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  Unified Comprehensive Needs Assessment and School Improvement Plan 
 

School Name Joseph Hess Elementary 

Local Education Agency Name School City of Hammond 

School Year 2019-2020 

 
Note: This Comprehensive Needs Assessment and School Improvement Plan must be available 
to and accessible for the public. 
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Comprehensive Needs Assessment Template 
 
Phases 
 

I. Establish a Comprehensive Needs Assessment planning team 

II. Develop a vision of excellence 

III. Create a school profile 

IV. Identify focus areas 

V. Collect additional data on focus areas 

VI. Analyze data to determine key findings and root causes 
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I. Establish a Comprehensive Needs Assessment planning team 
 

CNA Planning Team Members 

Note: Add or subtract rows as needed. 

Name Stakeholder Group(s) Role(s) 

Erica M. Robinson Building Administration Principal 

Marsha Frey Building Administration Assistant Principal 

Melissa Riley Staff Reading Interventionist 

Erin Durr Staff Kindergarten Teacher 

Katherine Peterson Staff First Grade Teacher 

Susan Corty Staff Second Grade Teacher 

Katie L. Pieta Staff Third Grade Teacher/PBIS 
Co-Leader 

Natalie Stringer Staff Fourth Grade Teacher/PBIS 
Co-Leader 

Jeanna Skierkiewicz Staff Fifth Grade Teacher 

Eva Macheca Staff Special Education Teacher 

Nadia Caporale Staff Language Development 
Teacher 

Sheree Broomes Family/Community Parent 

Marcia Witherspoon Staff Family Engagement 
Facilitator 

 

Note: Use the tables below to name the topics that committees will study to support the CNA 
process as well as the members of these committees, modifying the tables as needed. 

Committee’s Domain of Study: Curriculum, Assessment, & Intervention 

Name Stakeholder Group(s) Role(s) 

Erica Robinson Building Administration Principal 

Melissa Riley Staff Reading Interventionist 

Nadia Caporale Staff Language Development 

Natalie Stringer Staff Fourth Grade Teacher 
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Committee’s Domain of Study: Effective Instruction 

Name Stakeholder Group(s) Role(s) 

Erica Robinson Building Administration Principal 

Marsha Frey Building Administration Assistant Principal 

Katherine Peterson Staff First grade Teacher 

Jeanna Skierkiewicz Staff Fifth Grade Teacher 

Katie Pieta Staff Third Grade Teacher 

Erin Durr Staff Kindergarten Teacher 

 
 
 
 
 

Committee’s Domain of Study: Culture & Climate 

Name Stakeholder Group(s) Role(s) 

Marsha Frey Building Administration Assistant Principal 

Katie Pieta Staff Third Grade Teacher/PBIS 
Co-chair 

Natalie Stringer Staff Fourth Grade Teacher/PBIS 
Co-chair 

Sheree Broomes Family/Community Parent 

 
 
 

Committee’s Domain of Study: Effective Use of Data 

Name Stakeholder Group(s) Role(s) 

Erica Robinson Building Administrator Principal 

Melissa Riley Staff Reading Interventionist/Data 
Manager 

Susan Corty Staff Second Grade Teacher 
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Committee’s Domain of Study: Family Engagement 

Name Stakeholder Group(s) Role(s) 

Erica Robinson Building Administration Principal 

Marcia Witherspoon Staff Family Engagement 
Facilitator 

Megan Bland Staff Family Engagement 
Facilitator 

Sheree Broomes Family/Community Parent 
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II. Develop a vision of excellence 
 

Vision of Excellence 

A collaboration between staff members, parents and administrators reached a consensus 

of what the core beliefs would be to drive the mission and vision of the school. The process 

began to take form during the merging of Caldwell and Orchard Drive in 2006. Throughout 

the years, these ideas were reviewed and revised as the plan took shape. By the end of 

the process, the following was the vision statement that was accepted through consensus: 

 

To ensure learning achievement and the development of responsible citizens, the Joseph 
Hess School Community: 

- Upholds high expectations and accountability for students, parents, staff and 
administrators; and 

- Provides a safe and supportive environment where all members are accepted and 
respected; and 

- Encourages open communication resulting in positive relationships. 
 

 
Our school programs have been catered to uphold these core beliefs and promote student 

accountability and ownership from all who attend Hess Elementary School.  Our programs 

are geared towards making teaching and learning a priority at our school. We also believe 

in educating the whole child, incorporating activities that tap into social and emotional 

development as well. We are exploring restorative practices to discipline that will highlight 

the ability for students to be reintegrating into their learning community after a 

consequence cycle is completed. Our students are held to high expectations throughout 

our building. We have a PBIS system in place that outlines our expectations in every facet 

of our school community.  Our staff communicates our expectations and hold students 

accountable for meeting our Be-Attitudes: Be Respectful, Be Responsible, Be Safe on a 

daily basis. 

 

We have a Student Council in place that helps our students recognize the importance of 

service to our school community. Through the leadership of this organization, we have 

donated items to the local food pantries, collected money to further research for cancer, 

and raise awareness of the dangers of using drugs. Students who join this group are active 

members of our student body that promote leadership skills that will help them in years to 
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come. 

We have multiple opportunities for our students to join in extracurricular activities that 

promote teamwork, collaboration, communication, and accountability.  During the 2019-2020 

school year, the school has a plan to maintain the focus on the social-emotional needs of 

students by incorporating responsiveness strategies within the school. Every classroom will 

conduct morning meetings to establish a sense of belonging, significance, and fun for our 

learners.  Students and staff will focus on helping children identify and regulate their 

emotions through mindfulness practices so that barriers of learning are addressed.  
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III. Create a school profile 
 

School Profile 

Joseph Hess Elementary is located in Hammond, Indiana, a large city of approximately 

90,000 people. Hammond is bordered on the north by Lake Michigan and East Chicago, 

Indiana: on the south by the communities of Munster, Indiana and Lansing, Illinois; on the 

east by Gary, Indiana; and the west by the Illinois State Line. Our school is located in the 

southeastern corner of Hammond known as Hessville. Hessville is a working class 

community with the majority of our parents employed by the service industry. 

 

Hess is a newly constructed state-of-the-art building with a student body and faculty based 

on the merging of two elementary schools in 2007: Lee L. Caldwell and Orchard Drive. 

This merger is a result of an interactive process among Hammond teachers, staff, 

administrators, parents and community members. Our current enrollment is 639 students, 

including Headstart and the PACT preschool. This is a slight drop in enrollment from the 

previous year. For the 2019-2020 school year, we are servicing approximately 37% 

Hispanic, 40% Black, 17% White and 5% other ethnicities. We also have a Language 

Development Program to service our English Language Learners. Our teaching staff is 

comprised of 24 general education teachers, 2 special education teachers, 3 specials 

teachers, 3 StEP teachers, 8 teacher aides, 1 media specialist paraprofessional, 1 RtI 

Aide, 1 Certified Reading Interventionist, and 1 LDP teacher. 

 

Over the past four  years, Hess Elementary School has undergone a change in 

administration. In the beginning of the 2014-15 school year, a new principal and assistant 

to the principal replaced the administrative team. During the same school year, the school 

received an instructional coach to support K-5 teachers in all areas of instruction. There 

was an increase in enrollment during the 2016-17 school year, which resulted in opening 

an additional 5th grade class. The school has seen an increase in the school accountability 

grade earning a C for the 2016-17 school year.  In the 2017-18 school year, the school 

sustained a school accountability grade of a C. With the 2018-19 school year being 

determined as hold harmless year, the school accountability grade will remain a C. 

 

Vision 
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The Joseph Hess School Community's vision upholds high expectations and accountability for 

students, parents, staff, and administrators, provides a safe and supportive environment 

where all members are accepted and respected, and encourages open communication 

resulting in positive relationships while ensuring learning achievement and the development of 

responsible citizens. 

Mission Statement 

If we believe it, we can achieve it.  

Core Beliefs or Core Values 

● Be Respectful 
● Be Responsible 
● Be Safe 
● School Safety 
● Social-Emotional Regulation 
● Trauma-Informed Practices 
● Mastery of academic skills 
● 21st Century skills 
● Citizenship  
● Lifelong learning 
● Soft Skills development  
● Cultural Competency  
● Growth mindset 
● Engagement  
● Data based decision making  
● A systems perspective  
● Community Partnerships 

Student Demographics 

Schools are encouraged to consider using a different format to document student 
demographic data, such as a spreadsheet. This format will make it easier for the CNA 
planning team to review the data, particularly with an eye towards changes over time. An 
example of such a spreadsheet is available here. 

Staff Demographics 

Schools are encouraged to consider using a different format to document staff demographic 
data, such as a spreadsheet. This format will make it easier for the CNA planning team to 
review the data, particularly with an eye towards changes over time. An example of such a 
spreadsheet is available here. Please note that the staff demographics tab is the seventh tab 
in this example spreadsheet. Please be sure to scroll over to locate this tab. 

Student Behavior 

https://docs.google.com/spreadsheets/d/1Foso71zuxraupRdtU50PnVs9VD0Kroocdy3EI6QObNM/copy
https://docs.google.com/spreadsheets/d/1Foso71zuxraupRdtU50PnVs9VD0Kroocdy3EI6QObNM/copy
https://docs.google.com/spreadsheets/d/1Foso71zuxraupRdtU50PnVs9VD0Kroocdy3EI6QObNM/copy
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Schools are encouraged to consider using a different format to document student behavior 
data, such as a spreadsheet. This format will make it easier for the CNA planning team to 
review the data, particularly with an eye towards changes over time. An example of such a 
spreadsheet is available here.  

Student Academic Outcomes 

Schools are encouraged to consider using a different format to document student academic 
outcome data, such as a spreadsheet. This format will make it easier for the CNA planning 
team to review the data, particularly with an eye towards changes over time. An example of 
such a spreadsheet is available here.  

Summary of Current School Improvement Strategies 

Some of the strategies that were proven effective that we will continue: 
● 90-minute reading block 
● Strong focus on Balanced Literacy across K-5 
● Implementation of literacy and math stations across K-5 
● Walkthroughs and feedback supporting best practice in math and literacy 
● Data Analysis protocols and meetings with action plans for targeted students 
● Student goal setting conferences 
● More systematic approach to PBIS 
● Reading Intervention  
● Implementation of Morning Meetings & Responsive Classroom Practices  
● Focus on Mindfulness 

Summary of Core Curricula 

The curriculum for Joseph Hess Elementary School is developed by the School City of 

Hammond, based on Indiana Academic Standards. Curriculum for each subject - 

mathematics, language arts (including reading, English, spelling, and writing), social studies, 

science, art, music, and physical education is derived from sequencing at the school and 

grade level. 

 

Scope & Sequence 

Scope and sequence documents are available for teachers. Links to the State standards can 

be found on the School City of Hammond Website. All teachers are encouraged to utilize  

Learning Connections and web based resources made available by the Indiana Department 

of Education. Literacy and Math Frameworks are readily available for teachers to use as a 

reference guide for their instruction.  

Reading 

School City of Hammond adopted the Balanced Literacy Model and Benchmark Universe. 

Best practice strategies are woven into the literacy practices. Components of the seven 

reading strategies and Traits writing are used in the de of classrolivery of instruction. 

● Interactive Read Aloud: Teachers use the Making Meaning program from the 

Developmental Studies Center to deliver Interactive Read-Aloud lessons.  During 

https://docs.google.com/spreadsheets/d/1q5laRS_DCb7bKNBIuoiaBR6o5s6oe9WT0NnJQsTReZY/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1Foso71zuxraupRdtU50PnVs9VD0Kroocdy3EI6QObNM/copy
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Interactive Read-Aloud lessons, teachers model actively thinking about a text as they 

read it and then students apply their own thinking through Turn & Talk.  Teachers use 

a wide range of genres and text types that students will encounter in their own reading.  

● Whole Group Instruction: Teachers use the Benchmark Literacy program for reading 

mini-lessons which are delivered through a Shared Reading approach.  In grades K-2, 

teachers use high-interest, classic fiction big books, informational nonfiction big books 

based on IAS, Reader’s Theater scripts, and short mentor passages on posters to 

model and guide practice with a range of skills and strategies.  In grades 3-5, teachers 

use carefully written fiction and nonfiction mentor passages on posters to model and 

guide practice.  Students in grades 3-5 also participate in genre workshop which 

introduces the features of key genres found in ELA standards and provide mentor 

texts for students to analyze.  In addition, Reader’s Theater provides students with 

direct instruction in fluency to improve their reading rate and prosody.  

● Small-Group Guided Reading: Each student receives small group reading instruction 

through guided reading.  Guided reading is an assisted literacy experience in which 

the teacher supports and guides students with texts on their instructional level before, 

during, and after reading.  This flexible setting allows the teacher to promote oral 

language development, match students’ reading abilities to appropriate materials, 

observe reading behaviors, and model and prompt for specific strategies that will 

improve students’ word solving, comprehension, and fluency. 

● Vocabulary: Within Benchmark literacy, students are exposed to and receive explicit 

instruction at the three tiers of vocabulary.  Developmentally appropriate high-

frequency vocabulary (Tier One), robust vocabulary (Tier Two), and domain-specific 

academic vocabulary (Tier Three) are naturally introduced and studied.  

● Independent Reading and Conferencing: As the continuum of reading instruction 

flows from teacher read-aloud to shared reading to guided reading, students learn and 

practice good reading strategies with varying amounts of responsibility.  In the 

independent reading stage, students are required to self-select and to read materials 

at their own “just right” levels. Time is built into each day’s literacy block for one-to-one 

teacher-student conferencing.  During conferences, teachers reinforce strategies, 

discuss reading habits and interests, and administer ongoing assessment. 

● Word Work: Benchmark Literacy’s StartUp Phonics for Kindergarten, BuildUp Phonics 

for first grade and SpiralUp Phonics for second grade provide explicit, systematic daily 

instruction in phonological and phonemic awareness and phonics to ensure that 

students receive a solid foundation for reading and writing. Benchmark Literacy’s Word 

Study and Vocabulary program for third–fifth grades are an extension of the phonics 

students received in kindergarten-second grade.  These spiraling units of instruction 

develop word analysis, word-solving, spelling, and vocabulary strategies.    

 

Writing 

Teachers utilize Benchmark Literacy’s Writing Workshop and Scholastic Traits Writing for 

writing instruction.  The framework for writer’s workshop includes a mini-lesson where 

students receive a dose of extremely important direct teaching that are of a procedural, craft, 
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or convention nature.  Students then write independently and progress through the writing 

process as teachers conference with individual or small groups about their writing needs.  

Writer’s workshop is wrapped up with sharing in which the teacher chooses three or four 

students who have successfully used a skill or writing strategy taught in a mini-lesson. 

 

All students in kindergarten through 5th grade, will participate in a least a 90 minute reading 

block. Additional literacy groups for struggling readers will be provided for students performing 

below reading level to give these students a “double dose” of reading instruction. Literacy 

groups will provide additional time for guided reading in a small group setting. The main focus 

for literacy groups will be decoding strategies. Decoding strategies will be the focus of 

instruction within the Literacy Framework. Additional practice on working with words and 

writing will be utilized as well. Instruction will be based on an individual student’s fluent 

reading level. 

 

Mathematics 

enVision Math 2.0 is the adopted math curriculum for kindergarten through fifth grade. It is a 

comprehensive mathematics curriculum for Grades K-5. It offers the flexibility of print, digital, 

or blended instruction. enVision Math2.0 provides the focus, coherence, and rigor needed to 

meet IN standards. Project-based learning, visual learning strategies, and extensive 

customization options empower every teacher and student. Teachers use supplemental 

resources such as manipulatives and online programs to support student learning and provide 

differentiation in addition to the core curricular lessons. A Guided Math approach is 

implemented to maximize small group instruction. Exact Path will be utilized as a resource to 

supplement the curriculum and give students specific instruction on skills that were areas of 

weakness for them. Hess will continually assess supplemental resources and appropriate 

software to meet the needs of our students. In addition, intervention and enrichment lessons 

will also be utilized to achieve growth at all academic levels. 

 

Social Studies 

Social studies is integrated within the reading block to address state standards and local 

benchmarks in grades K-5. In grade 5, students receive daily instruction in Social Studies. 

The curriculum resource used is Pearson myWorld. Learning comes alive through storytelling, 

literacy instruction, and flexible resources. Stories from our world engage students and help 

develop thoughtful, literate citizens. Lessons apply inquiry processes, practice reading and 

writing, and involve collaboration and communication skills. Blended learning experiences 

include an interactive Student Worktext and digital courseware. Students are able to share the 

story of our democratic ideals, communities, and people. 

 

Science 

Indiana adopted new science standards to be implemented in the 2017-2018 school year. The 

curriculum used is the Indiana-Science Technology Engineering and Mathematics (I-STEM). 

The curriculum is a research-developed science curriculum that aligned to Indiana’s Academic 

Standards for Science. Science is integrated within the reading block by addressing grade 
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level skills in a thematic unit. Hess uses the DefinedSTEM curriculum is used as a cross 

curricular resource that provides a hands-on, research-developed science curriculum to all 

students K-5. 

Summary of Formative and Summative Assessments 

Hess Elementary School utilizes a number of assessments to evaluate students’ academic 

and behavioral status and progress. Academic assessment data is used by school personnel 

to plan subsequent on-grade level, remedial, and enrichment instruction. Behavioral data is 

used by school personnel to assist in behavioral interventions, including attendance. Below is 

a list of academic assessments used by subject and grade level. 

 
Subject:  English/Language Arts - Formative 

Benchmark and running records (K-5); normed assessment for fall, winter, and spring (K-5) 

Subject: English/Language Arts - Summative 

End-of-unit textbook assessments (1-5), IREAD-3, ILEARN(3-5) 

Subject: Mathematics - Formative 

Daily exit tickets, normed assessment for fall, winter, and spring (K-5) 

Subject: Mathematics - Summative 

End-of-chapter textbook assessments (K-5), ILEARN (3-5) 

Academic Enrichment - High ability Assessments 

Normed aptitude assessment (administered 1st and 5th) and normed academic for fall, winter, 

and spring 

English Language Learners - WIDA 

Aptitude tests for ELLs that assesses students in the area of reading, writing, and speaking 

once a year. 

Summary of Academic Intervention and Enrichment Programs 

The staff at Hess Elementary School believe all students should learn and grow at high levels. 

This entails meeting the diverse learning levels and needs of all students through a 

comprehensive Response to Intervention (RTI) program. To this end, Tier 1 instruction is 

differentiated by classroom teachers, taking into consideration content, the process by which 

students will learn the content, and the outcomes (products) expected of students. When 

students require additional assistance to master content or demonstrate the need for a deeper 

understanding of content, classroom teachers collaborate with one another and identify 
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additional resources to use that will help fill learning gaps. The need for remedial and 

advanced instruction is determined by monitoring student performance data. Using data from 

classroom and district formative assessment data, Tier 2 and more extensive Tier 3 supports 

are provided for students as necessary. Examples of supports offered at these levels include, 

but are not limited to, RTI pull-out support, extended day learning opportunities, and special 

education services. 

List of Other Programs for Students (Schoolwide or Targeted to Specific Groups of Students) 

In addition to the intervention and enrichment programs noted above, Joseph Hess 

Elementary School provides a range of schoolwide programs to foster the academic and 

social/emotional growth of all students. Additional programs offered include: 

 

● Before/after school remediation to provide learning support beyond the classroom for 

students in grades K-5 

● Virtual Summer School which is offered for six weeks over the summer 

● Summer Jumpstart for students entering 3rd grade 

 

 

Other programs: 

● Intramural basketball 

● Dance 

● Chess 

● Choir 

● On Govs Shoulders 

● Lego Robotics 

● Science Olympiad 

● Student Council 

Summary of Teacher and Staff Recruitment, Selection, Induction, and Retention Strategies 

Hiring and retaining a high quality staff is a priority for the School City of Hammond. The 

corporation supports Joseph Hess Elementary School’s recruitment, selection, induction, and 

retention strategies by having specific procedures in place for each of these areas. These are 

described below: 

  

Recruitment: The corporation participates annually in teacher recruitment fairs at universities 

across the state and posts vacancies on the Indiana Department of Education’s website and 

with universities across the state. Corporation personnel work with the school principal to 

locate applicants who best meet the unique context of the school and particular vacancy. An 

online application process is used to recruit candidates for staffing positions. 

Selection: The school has autonomy in the selection of applicants and interviewing process. 

An interview committee of various stakeholders is established to ensure all stakeholders are 
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represented. The principal involves teachers and support personnel (as appropriate) in 

conducting interviews and making initial selections. Upon successful completion of the tasks 

and interview, a comprehensive background check is conducted for all candidates through the 

district office.  

Induction: The School City of Hammond provides a welcome and initial training for newly 

employed staff. During this, procedural matters (e.g. payroll, benefits, etc) are explained. At 

the school level, new staff are provided initial training in procedures specific to the school (e.g. 

attendance, access to school beyond the school day, etc.). New teachers are paired with a 

mentor who provides ongoing coaching and support. As the school level, a summer retreat is 

held for staff to learn about the yearly expectations and goals that will drive the school’s 

direction each year.  

Retention: Celebrating success and providing ongoing recognition and encouragement are 

key to retaining staff at Joseph Hess Elementary School. The principal intentionally cultivates 

and maintains a positive school culture which is assumed by the school staff. Examples of 

celebrations and recognitions include: a spotlight on teacher success in the weekly newsletter; 

corporation teacher-of-the-year recognition; and celebrations for individual and/or group 

accomplishments during staff meetings. Ongoing support is provided by colleagues and the 

principal in staff efforts to incorporate innovative educational ideas (including the procurement 

of grants), individual professional coaching, and technology use. 

Summary of Teacher and Staff Professional Learning Opportunities 

Teacher and staff development priorities are identified as a direct result of data analysis. A 

guiding principle for professional development is that initiatives be focused, measurable, and 

include ongoing, job-embedded support. Most recently, professional development has 

pertained to Tier 1- 3  instruction in math and reading, technology implementation, and school 

climate. 

  

Specific to instruction, professional development priorities have focused on Tier 1- 3 

instruction in reading and mathematics, including the incorporation of rigorous instructional 

design, the development of higher order questioning techniques using the DOK framework, 

using formative assessment data to plan for small group instruction, and incorporating 

technology to enhance teaching and learning.  

  

With regards to social/emotional support and student behavior, professional development 

initiatives are rooted in the school’s commitment to increase an awareness for educating the 

whole child while maintaining a climate and culture where safety and equity for all are evident 

in the words and actions of all stakeholders. The school has prioritized the SEL Competency 

#5 - Connections as the focus area for our work in social emotional learning. Restorative 

support is being explored as a way to respond to student behavior so that students are 

successfully reintegrated into the learning environment. The school partners with community 

non-profit agencies and local business/industry, who provide funding and reinforce the 

importance of this priority.  
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Summary of Teacher and Staff Coaching and Evaluation Model 

As noted above, hiring and retaining a high quality staff is a priority for the School City of 

Hammond. A priority for Joseph Hess Elementary School is to empower teachers to 

continuously refine and improve their professional practice. This comes about through a 

careful self-reflection by each teacher, collaboration between the principal and each teacher, 

and collaboration within grade level teams to provide peer coaching support. Simultaneously, 

teachers work collectively as collaborative teams to identify schoolwide priorities based on 

student performance data. Together, these create priorities from which individual and school-

wide goals are developed.  

  

At the beginning of each school year, teachers create SMART goals that will guide their 

professional contributions to the school community. The goals are shared with the principal 

and revisited at the middle and end of the school year.  

 

The formal evaluation model is based on the requirements set forth by the state and was 

developed jointly by the school corporation and local teachers’ association. The NIET rubric is 

used to formally evaluate teachers twice a year. One announced and one unannounced 

evaluation is conducted for every teacher. Teachers complete a self-evaluation score that is 

weighed with the principal’s evaluation score to determine the category of effectiveness for 

the teacher.  

Summary of Key Family and Community Engagement Strategies 

One of the responsibilities of the Family Engagement Facilitators is to coordinate family 

engagement and outreach. The family outreach coordinator is the key point of contact for 

studying, planning, and implementing family engagement services and events. Working 

closely with PTA and principal, the facilitators plan events for the community to keep them up-

to-date with school happenings and resources that will aid in student success. Ongoing two-

way communication and attention to continuous alignment to the schools’ vision are the 

cornerstones of the family engagement framework. At present, communication occurs via: 

  

The school website which includes timely information (e.g. school calendar, scheduled events, 

and the monthly breakfast/lunch menus) and references to specific information, such as the 

Family/Student Handbook, teacher pages, staff contact information, student resources and 

extracurricular programs ; 

Student/Parent Handbook which is distributed in print form to all families at the beginning of 

the year or upon enrollment; 

Personal telephone contacts (telephone calls and email) by staff to discuss students’ 

successes and matters of concern regarding students’ academic progress and/or behavior; 

Parent-Teacher Conferences, which are held in the Fall and Spring for all students. Additional 

conference are held as  necessary to discuss student academic concerns, state testing 

results, and classroom performance; 

Progress reports, which are available online every five weeks; 
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Monthly newsletter that is distributed in paper formats each month; and 

 

  

Current family activities include: 

Annual parent meetings, held in the fall, for the Title I; 

Monthly PTA meetings, convened by PTA officers; 

PTA-sponsored events, such as Slime Night, Cookie & Canvas, and a Spring Fling Dance; 

Side-by-Sides, held two times a year where families can sit with students and participate in 

the grade level skills that are being taught in the classrooms; 

Math Harvest Night, where families move through a series of stations to work on rigorous 

mathematics standards through engaging activities centered around a Fall theme; and 

Reader’s Fair, occurring in May, which involves families moving through a series of stations to 
participate in grade level reading activities as they view student display boards that represent 
book reports which are placed throughout the building. 

List of Community Partnerships 

Crown Counseling 
Geminus 
Girl Scouts of America 
Life Point Church 
Hammond Education Foundation 
Hammond Public Library  
Salvation Army 
YMCA 
USW Local 1010 
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IV. Identify focus areas 
 

Identification of Focus Areas for Additional Data Collection and Analysis by Comparing  
the School’s Vision of Excellence and the School Profile 

Note: Adjust the table as needed. 

Description of the Gaps Identified between the Vision of Excellence and School Profile  

To ensure learning achievement and the development of responsible citizens, the Joseph 
Hess School Community: 

- Upholds high expectations and accountability for students, parents, staff and 
administrators; and 

- Provides a safe and supportive environment where all members are accepted and 
respected; and 

- Encourages open communication resulting in positive relationships. 

 

Vision of Excellence Data and evidence 

Uphold high expectations - ILEARN 2019 data shows a 14% decrease in 
3rd grade reading 
- ILEARN data shows a 12.7% decrease in 4th 
grade reading 
- ILEARN data shows a 17.3% decrease in 5th 
grade math 
- 7.7% decrease in math ILEARN data from the 
2018 ISTEP+ 
- 15.9% decrease in reading ILEARN data from 
the 2018 ISTEP+ 
-There is a 2.6% discrepancy between reading 
and math ILEARN data 

Accountability for all -Teacher survey data shows that collaboration 
for success in learning is an area that needs 
improvement.  
- Teachers want more opportunities to 
collaborate during the school day. 
-Teacher survey data shows teacher leaders are 
vital as a means to communicate expectations 
for teams and the building 

Safe and supportive environment -Survey data shows that 83.3% teachers believe 
students follow rules. 
-Teacher survey data shows that 87.3% have 
established Tier 1 behavior supports for 
students in the classroom. 
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-Teacher survey data shows that 66.7% believe 
the school provides support services to meet the 
physical, social, and emotional needs of the 
student population being served.  
-Teacher survey data shows that 58.4% believe 
the school provides services that support the 
counseling, assessment, referral, educational, 
and career planning needs of all students. 

Positive relationships -School survey data shows 50.9% of students 
are excited to come to school.  
-School data show that SEL practices like 
Morning Meetings make school enjoyable for 
74.1% of the students surveyed..  
-Student data shows that about 67% of the 
students are making connections in school with 
SEL practices put in place..  
-Teacher survey data shows that 85.7% believe 
they have built positive relationships with 
students. 
-Survey data shows only 58.4% of teachers 
believe parents/guardians support teachers, 
contributing to their success with students. 
-Survey data shows 41.7% of teachers believe 
community members support teachers, 
contributing to their success with students. 

 

Description of Focus Area 1 

Uphold High Expectations for All - Mathematics 
 

 

Students are performing lower in math than reading according to formative assessment 

data. Students are not showing as much growth in math as in reading. Therefore, Hess 

Elementary will focus on pushing students to show growth in Math during the 2019-2020 

school year that matches their MAP Projected RIT norms from Fall to Spring at a rate of 

65% or higher.  

Description of Focus Area 2 

 
Uphold High Expectations for All - Reading 

 
Student proficiency in reading has declined over the past two years according to historical 

state assessment data. Therefore, Hess Elementary will focus on pushing students to 
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increase their reading proficiency by 5% as measured on the ILEARN 2020 test. 

Description of Focus Area 3 

 
Safe and Supportive Environment - Establishing Relationships & Making Connections 

 

 
Data shows that incidents of misbehavior, insubordination, and physical aggression have 

increased over the past three years. Teachers will implement Morning Meetings 80% of the 

time as a means for making connections and building positive relationships with students 

to promote an environment of significance, belonging, and fun.  
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V. Collect additional data on focus areas 
 

Additional Data Sources Collected 

Note: Adjust the table as needed, adding or subtracting rows based on the number of focus 
areas identified during the previous phase of the CNA process and the specific stakeholder 
groups that feedback was collected from. 

Additional Data Collected for Focus Area 1 

Description of additional data collected for focus area 1: 
 
ILEARN 2019 Data 
Spring MAP 2019 Data 
NWEA Projected Proficiency Reports 

Provide links to the additional data and/or key takeaways from data collected for this focus 
area: 
 
Our state assessment data shows that 4th and 5th grade proficiency scores are lower than 
desired in mathematics. Students performed at 35.9% proficiency in 4th grade and 36.7% 
proficiency in 5th grade. 
 
ILEARN/ISTEP+ Comparison Data 
 
NWEA Projected Proficiency Report 2019 
 
 

Spring MAP 2019 Norm RIT 

Grade Math 

K 37/90=41% 

1 40/79=51% 

2 55/91=60% 

3 35/85=41% 

4 34/100=34% 

5 34/88=39% 

https://docs.google.com/document/d/1Sehle-YQp9kZKKYGw5Oed7YIs48sym0Ur2G1QeZN1qE/edit?usp=sharing
https://teach.mapnwea.org/report/download/rpt/99260197
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Average 44% 

 

 

Spring MAP 2019 Growth Percentages 

Grade Math 

K 65.05% 

1 78.10% 

2 69.75% 

3 54.40% 

4 51.90% 

5 44.28% 

Average 60.58% 

 
 
Our Spring MAP Data shows that only 34% of students are currently meeting the Math RIT 
norm in 4th Grade. Based on Spring MAP data, about 57% of fourth graders were projected to 
be in the Did Not Pass category for the spring state assessment. 
4th Grade Spring MAP - Math 

 

Our Spring MAP Data shows that only 39% of students are currently meeting the Math RIT 
norm in 5th grade. Based on Spring MAP data, about 57% of fifth graders were projected to 
be in the Did Not Pass category for the spring state assessment. 
5th  Grade Spring MAP - Math 

Additional Data Collected for Focus Area 2 

Description of additional data collected for this focus area 2: 
 
ILEARN Data 

https://docs.google.com/spreadsheets/d/1hJCyxaVlSeyN17-vO50FlPDHzP9FhxmCWyY7MgNf884/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1cFm-h3MY53QtwJ49QBqKJMAbLhzJTVf1n_dsLJeHqxM/edit?usp=sharing
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IREAD-3 Data 
Spring MAP Scores 
NWEA Projected Proficiency Reports 

Provide links to the additional data and/or key takeaways from data collected for this focus 
area: 
 
Hess IREAD-3 Historical Data: 
2015-16 = 78.8% 
2016-17 = 79.8% 
2017-18 = 72.0% 
2018-19 = 80.5% 
 

Spring MAP 2019 Norm RIT 

Grade R 

K 25/90=37% 

1 35/79=44% 

2 54/90=60% 

3 44/85=52% 

4 41/100=41% 

5 35/88=40% 

Average 46% 

 

 

Spring MAP 2019 Growth Percentages 

Grade R 

K 49.35% 



 

24 

1 58.67% 

2 45.05% 

3 57.15% 

4 50.98% 

5 50.98% 

Average    52.03% 

 
 
Our 4th grade state reading scores saw a significant drop from the 2018 to 2019 state 
assessment. Spring MAP data shows that about 37% of 4th graders showed proficiency in 
reading, which is a decrease of 18% from the previous year. 
ILEARN/ISTEP+ Comparison Data 
 
Spring MAP Reading - Grade 4 
 

 

Additional Data Collected for Focus Area 3 

Description of additional data collected for this focus area 3: 
-Teacher referrals 
-Number of class suspensions 
-Number of detentions 
-Number of ISS 
-Number of OSS 

Provide links to the additional data and/or key takeaways from data collected for this focus 
area: 
 
Hess Behavior Data 

 
 

Summary of Stakeholder Feedback Data 

Stakeholder group Method(s) used to 
collect feedback 

Number of 
stakeholders Who 
provided feedback 

Links to data reports 
and/or summaries of 
key takeaways 

https://docs.google.com/document/d/1Sehle-YQp9kZKKYGw5Oed7YIs48sym0Ur2G1QeZN1qE/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1WhzsPf5mj6T6T0MMX9pKVT4h-OxwUp1oKeTR-s-JuQU/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1QM2qhRMWKeXGqzyzSeBrjlEa0FLJ9lurwXNJtO60iRM/edit#gid=25793841
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Example: Family 
members 

Example: Survey, 
focus group 

Example: 54 via 
survey, 8 via focus 
group 

Example: Embedded 
link to a report 
provided by the family 
survey vendor  

Teachers 
 

Survey 38 Teacher Survey 2019 

Parents 
 

Survey 29 Parent Survey 2019 

Students 
 

Survey 263 Student Survey BOY 
2019 

Teachers 
 

Self-Assessment 29  Self-Assessment 

 
  

https://docs.google.com/document/d/1QNjGrt5mrHIv6jq4FqJfICrDbo6R4i-xo2ebGJxR3To/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1Wt0evgoneByTnKzT5Vkzj-QoOSTk_6AWa2aXL8wdvCY/edit?usp=sharing
https://docs.google.com/document/d/1y0F8GVAm_VHRxHdTw9tuxLJeh9c1BDzePeJ3RjKZz90/edit?usp=sharing
https://docs.google.com/document/d/1y0F8GVAm_VHRxHdTw9tuxLJeh9c1BDzePeJ3RjKZz90/edit?usp=sharing
https://docs.google.com/document/d/1vNKcN9gauzMf6LgM8w51Vzh03PdaTSP0U4ihPR3-eoE/edit?usp=sharing
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VI. Analyze data to determine key findings and root causes 
 
Note: The focus areas outlined below should address (1) student achievement in relation to 
rigorous state academic standards and (2) the needs of those children who are failing or are at-
risk of failing to meet the rigorous state academic standards.  
 

Data Analysis, Key Findings, and Root Causes 

Note: Adjust the table as needed. 

Focus Area 1 

Conclusions from data quality check for Focus Area 1:  
 
Students need additional time to practice Algebraic Thinking and Computation skills. 
Increasing student performance in these two stands will help students be able to create 
models and visuals for the mathematics. Algebraic Thinking schools will allow students to be 
able to complete multi-step problems through a systematic process.  
 

Updated description of Focus Area 1 (based on additional data collected during phase four of 
the CNA process): 
  

Description of key findings 
for Focus Area 1 (strength or 
area for growth) 

Summary of supporting data 
for key findings from Focus 
Area 1 

Root causes for key findings 
from Focus Area 1 

Formative assessment data 
shows that Computation 
skills are weak in K-5. In 4th 
and 5th grades, Number 
Sense is also an area of 
improvement in order for 
students to be able to learn 
more complicated levels of 
math.  
 
 

Fall MAP Math data for the 
percentage of students 
performing at Lo and LoAvg in 
Computation: 
 
Kindergarten = 43% 
1st Grade = 55% 
2nd Grade = 43% 
3rd Grade = 52% 
4th Grade = 46% 
5th Grade = 41% 

More students in 
Kindergarten are entering 
school with no prior 
experience in school.  
 
Computation skills were 
previously taught in 
conjunction with other key 
concepts and not easily 
mastered. 

Time for fluency practice 
does not happen 
consistently.  
 

90-minute math block does 
not include a specific time for 
isolated fluency practice. 

EDM was a spiraled 
curriculum that revisits skills 
and mastery is not taught 
during the first exposure.  

Problem-solving and word  
problems take more time to 
teach. Algebraic Thinking 

There has been little 
emphasis on the SMPs in the 
last two years. There is no 

Students need more 
exposure to the Standards of 
Mathematical Practices 
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skills need improvement in K-
5 to help students be able to 
break down problems into 
their smaller components.  
 
 
 
 

building consistency for 
teaching word problems. 
Spring MAP Data for the 
percentage of students 
performing Lo and LoAvg in 
Algebraic Thinking: 
 
Kindergarten = 48% 
1st Grade = 45% 
2nd Grade = 44% 
3rd Grade = 53% 
4th Grade = 51% 
5th Grade = 49% 

during the math block. A 
consistent problem-solving 
framework is needed at each 
grade level.  

 

Focus Area 2 

Conclusions from data quality check for Focus Area 2:  

 
Students do not have as much exposure to fluency practice at their grade level to reinforce 
literacy skills. They need intensive instruction with phonics and phonemic awareness. 
Students are reading at levels lower than the grade level benchmarks and cannot 
comprehend content being delivered on grade level. Vocabulary is a weakness at this 
grade level. Academic vocabulary needs to be strengthened. 

Updated description of Focus Area 2 (based on additional data collected during phase four of 
the CNA process):     

Description of key findings 
for Focus Area 2 (strength or 
area for growth) 

Summary of supporting data 
for key findings from Focus 
Area 2 

Root causes for key findings 
from Focus Area 2 

Allow more time for phonics 
instruction. 
 

RRR data 
2nd grade MAP data 
3rd grade MAP data 

More students are coming 
into 3rd grade 1-2 grade 
levels behind.   

Guided reading must take 
place daily for the most 
struggling students.  

RTI minutes 
Instructional Schedules 
Classroom walkthroughs 

Students are not growing 
beyond their MAP RIT bands. 
The achievement gap is not 
closing. 

Academic vocabulary needs 
to be more rigorous. 
 
 
 
 

Word Walls 
Lesson Plans 
Classroom walkthroughs 
Teacher feedback 

Vocabulary is focused on 
basic level words and taught 
in isolation.  
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Writing instruction does not 
take place consistently. 

Instructional schedules 
Lesson Plans 
Classroom walkthroughs 

Writing workshop is not a part 
of the literacy block. Daily 
writing instruction does not 
occur.  

 

Focus Area 3 

Conclusions from data quality check for Focus Area 3:  
 
Students are experiencing more trauma at home. Students do not know how to effectively 
deal with emotions and frustrations in school. More physical contact and aggression takes 
place during the school day than before. Students need positive relationships with adults in 
the building to help them regulate their emotions. 
 

Updated description of Focus Area 3 (based on additional data collected during phase four of 
the CNA process): 

Description of key findings 
for Focus Area 3 (strength or 
area for growth) 

Summary of supporting data 
for key findings from Focus 
Area 3 

Root causes for key findings 
from Focus Area 3 

Discipline data shows that 
there is an increase in 
infractions of classroom 
disruption and fighting.  
 

Classroom disruption 
infractions increased from 16 
to 100 over one year.  
 
Fighting jumped from 11 to 55 
infractions. 
 
 
 

Students are causing more 
disruptions in the classroom 
and using physical 
contact/fighting as a means 
for handling conflict. Children 
are coming to school affected 
by more ACEs than before. 
Staff is not effectively 
equipped to deal with various 
forms of ACEs in school.  

Students are more explosive 
in class when upset or 
frustrated.  
 
 
 

DARs given by teachers were 
mostly written when students 
posed disrupted the  
classroom or hindered the 
safety of others by becoming 
physical or fighting. 

Students are not taught how 
to deal with emotions 
properly.  

There are a high number of 
office referrals for classroom 
offenses, especially in the 
upper grades. 

Number of DARs The staff needs to implement 
strategies that foster 
connections in the classroom 
and build positive 
relationships with students.  
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School Improvement Plan Template 
 
Note: If you are planning to use this School Improvement Plan template to ensure you are 
fulfilling all of the school improvement planning requirements in Indiana Code, but are not 
completing the Comprehensive Needs Assessment (CNA) portion of this template, you must 
complete a School Profile (CNA Phase 3) to ensure all requirements are met. Please use this 
link to access a template for the School Profile. 
 
Phases 
 

I. Form a School Improvement Plan development team 

II. Review focus areas, key findings, and root causes 

III. Describe the school’s core components to identify opportunities to address focus areas 

IV. Select evidence-based interventions that address the school’s focus areas 
 

V. Design a professional development plan 
  
VI. Develop a roadmap to guide implementation of the school improvement plan  

  

https://docs.google.com/spreadsheets/d/1Foso71zuxraupRdtU50PnVs9VD0Kroocdy3EI6QObNM/copy
https://docs.google.com/spreadsheets/d/1Foso71zuxraupRdtU50PnVs9VD0Kroocdy3EI6QObNM/copy
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I. Form a School Improvement Plan development team 
 

SIP Development Team Members 

Note: Add or subtract rows as needed. 

Name Stakeholder Group(s) Role(s) 

Erica M. Robinson Building Administration Principal 

Marsha Frey Building Administration Assistant Principal 

Melissa Riley Staff Reading Interventionist/Lead 
Teacher 

Susan Corty Staff Second Grade Teacher  

Katherine Peterson Staff First Grade Teacher 

Katie Pieta Staff Third Grade Teacher 

Natalie Stringer Staff Fourth Grade Teacher 

Jeanna Skierkiewicz Staff Fifth Grade Teacher 

Marcia Witherspoon Staff Family Engagement 
Facilitator/Office Manager 

 

Note: Use the tables below to name the topics that committees will focus on to support the 
process of developing a SIP as well as the members of these committees, modifying the 
tables as needed. 

Committee’s Focus: Curriculum, Assessment, Intervention 

Name Stakeholder Group(s) Role(s) 

Erica Robinson Building Administration Principal 

Melissa Riley Staff Reading Interventionist 

Katherine Peterson Staff First Grade Teacher 

 
 
 

Committee’s Focus: Effective Instruction 

Name Stakeholder Group(s) Role(s) 

Erica Robinson Building Administration Principal 

Marsha Frey Building Administration Assistant Principal 
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Katie Pieta Staff Third Grade Teacher 

Jeanna Skierkiewicz Staff Fifth Grade Teacher 

Erin Durr Staff Kindergarten Teacher 

 
 
 
 

Committee’s Focus: Climate & Culture 

Name Stakeholder Group(s) Role(s) 

Marsha Frey Building Administration Assistant Principal 

Katie Pieta Staff Lead Teacher 

Laura Burbridge Staff Specials Teacher 

Natalie Stringer Staff Fourth Grade Teacher 

 
 
 
 

Committee’s Focus: Effective Use of Data 

Name Stakeholder Group(s) Role(s) 

Melissa Riley Staff Reading Interventionist/Lead 
Teacher 

Erica Robinson Building Administration Principal 

Susan Corty Staff Second Grade Teacher 

 
 
 
 
 

Committee’s Focus: Family Engagement 

Name Stakeholder Group(s) Role(s) 

Marcia Witherspoon Staff Family Engagement 
Coordinator/Office Manager 

Megan Bland Staff Family Engagement 
Coordinator 

Erica Robinson Building Administration Principal 
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II.    Review focus areas, key findings, and root causes 
 
If you did not complete the Comprehensive Needs Assessment (CNA) template, you will 
need to identify focus areas to guide your work in this and subsequent phases of the School 
Improvement Planning process. See CNA Phase 6 for resources that can help you identify 
these focus areas.  
 
If you did complete the Comprehensive Needs Assessment (CNA) template, to guide the 
presentation and discussion in this SIP phase, please use the text from Phase 6 of the CNA to 
complete all but the greyed cells below. The greyed cells should be completed after the 
presentation, based on questions and ideas raised during the SIP development team’s 
discussion. 
 

Review of Focus Area 1 

Description of Focus Area 1:  
 
(Click here to return to the description of Focus Area 1 from the CNA) 
 
Students are performing lower in math than reading according to formative assessment 

data. Students are not showing as much growth in math as in reading. Therefore, Hess 

Elementary will focus on pushing students to show growth in Math during the 2019-2020 

school year that matches their MAP Projected RIT norms from Fall to Spring at a rate of 

60% or higher.  

 
 

Modified Description of Focus Area 1: 
 
Students do not have a strong Algebraic Thinking Number or Computation foundation which 
hinders critical thinking skills needed for mathematics, especially using mathematical 
processing. 
 

Description of key findings for Focus 
Area 1 (strength or area for growth) 

Root causes for key findings from Focus Area 1 

(Click here to return to the 
description of key findings for Focus 
Area 1 from the CNA) 
 
Students need additional time to 
practice Computation skills.  
 
 

(Click here to return to the root causes for Focus Area 
1’s key findings from the CNA) 
 
 
More students in Kindergarten are entering school with 
no prior experience in school.  
 
 

https://moodle.doe.in.gov/course/view.php?id=231&section=8
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Time for fluency practice does not 
happen consistently.  
 
 
Problem-solving and word  
problems take more time to teach. 
Teachers need more opportunities 
for professional development in this 
area. 
 

A new math curriculum resource will be used to provide 
instruction. It will take time to know and understand 
how to use the curriculum resource effectively.   
 
Students need more exposure to the Standards of 
Mathematical Practices during the math block.  
 
 
 
 
A consistent problem-solving framework is needed at 
each grade level.  
 

Modified description of key findings 
for Focus Area 1 based on the SIP 
development team’s discussion 

Modified root causes for key findings based on the SIP 
development team’s discussion 

 
 
 
 
 

 

 

Review of Focus Area 2 

Description of Focus Area 2: 
  
(Click here to return to the description of Focus Area 2 from the CNA) 
 
Student proficiency in reading has declined over the past two years according to historical 

state assessment data. Therefore, Hess Elementary will focus on pushing students to 

increase their reading proficiency by 5% as measured on the ILEARN 2020 test. 

 
 

Modified Description of Focus Area 2: 
 
Students do not have as much exposure to fluency practice at their grade level to reinforce 
literacy skills. They need intensive instruction with phonics and phonemic awareness. 
Students are reading at levels lower than the grade level benchmarks and cannot 
comprehend content being delivered on grade level. Vocabulary is a weakness at this 
grade level. Academic vocabulary needs to be strengthened. 
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Description of key findings for Focus 
Area 2 (strength or area for growth) 

Root causes for key findings from Focus Area 2 

(Click here to return to the 
description of key findings for Focus 
Area 2 from the CNA) 
 
A stronger focus is needed on 
phonics instruction and intervention. 
 
 
Guided reading must take place 
daily for the most struggling 
students.  
 
 
Academic vocabulary needs to be 
more rigorous. 

(Click here to return to the root causes for Focus Area 
2’s key findings from the CNA) 
 
 
More students are coming into testing grades at risk, by 
being 1-2 grade levels behind.   
 
 
Students are not growing beyond their MAP RIT bands 
in all grade levels. The achievement gap is not closing. 
 
 
 
Vocabulary is focused on basic level words and taught 
in isolation.  

Modified description of key findings 
for Focus Area 2 based on the SIP 
development team’s discussion 

Modified root causes for key findings based on the SIP 
development team’s discussion 

 
 
 
 

 

 

Review of Focus Area 3 

Description of Focus Area 3: 
  
(Click here to return to the description of Focus Area 3 from the CNA) 
 
Data shows that incidents of misbehavior, insubordination, and physical aggression have 

increased over the past three years. Teachers will implement Morning Meetings 80% of the 

time as a means for making connections and building positive relationships with students 

to promote an environment of significance, belonging, and fun.  

 

Modified Description of Focus Area 3: 
 
 
Students are experiencing more trauma at home. Students do not know how to effectively 
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deal with emotions and frustrations.  
 

Description of key findings for Focus 
Area 3 (strength or area for growth) 

Root causes for key findings from Focus Area 3 

(Click here to return to the 
description of key findings for Focus 
Area 3 from the CNA) 
 
Discipline data shows that there is 
an increase in infractions of  
physical aggression and 
misbehavior. 
 
 
Students are more explosive in 
class when upset or frustrated.  
 
 
There are a high number of office 
referrals for classroom offenses.  
 

(Click here to return to the root causes for Focus Area 
3’s key findings from the CNA) 
 
 
Students are experiencing more ACEs than before. 
Teachers are not equipped to deal with ACEs in a 
school setting. 
 
 
 
Students are not taught how to deal with emotions 
properly.   
 
 
Teachers need to implement strategies that foster 
connections in the classroom and build positive 
relationships with students.  

Modified description of key findings 
for Focus Area 3 based on the SIP 
development team’s discussion 

Modified root causes for key findings based on the SIP 
development team’s discussion 
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III.    Describe the school’s core components to identify opportunities to address focus 
areas 

 
Note: In the tables below, the SIP development team will describe many of the school’s core 
elements, such as curriculum and assessment. After describing each core element, the SIP 
development team is encouraged to reflect on the extent to which the school’s approach to this 
core element will help it address a key finding or contributing factor from one or more of its focus 
areas. It is possible that a core element may not be applicable to each focus area. In these 
cases, the SIP development team is encouraged to write “not applicable” in the cell, but only 
after careful reflection.  
 

Description of Core Component: Safe Learning Environment 

1. How will the school maintain a safe and disciplined learning environment for students 
and teachers? 

2. How will the school ensure clear expectations are communicated to students? 
3. How will the school create an environment in which there is genuine respect for 

students and a belief in their capability? 
4. How will the school utilize a multi-pronged approach including early intervention and 

positive behavior support to create a safe learning environment? 

Hess Elementary School has developed a crisis plan. The plan details actions to be taken in 

emergencies and were developed by our district and updated with a team of staff members . 

Professional development sessions are held for all staff to advise them of the plan. Each staff 

member at Hess Elementary School has copy of the plans. The plans are kept in an 

accessible place and are carried by teachers during drills and emergencies. A copy of each 

building plan is located in the district and building office. 

 

Our building has a voluntary Crisis Team. The Crisis Team is trained in through the Crisis 

Prevention Institute (CPI) in non-violent crisis intervention strategies. Fire drills, active shooter 

drills, severe weather drills, and lockdown drills are practiced on a scheduled basis. 

Evacuation plans for students are developed and practiced for safe evacuation from Hess 

Elementary School. Hess Elementary School has been equipped with an Automated External 

Defibrillator (AED). This life-saving device is located on a wall in the health office. All staff are 

trained in Cardiopulmonary Resuscitation (CPR) and use of the AED device. The building plan 

is a part of the corporation safety plan which is updated yearly or as needed. 

 

Every adult in our building is required to have an ID on them at all times during the school 

day. All visitors to our building are required to sign in at the office and obtain a visitor’s pass. 

The building plan includes emergency instructions for; a disaster plan of communication with 

team leaders for each building; a plan for serious injury/trauma; suicide protocol; evacuation 

plans for the student body (including the disabled); lockdown procedures; procedures to 

address hostage situations; bomb threats (all secretaries are trained on proper telephone 

technique if this happens, including a form to complete with all pertinent information); 

explosion (in the building or the nearby surrounding area which may affect our building; 

gunfire/shooting; and national disasters. Hess Elementary School conducts routine drills for 
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the following: fire drills (one per month-evacuation instructions are posted in each classroom); 

tornado drills (two a year; one per semester); lockdown drills/active shooter drills (two a year; 

one per semester). 

 

Hess Elementary School is proactive in safety matters. Students are well-prepared in safety 

management starting from the beginning of school.  

 

Hess Elementary School administrators continually review and update the plan due to staff 

turnover. Hess Elementary School continuously informs parents and visitors of our sign-in 

procedure.  

 

Our safety goal is to increase surveillance outside and inside the building and in parking lots 

before and after school. We will continue to encourage school personnel to be more visible 

outside of the building during dismissal. We have an off-duty police officer on our school 

grounds every other day to assist with dismissal and parking lot expectations. We have a 

yearly presentation for train safety so that students are aware of safe procedures when 

crossing railroad tracks or waiting for a stopped train.  

 

Hess Elementary School has also developed a PBIS plan.This plan ensures our school has 

established common expectations on how students should be safe, be responsible, and be 

respectful in various areas of the school (hallway, restrooms, classrooms,cafeteria, outside, 

and on busses).These expectations were shared with the students within first weeks of 

school.The expectations are reviewed and modified as needed. 

Gap Analysis: Safe Learning Environment 

How will the school’s plan for fostering a 
safe learning environment also help the 
school address its focus areas? 

In what ways does the school’s plan for 
fostering a safe learning environment not help 
the school address its focus areas? 

For Focus Area 1: 
Students and teachers must feel safe and 
comfortable in order for teaching and 
learning to take place.  
 

For Focus Area 1: 
Safety drills interrupt instruction 

For Focus Area 2: 
Students and teachers must feel safe and 
comfortable in order for teaching and 
learning to take place.  
 

For Focus Area 2: 
Safety drills interrupt instruction 

For Focus Area 3: 
Students must have a safe place to learn 
when they are affected by trauma in their 
home lives.  

For Focus Area 3: 
Some emergency drills may cause feelings of 
anxiety and fear in students. 



 

39 

 

 

Description of Core Component: Curriculum 

1. Provide an overview of the school’s curriculum, including, but not limited to: 
● A description of the school’s curriculum review and adoption process; 
● A description of the school’s curriculum for Tier I instruction as well as a brief 

rationale for using these curricular resources; 
● A description of the school’s curriculum academic interventions as well as a brief 

rationale for using these curricular resources; and 
● A description of the culturally responsive curricular materials, if any, that the school 

is using to ensure all students’ cultural differences are recognized and appreciated. 
 

Note: Please ensure there is a copy of the curriculum available for inspection by members of 
the public as required by 511 Indiana Administrative Code 6.2-3. 

Curriculum Guides 

Curriculum guides were available for teachers through Pivot.  Pivot is no longer in use, 

therefore there needs to be an update on curriculum guides.  Links to the State standards can 

be found on the School City of Hammond Website. All teachers are encouraged to utilize  the 

IDOE Literacy & Math Frameworks as well as web based resources made available by the 

Indiana Department of Education.  

 

Reading 

School City of Hammond adopted the Balanced Literacy Model and Benchmark Universe. 

Best practice strategies are woven into the literacy practices. Components of the seven 

reading strategies and Traits writing are used in the de of classrolivery of instruction. 

● Interactive Read Aloud: Teachers use the Making Meaning program from the 

Developmental Studies Center to deliver Interactive Read-Aloud lessons.  During 

Interactive Read-Aloud lessons, teachers model actively thinking about a text as they 

read it and then students apply their own thinking through Turn & Talk.  Teachers use 

a wide range of genres and text types that students will encounter in their own reading.  

● Whole Group Instruction: Teachers use the Benchmark Literacy program for reading 

mini-lessons which are delivered through a Shared Reading approach.  In grades K-2, 

teachers use high-interest, classic fiction big books, informational nonfiction big books 

based on IAS, Reader’s Theater scripts, and short mentor passages on posters to 

model and guide practice with a range of skills and strategies.  In grades 3-5, teachers 

use carefully written fiction and nonfiction mentor passages on posters to model and 

guide practice.  Students in grades 3-5 also participate in genre workshop which 

introduces the features of key genres found in ELA standards and provide mentor 

texts for students to analyze.  In addition, Reader’s Theater provides students with 

direct instruction in fluency to improve their reading rate and prosody.  
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● Small-Group Guided Reading: Each student receives small group reading instruction 

through guided reading.  Guided reading is an assisted literacy experience in which 

the teacher supports and guides students with texts on their instructional level before, 

during, and after reading.  This flexible setting allows the teacher to promote oral 

language development, match students’ reading abilities to appropriate materials, 

observe reading behaviors, and model and prompt for specific strategies that will 

improve students’ word solving, comprehension, and fluency. 

● Vocabulary: Within Benchmark literacy, students are exposed to and receive explicit 

instruction at the three tiers of vocabulary.  Developmentally appropriate high-

frequency vocabulary (Tier One), robust vocabulary (Tier Two), and domain-specific 

academic vocabulary (Tier Three) are naturally introduced and studied.  

● Independent Reading and Conferencing: As the continuum of reading instruction 

flows from teacher read-aloud to shared reading to guided reading, students learn and 

practice good reading strategies with varying amounts of responsibility.  In the 

independent reading stage, students are required to self-select and to read materials 

at their own “just right” levels. Time is built into each day’s literacy block for one-to-one 

teacher-student conferencing.  During conferences, teachers reinforce strategies, 

discuss reading habits and interests, and administer ongoing assessment. 

● Word Work: Benchmark Literacy’s StartUp Phonics for Kindergarten, BuildUp Phonics 

for first grade and SpiralUp Phonics for second grade provide explicit, systematic daily 

instruction in phonological and phonemic awareness and phonics to ensure that 

students receive a solid foundation for reading and writing. Benchmark Literacy’s Word 

Study and Vocabulary program for third–fifth grades are an extension of the phonics 

students received in kindergarten-second grade.  These spiraling units of instruction 

develop word analysis, word-solving, spelling, and vocabulary strategies.    

 
Writing 

Teachers utilize Benchmark Literacy’s Writing Workshop and Scholastic Traits Writing for 

writing instruction.  The framework for writer’s workshop includes a mini-lesson where 

students receive a dose of extremely important direct teaching that are of a procedural, craft, 

or convention nature.  Students then write independently and progress through the writing 

process as teachers conference with individual or small groups about their writing needs.  

Writer’s workshop is wrapped up with sharing in which the teacher chooses three or four 

students who have successfully used a skill or writing strategy taught in a mini-lesson. 

 

All students in kindergarten through 5th grade, will participate in a least a 90 minute reading 

block. Additional literacy groups for struggling readers will be provided for students performing 

below reading level to give these students a “double dose” of reading instruction. Literacy 

groups will provide additional time for guided reading in a small group setting. The main focus 

for literacy groups will be decoding strategies. Decoding strategies will be the focus of 

instruction within the Literacy Framework. Additional practice on working with words and 

writing will be utilized as well. Instruction will be based on an individual student’s fluent 

reading level. 
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Mathematics 

EnVision Math 2.0 is the adopted math curriculum for kindergarten through fifth grade. It is a 

comprehensive mathematics curriculum for Grades K-5. It offers the flexibility of print, digital, 

or blended instruction. enVision Math2.0 provides the focus, coherence, and rigor needed to 

meet IN standards. Project-based learning, visual learning strategies, and extensive 

customization options empower every teacher and student. Teachers use supplemental 

resources such as manipulatives and online programs to support student learning and provide 

differentiation in addition to the core curricular lessons. A Guided Math approach is 

implemented to maximize small group instruction. Exact Path will be utilized as a resource to 

supplement the curriculum and give students specific instruction on skills that were areas of 

weakness for them. Hess will continually assess supplemental resources and appropriate 

software to meet the needs of our students. In addition, intervention and enrichment lessons 

will also be utilized to achieve growth at all academic levels. 

 

Social Studies 

Social studies is integrated within the reading block to address state standards and local 

benchmarks in grades K-5. In grade 5, students receive daily instruction in Social Studies. 

The curriculum resource used is Pearson myWorld. Learning comes alive through storytelling, 

literacy instruction, and flexible resources. Stories from our world engage students and help 

develop thoughtful, literate citizens. Lessons apply inquiry processes, practice reading and 

writing, and involve collaboration and communication skills. Blended learning experiences 

include an interactive Student Worktext and digital courseware. Students are able to share the 

story of our democratic ideals, communities, and people. 

 

Science 

Indiana adopted new science standards to be implemented in the 2017-2018 school year. The 

curriculum used is the Indiana-Science Technology Engineering and Mathematics (I-STEM). 

The curriculum is a research-developed science curriculum that aligned to Indiana’s Academic 

Standards for Science. Science is integrated within the reading block by addressing grade 

level skills in a thematic unit. Hess uses the DefinedSTEM curriculum is used as a cross 

curricular resource that provides a hands-on, research-developed science curriculum to all 

students K-5. 

Gap Analysis: Curriculum 

How will the school’s curricular resources also 
help the school address its focus areas? 

In what ways do the school’s curricular 
resources not help the school address its 
focus areas? 

For Focus Area 1: 
EnVision Math 2.0 is the adopted math 

curriculum for kindergarten through fifth grade. 

For Focus Area 1: 
A new curriculum resource will take time to 
effectively implement. Without proper 
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It is a comprehensive mathematics curriculum 

for Grades K-5. It offers the flexibility of print, 

digital, or blended instruction. enVision Math2.0 

provides the focus, coherence, and rigor 

needed to meet IN standards. Project-based 

learning, visual learning strategies, and 

extensive customization options empower every 

teacher and student.  

professional development, teachers may 
not use the program with fidelity. 

For Focus Area 2: 
Benchmark Literacy follows a Balanced Literacy 
model that provides instruction in the core 
areas of literacy. Print and digital resources are 
available so that teachers have access to 
authentic texts and leveled readers that allow 
for a wholistic approach to reading instruction.  
 
 

For Focus Area 2: 
The curriculum does not address 
interventions/support for students who are 
more than 1 grade level behind in reading.  

For Focus Area 3: 
The curriculum resources promote small groups 
and learning in communities. Students are able 
to develop positive relationships with their peers 
which helps promote a safe and welcoming 
environment in school. An online SEL program 
titled Emotional ABCs will be used to support 
students so that they can deal with emotions. 
 

For Focus Area 3: 
Students who don’t feel successful in 
school will act out in various ways. If the 
curriculum resources are too difficult to 
master, it may cause a level of frustration 
and anxiety for students which results in 
dealing with emotions in a negative way. 
Time needs to be added to the instructional 
schedule to create a meaningful focus on 
SEL. 

 

Description of Core Component: Assessment 

1. Provide an overview of the assessments that will be used in the school in addition to 
the statewide testing system, including, but not limited to: 

● A description of the school’s interim assessments, including the frequency with which 
they will be administered; 

● A brief rationale for using these interim assessments; 
● A description of how teachers and staff will be provided ongoing professional 

development to support their use of student data from these interim assessments to 
inform instruction; 

● A description of the school’s expectations for daily and/or weekly formative 
assessments (e.g., exit tickets); and 

● A description of how teachers and staff will be provided ongoing professional 
development to support their use of daily and/or weekly formative assessments to 
inform instruction.  

District Wide Assessments:  
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ILEARN assessments measure the academic performance of students in Language Arts, 

Mathematics, and Science/Social Studies. In addition to individual student data, ILEARN 

student results will be used as primary performance indicators for continuous school 

improvement. 

 

IAM is an individual student assessment administered by staff members who work directly 

with eligible special education students.  

 

MAP Growth assessments are K – 12 interim assessments that measure growth, project 

proficiency on high-stakes tests, and inform how educators differentiate instruction, evaluate 

programs, and structure curriculum. Computer adaptive MAP assessments reveal precisely 

which academic skills and concepts the student has acquired and what they’re ready to learn. 

 

WIDA assessments are given once a year to ELL students to identify their proficiency in the 

areas of reading, writing, and speaking.  

 
CoGAT assessments are used as a high-ability indicator for students in grades 1 and 5. It is 

given once a year.  

 

Formative Assessments:  

 

MAP Growth assessments are K – 12 interim assessments that measure growth, project 

proficiency on high-stakes tests, and inform how educators differentiate instruction, evaluate 

programs, and structure curriculum. Computer adaptive MAP assessments reveal precisely 

which academic skills and concepts the student has acquired and what they’re ready to learn.  

 

Exact Path is a web-based, artificially intelligent assessments and learning system. 

 

Reading Running Records are given two times a year to all students and four times a year 

to struggling students who receive RTI support.  

 

 

Summative Assessments: 

enVision Unit & Cumulative assessments are given to identify student mastery of skills 

covered within the math units. Unit assessments are given at the end of each unit. Cumulative 

assessments are available after the even-numbered units. 

 

Benchmark Unit assessments are available at each grade level for reading. 

Gap Analysis: Assessment 

How will the school’s assessment plan also help 
the school address its focus areas? 

In what ways does the school’s 
assessment plan not help the school 
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address its focus areas? 

For Focus Area 1: 
enVision Math 2.0 assessments are frequent 
and targeted towards grade-level skills that are 
addressed in each math unit. 

For Focus Area 1: 
This data may not be helpful for identifying 
kids who need additional support or 
intervention because they are below grade 
level. 

For Focus Area 2: 
The Benchmark assessments are targeted 
towards grade-level skills that are addressed in 
each reading unit. 
 

For Focus Area 2: 
The unit assessments in benchmark do not 
give an accurate data report for students 
who are below grade level and identifying 
their intervention needs are. 

For Focus Area 3: 
Not applicable 
 
 

For Focus Area 3: 
There is currently no assessment to 
identify student social-emotional learning 
needs. 

 

Description of Core Component: Instruction 

1. What strategies will teachers and staff use to promote authentic versus compliant 
student engagement? 

2. How will teachers and staff bridge cultural differences through effective 
communication? 

3. What strategies will teachers and staff use to provide all students with opportunities to 
learn at all Depth of Knowledge levels? 

4. What strategies will teachers and staff use to monitor and adjust instruction during 
individual lessons? 

5. What strategies and systems will the school put in place to ensure teachers vary their 
instructional strategies? 

6. How will teachers and staff vary their instructional strategies to accommodate diverse 
learning styles and language proficiency? 

● Teachers ensure that student-learning objectives are specific, measurable, attainable, 

realistic and timely, and are aligned to the standards-based curriculum. Using 

strategies that incorporate movement in the classroom, proximity, and small group 

instruction allow students to see meaning in what they are doing. 

● Teachers use instructional strategies and response strategies that actively engage 

and meet student learning needs. Effective questioning is emphasized with each 

lessons, where teachers identify the DOK questions that pertain to each lesson.  

● Teachers use frequent checks for understanding throughout each lesson to gauge 

student learning, and to inform, monitor and adjust instruction. 

● Teachers demonstrate necessary content knowledge and participate in content 

professional development on a monthly basis. 

● Teachers demonstrate the necessary skills to use multiple measures of data, including 

https://www.rcsdk12.org/cms/lib/NY01001156/Centricity/Domain/1053/sc_pdf_engagement.pdf
http://facstaff.wcer.wisc.edu/normw/All%20content%20areas%20%20DOK%20levels%2032802.pdf
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the use of diagnostic, formative and summative assessment data to differentiate 

instruction to improve student achievement.  

● Teachers use content objectives and language objectives through the SIOP models to 

help students with language proficiencies access the content being taught.  

Gap Analysis: Instruction 

How will the school’s plan for instruction also 
help the school address its focus areas? 

In what ways does the school’s plan for 
instruction not help the school address its 
focus areas? 

For Focus Area 1: 
Specific learning objectives help teachers 
assess student’s progress and 
understanding. Using rigorous questions and 
strategies that promote critical thinking, 
students will have the experience the level of 
thinking to show adequate growth and meet 
grade level benchmarks. Guided Math will be 
implemented in all classrooms to maximize 
small group instruction and a blended 
learning model. Adjustments to instruction 
can be made based on multiple data points. 
Teachers will be able to use multiple data 
points throughout the school year to monitor 
student progress and make adjustments to 
instruction in order to meet student needs. 
Online assessments allow for teachers to 
more easily identify and track student data. 
Adjustments can be made based on the item 
analysis systems available with the enVision 
Math 2.0 resources.  

For Focus Area 1: 
Much of what we say we want to do 
instructionally is not being implemented 
and/or measured with fidelity.  
Common assessments need to be 
established for every grade level. There is a 
need for more opportunities to collaborate 
across grade levels. More teachers should 
receive training in the SIOP model to help EL 
students. 

For Focus Area 2: 
Specific learning objectives help teachers 
assess student’s progress and 
understanding. Using rigorous questions and 
strategies that promote critical thinking, 
students will have the experience the level of 
thinking to show adequate growth and meet 
grade level benchmarks. Reading Workshop 
will be implemented in all classrooms to 
maximize small group instruction and a 
blended learning model. Adjustments to 
instruction can be made based on multiple 
data points. Teachers will be able to use 
multiple data points throughout the school 
year to monitor student progress and make 
adjustments to instruction in order to meet 

For Focus Area 2: 
Much of what we say we want to do 
instructionally is not being implemented 
and/or measured with fidelity.  
Common assessments need to be 
established for every grade level. There is a 
need for more opportunities to collaborate 
across grade levels. More teachers should 
receive training in the SIOP model to help EL 
students. 
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student needs. Online assessments allow for 
teachers to more easily identify and track 
student data 

For Focus Area 3: 
Teachers adjust instruction based on the 
learning needs of students. Teachers will be 
able to communicate that social and 
emotional skills are just as important as 
academic content.  

For Focus Area 3: 
Additional instructional support is needed to 
address the social-emotional needs of 
students as well as ACEs training.  

 
 
 
 

 
 
 
 

Description of Core Component: Cultural Competency 

1. Provide an overview of the school’s cultural competency strategies, including, but not 
limited to: 

● A description of the school’s methods for improving the cultural competency of the 
school’s teachers, administrators, staff, parents, and students; 

● A description of how teachers and staff will learn about students’ cultures; 
● A description of how teachers and staff will utilize resources in the students’ 

communities; 
● A description of the school’s methods for increasing educational opportunities and 

educational performance for each student subgroup; and 
● A description of the areas in which additional professional development is necessary 

to increase cultural competency in the school’s educational environment.  

Hess Elementary has identified the racial, ethnic, language minority, exceptional learning and 

social economic groups that are included in our population. Targeted Groups for the 2019-

2020 school year are:  

● Free/reduced lunch students 

● African American students 

● ELL students  

● Male students 

Currently appropriate strategies for improving student achievement for each identified 

subgroup at Hess have been emphasized in this School Wide Plan in the appropriate areas. 

Strategies for meeting the needs of our identified subgroups are: 

● Response to Intervention Tiered Approach to Instruction to fill learning gaps. 

● Before or afterschool remediation for students not meeting grade level benchmarks. 

● Staff will receive professional development pertinent to targeted subgroups to provide 
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awareness of appropriate strategies. 

● Staff members are presented with research findings when appropriate; to support the 

staff in new learning to develop teaching strategies to meet Hess’ identified subgroups. 

● Professional development for teachers to gain knowledge in the SIOP framework for 

instruction. 

Gap Analysis: Cultural Competency 

How will the school’s cultural competency 
plan also help the school address its focus 
areas? 

In what ways does the school’s cultural 
competency plan not help the school address 
its focus areas? 

For Focus Area 1: 
Professional development can help teachers 
identify the best instructional strategies for 
students in the subgroups identified. 
 

For Focus Area 1: 
Teachers may feel that this adds to the 
expectations of instruction. Teachers may 
become overwhlemed and stressed about how 
to implement more training.  

For Focus Area 2: 
Professional development can help teachers 
identify the best instructional strategies for 
students in the subgroups identified. 
 

For Focus Area 2: 
Teachers may feel that this adds to the 
expectations of instruction. Teachers may 
become overwhlemed and stressed about how 
to implement more training.  

For Focus Area 3: 
Students who are having difficulties with 
expressing their emotions fall into one of the 
subgroups identified in the cultural 
competency plan.  
 

For Focus Area 3: 
 

 

Description of Core Component: Family Engagement 

1. How will the school work to maximize the engagement of family members in the 
school, including to improve student academic outcomes? 

2. What strategies will the school use to increase family and community engagement, 
including family literacy programs? 

3. What strategies will the school use to understand parents’ hopes, concerns, and 
suggestions? 

4. How will the school keep parents apprised of services offered by the school? 
5. How will the school ensure its staff have the cross-cultural skills necessary for 

successful collaboration with family members? 

Note: When describing the school’s parent and family engagement policy, please be sure to 
include a school-parent compact outlining shared responsibility for high student academic 
achievement, per 511 Indiana Administrative Code 6.2-3. 
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Currently, parents are invited to the school to participate in the Title I Annual Meeting, open  

house activities, and parent-teacher conferences. Before school begins, there is a Back-to-

School BBQ for families and the community. A teacher Meet & Greet takes place immediately 

following the Back-to-School BBQ so that students and their families can meet the teacher, 

visit the classroom, and drop off school supplies prior to the first day of school.  

 

In August, during Back-to School Night, there are vendors present to introduce families to the 

resources available in our area. The Hammond Public Library, Girl Scouts, and Crown 

Counseling are regular vendors present during this event. Our LDP staff are available to 

assist bilingual families during this event as well.  

 

Throughout the school year, parents are encouraged to attend various academic and fine arts 

events. Examples are Math Harvest Night, Reader’s Fair, and music programs.  

 

Parents of special education students are encouraged to attend annual case conferences.  

 

Parents are also encouraged to join our Parent Teacher Association (PTA). The PTA 

sponsors several events throughout the year including fundraisers, Movie Night, Slime Night, 

Cookies & Canvas, Bingo, Spring Fling Dance, Field Day, etc.  

 

The PTA supports the school’s fundraising projects and other school related activities. During 

the annual Back-to-School Night, parents are invited to communicate with the classroom 

teacher/school via telephone, class messenger systems, notes, or email.  

 

Each August, parents are invited to attend the annual Title I Parent Meeting and Back-to-

School Night. An overview of the Title I Program is presented, and parents are given 

opportunities to pose questions.  

 
Parents have the ability to access PowerSchool to monitor homework, assignments and 

grades. Passwords and instructions to use PowerSchool are available in the office. A parent 

workshop is held at the beginning of the year to review how to access the site. Ongoing 

support is available as needed throughout the year. Teachers will enter upcoming 

assignments and assessments on a weekly basis in the SIS.  

 

Parent workshops are held in conjunction with PTA meetings. Parent meetings allow the 

Family Involvement Coordinator to inform parents of upcoming events and activities at Hess 

Elementary. 

 

We have two opportunities for Parent/Child workshops. A Math Harvest Night is held in the fall 

and Reader’s Fair takes place in the Spring. Both events focus on content skills and activities 

that families can enjoy. 
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Side-by-Sides are held to give parents a chance to view and participate in a lesson, within 

their child's classroom. Dates for Side-by-Sides are scheduled within a given week and 

teachers are free to choose a time and date within that week to invite parents to the Side-

by-Side. Two Side-by-Sides are held each year. One side by side focuses on Technology 

and the other on Math or Reading. 

 

Hess Parent Compacts are contracts between the classroom teacher, student, and parent. 

Compacts are signed by all three parties at the beginning of each school year (usually at the 

Annual Meeting /Back-to-School Night) and by the parent and teacher at the fall and winter 

conferences. The Family Involvement Coordinator collects and maintains the keeping of 

signed compacts. 

 

The Family Involvement Policy is given to parents at the beginning of the school year and is 

reviewed by the parents during the April parent meeting. 

 

Coffee and Conversation meetings are held once a quarter. Families and members of the 

community are welcome to join the principal in an informal setting and hear about the 

happenings at the school. Topics addressed include Attendance, Climate & Culture, 

Instruction, and Family Involvement. Attendees are able to discuss any concerns or 

complaints at this time as well.  

Gap Analysis: Family Engagement 

How will the school’s family engagement 
plan also help the school address its focus 
areas? 

In what ways does the school’s family 
engagement plan not help the school address 
its focus areas? 

For Focus Area 1: 
Parents are informed about updates in 
regards to standards and instruction, as well 
as be participants in the learning with 
students.  

For Focus Area 1: 
Parent attendance for the targeted subgroups 
is low.  

For Focus Area 2: 
Parents are informed about updates in 
regards to standards and instruction, as well 
as be participants in the learning with 
students.  

For Focus Area 2: 
Parent attendance for the targeted subgroups 
is low.  

For Focus Area 3: 
Parents will be able to participate in 
workshops facilitated by Dr. Yanina Gomez 
that will help them address social-emotional 
needs.  

For Focus Area 3: 
More workshops are needed to help parents 
address the SEL needs for students.  

https://drive.google.com/file/d/1_8dmDccVfXQ7oaXykECe3hIZFnatMgxf/view?usp=sharing
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Description of Core Component: Technology  

1. How will the school coordinate its technology initiatives, in service of improving student 
academic outcomes? 

Our staff is committed to improving teaching and learning so our students will be able to meet 

technology related state academic standards. The goal for developing and implementing 

technology into our instructional program enhances student achievement and align with best 

practices. Teachers are providing instruction for students through the use of the three school 

computer labs and one-to-one computers for grades 3 - 5. Students in grades K-2 have 

access to chromebooks and iPADS. Each year, our staff completes a survey about their 

technology needs which result in our Hess Tech Plan.  

 

Instruction in Google GAFE, Microsoft Word, Publisher, Excel, and Powerpoint, as well as 

learning to use the Internet for research is woven into content area instruction. All students 

are exposed to these skills through Learning.com. 

 

Our computer lab can be used by the classroom teacher for class projects and assignments, 

as well as, for additional differentiated support. Hess has smartboards in all classrooms to 

assist with raising the level of student engagement, motivate students, provide interactive 

participation and provide background visual information to students. Interactive clickers are 

available for each grade level. Teachers also have access to document cameras. One 

promethean board is available in our building to provide an open for large group presentations 

and team teaching. 

Gap Analysis: Technology 

How will the school’s technology plan also 
help the school address its focus areas? 

In what ways does the school’s technology 
plan not help the school address its focus 
areas? 

For Focus Area 1: 
Students participate in engaging lessons 
through the use of technology. Personalized 
learning in mathematics is possible because 
of the availability of devices in our building.  
 

For Focus Area 1: 
Students in K-2 do not have access to 1:1 
devices which would allow for more 
opportunities to personalize learning for 
students.  

For Focus Area 2: 
Students participate in engaging lessons 
through the use of technology. Personalized 
learning in reading is possible because of the 

For Focus Area 2: 
Students in K-2 do not have access to 1:1 
devices which would allow for more 
opportunities to personalize learning for 

https://docs.google.com/document/d/18ejaJ5VcyA4SiW83fs0oefBzqM7-v517AI2HVirCUQ8/edit?usp=sharing
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availability of devices in our building.  
 

students.  

For Focus Area 3: 
Students in 3-5 complete electronic Mood 
Meters so that teachers can identify the 
emotional level of students when they first 
come to school.  
 

For Focus Area 3: 
If a device is broken, it needs to be replaced, 
leaving the possibility of it not being available.  

 

 

 

 

Description of Core Component: Transition to Elementary School (for elementary schools 
only) 

Note: For more information about Indiana’s graduation pathways, please review this memo from 
the Indiana State Board of Education. 
 

1. How will the school assist preschool students with the transition to elementary school? 

Hess Elementary has its own Head Start program. While the Head Start staff, administration 

and kindergarten teachers do not communicate on a regular basis about curriculum and 

instructional strategies, the Head Start teacher is kept up to date regarding our school-wide 

programs and expectations. The teacher is able to reinforce the areas that align to the 

curriculum identified by the Head Start program. 

Hess Elementary has its own PACT preschool program. The teacher meets with the 

kindergarten team to collaborate discussing data and transitioning from PACT to Kindergarten.  

During Kindergarten Round-Up, parents and students are given information about the upcoming 

school year, introduced to the teachers and learn about required immunizations and other 

school procedures. Kindergarten screening is conducted prior to the upcoming school year to 

access student abilities and readiness. 

Readiness packets and State standards are given to incoming Kindergarten parents during 

screening to acquaint them with Kindergarten expectations and activities to do between 

screening and the first day of school. 

Gap Analysis: Transition to Elementary School 

How will the school’s transition to elementary 
school supports also help the school address 
its focus areas? 

In what ways does the school’s transition to 
elementary school supports not help the school 
address its focus areas? 

For Focus Area 1: For Focus Area 1: 

https://www.in.gov/sboe/files/Grad%20Pathways%20-%20Draft%20Pathway%20Recommendations.v6.pdf
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Teachers are aware of student performance 
in mathematics as students enter 
kindergarten.  

Less than 50% of students from PACT and 
Head Start remain for kindergarten.  

For Focus Area 2: 
Teachers are aware of student performance 
in reading as students enter kindergarten.  

For Focus Area 2: 
Less than 50% of students from PACT and 
Head Start remain for kindergarten. 

For Focus Area 3: 
Teachers are aware of students who have 
SEL needs as they enter kindergarten.  

For Focus Area 3: 
Less than 50% of students from PACT and 
Head Start remain for kindergarten. 
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Description of Core Component: High School Graduation Supports (for High Schools only) 

Note: For more information about Indiana’s graduation pathways, please review this memo 
from the Indiana State Board of Education. 
 

1. How will the school promote opportunities for secondary education and workforce to 
students (e.g., Advanced Placement, International Baccalaureate, Dual Credit)? 

2. How will all students be encouraged to earn an academic honors diploma or complete 
the Core 40 curriculum?  

3. What courses will the school offer to ensure all students can be eligible to receive an 
academic honors diploma? 

4. How will all students be provided opportunities to demonstrate employability skills? 
5. How will all students have an opportunity to complete a postsecondary readiness 

competency? 

 
N/A 
 

Gap Analysis: High School Graduation Supports 

How will the school’s graduation supports 
also help the school address its focus areas? 

In what ways does the school’s graduation 
supports not help the school address its focus 
areas? 

For Focus Area 1: 
 
 

For Focus Area 1: 

For Focus Area 2: 
 
 

For Focus Area 2: 

For Focus Area 3: 
 
 

For Focus Area 3: 

 
 
 
 
 
 
 
 
 
 
 
IV.     Select evidence-based interventions that address the school’s focus areas  

https://www.in.gov/sboe/files/Grad%20Pathways%20-%20Draft%20Pathway%20Recommendations.v6.pdf
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Evidence-Based Interventions for Focus Area 1 

Summarize the strategies from the core components in SIP Phase 3 that address this focus 
area: 
 

● Curriculum- curricular resources provide a foundation for tiered supports and 

interventions 

● Assessment- summative and interim assessments provide yearly and quarterly data 

that can be used to inform instruction 

● Instruction - A desire among staff to use learning objectives, multiple instructional 

strategies, and frequent checks for understanding can be leveraged to improve 

instruction. 

● Technology offers opportunities to tier supports and remediation 

Describe the key findings and root causes, if any, for this focus area that are not sufficiently 
addressed by these strategies from the core components: 
 

● Curriculum - Resources are limited to help students who need math intervention at the 

Tier 3 level. 

● Instruction- There is a lack of certified personnel to provide Tier 3 math intervention.  

● Technology - Students in K-2 do not have access to 1:1 devices to support 

remediation. 

Describe the evidence-based intervention(s) that the school has identified to address the key 
findings and root causes for this focus area that are not sufficiently addressed by strategies 
from the core components: 
 

Teachers will continue to offer before/after school remediation for struggling learners. We 

have added the use of Exact Path to our list of academic interventions for mathematics. 

Teachers will participate in professional development following the Math in Practice, a 

standards-based, professional development learning resource from Sue O’Connell and 

colleagues. The grade-by-grade K-5 resource fits with any math curriculum. It identifies the 

big ideas and most effective strategies for increasing student achievement. A Tier 3 

intervention kit, Do the Math by Marilyn Burns, will be used for building addition and 

multiplication skills.  

 

Evidence-Based Interventions for Focus Area 2 

Summarize the strategies from the core components in SIP Phase 3 that address this focus 
area: 
 

● Curriculum- curricular resources provide a foundation for tiered supports and 

interventions 
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● Assessment- summative and interim assessments provide yearly and quarterly data 

that can be used to inform instruction 

● Instruction - A desire among staff to use learning objectives, multiple instructional 

strategies, and frequent checks for understanding can be leveraged to improve 

instruction. 

● Technology offers opportunities to tier supports and remediation 

Describe the key findings and root causes, if any, for this focus area that are not sufficiently 
addressed by these strategies from the core components: 
 

● Curriculum - Resources are limited to help students who need reading intervention at 

the Tier 3 level beyond 3rd grade. 

● Instruction- There is a lack of certified personnel to provide Tier 3 math intervention.  

● Technology - Students in K-2 do not have access to 1:1 devices to support 

remediation. 

Describe the evidence-based intervention(s) that the school has identified to address the key 
findings and root causes for this focus area that are not sufficiently addressed by strategies 
from the core components: 
 
Teachers will continue to offer before/after school remediation. Through Title I SIG funds, we 

were able to purchase additional Leveled Literacy Intervention (LLI) kits for students beyond 

third grade. Due to personnel restructuring, we have a certified reading interventionist to 

assist with providing Tier 3 interventions. Teachers in kindergarten have been introduced to 

the GrapeSEED language acquisition program, also acquired through the SIG grant. Due to a 

high number of students that do not complete a traditional preschool program before entering 

school, GrapeSEED will assist with the oral language acquisition and critical listening skills 

needed for students who are new learners. 

 

Pinnell, G. & Fountas, I. (2009).  When Readers Struggle: Teaching That Works. Heinemann,        

        Portsmouth, NH.  

Richardson, J. (2009) The Next Step in Guided Reading. Scholastic, New York, NY. 

 

Evidence-Based Interventions for Focus Area 3 

Summarize the strategies from the core components in SIP Phase 3 that address this focus 
area: 
 

● Curriculum - The Morning Meeting book has been used in some classrooms to help 

establish safe and welcoming learning environments.  

● Instruction - Teachers focus on routines & procedures during the First 20 days of 

school. 

● Assessments - Students are expected to complete a self-assessment in regards to 

their learning readiness before they start their day.  

http://www.fountasandpinnell.com/research/
http://go.grapeseed.com/rs/grapecity1/images/GrapeSEED-Research-Overview.pdf
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Describe the key findings and root causes, if any, for this focus area that are not sufficiently 
addressed by these strategies from the core components: 

● Curriculum - Every classroom does have access to the Morning Meeting book. There 

is a lack of SEL resources to help build consistency with establishing expectations.  

● Instruction - Time to address SEL needs was limited due to the academic 

expectations. 

● Assessments - There is limited time to complete the check-ins daily. 

Describe the evidence-based intervention(s) that the school has identified to address the key 

findings and root causes for this focus area that are not sufficiently addressed by strategies 

from the core components: 

 

Research shows that mindfulness practices and social emotional learning decreases stress, 

attention deficit issues, depression, anxiety, and hostility in children, while benefiting health, 

well-being, and social relationships. The cognitive outcomes are increased attention and 

focus, increased engagement, and better grades. 

 

Research also shows that social emotional learning supports an 11% rise in student academic 

scores while mindfulness based education has been shown to foster the inner skills of 

attention, compassion, impulse control, and executive functioning. 

 

Our school will continue to promote Mindfulness initiatives in PK - 5. Students will be taught 

techniques to help regulate their emotions. Teacher leaders have been identified to lead the 

staff with providing support for students who have challenging behaviors. Every classroom is 

expected to have a Cool Down Zone for students to use when their emotions are high. The 

Cool Down Zones are equipped with items that will help students with regulating their 

emotions and de-escalating feelings of anxiety or frustration. A Refocus Room will be 

established for students who are having difficulty functioning in their classroom. There, 

students will be offered the opportunity to review, reflect, and reset their behavior so that they 

can return to the classroom. A Mindfulness Room will be made available for teachers to bring 

their class during times that students may need a whole group refocus strategy before 

continuing with their day.  

 

Techniques from Responsive Classroom framework will be implemented in every classroom. 

This approach consists of a set of practices that build academic and social-emotional skills 

that can be used with many other programs. The approach helps educators build 

competencies in four interrelated domains: Effective Management, Engaging Academics, 

Positive Community, and Developmentally Responsive Teaching. Morning Meetings is one 

strategy that will be implemented to assist with establishing a safe and supportive 

environment by fostering connections within the classrooms and building positive relationships 

for everyone. 

 
Research: American Mindfulness Research Association; Responsive Classroom 

 

https://goamra.org/
https://www.responsiveclassroom.org/about/


 

57 

 
 
 
 
V.      Design a professional development plan  
 
Please complete this section of the SIP using this template, the template provided below, or a 
locally-developed resource that fulfills the requirements outlined in the “Connections to State 
and Federal Requirements” section of SIP Phase 5. 
 
Be sure to include a discussion of how professional development will, at a minimum, (1) 
increase cultural competency in the school's educational environment and (2) improve 
instruction using student assessment data. 

 
Note: Indiana Administrative Code requires that each school provide an assurance through the 
signature of an exclusive representative of the LEA that the professional development program 
complies with the State Board’s core principles for professional development. (511 IAC 6.2-3) 
 

Professional Development Plan 

Set Goals 

Given the school’s improvement priorities (e.g., strategies for its core components and 
evidence-based interventions) define goals for this professional development plan. Provide a 
brief rationale for each professional development goal in relation to one or more of the 
school’s focus areas. 

PD 
Goal # 

Goal Description Goal Rationale 

1 Provide PD to support teachers in 
developing instructional strategies help 
increase student understanding and 
proficiency in mathematics.  
 

If teachers are able to expand their 
content knowledge to help with 
understanding conceptual math 
strategies, they can embed these 
strategies in the daily instruction.  

2 Provide PD to support teachers in 
developing instructional strategies help 
increase student understanding and 
proficiency in reading. 

By providing more teaching opportunities 
that address comprehension and 
fluency, we hope to see an increase in 
vocabulary usage at more rigorous 
levels. 

3 Provide PD to help teachers with 
dealing with making connections with 
students and fostering positive 
relationships with adults, students, and 
the community.  

By providing more SEL support for 
teachers, it will allow them to focus on 
building relationships with students and 
helping them feel significant and 
important. 

Professional Development Offerings 

https://docs.google.com/spreadsheets/d/1zlC694BVlLIhywbIcOd56gIKyY9lIg_LeKy0VVHV8mk/copy
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For each of the school’s professional development goals, define how administrators, teachers, 
and/or staff will receive professional development both in terms of their initial training as well 
as ongoing professional development to support implementation. 

PD 
Goal # 

Initial Professional Development Follow-up Professional Development to 
Support Implementation 

1 -Select teachers will attend mathematics 
professional development for the new 
curricular resources.  
 
-During data meetings, best practices 
will be discussed and used for planning 
lessons. 
 
-Cross-collaboration meetings that 
highlight the use of DOK and Standards 
of Math Practices. 

-Teachers will present the knowledge 
acquired with grade level teams and 
during a breakout PD session.  
 
-Optional PD sessions will be available 
in alignment with the SMP and effective 
math strategies discussed. 
 
-Video lessons and professional articles 
will be shared that include effective 
strategies to use with all learners.  
 
-Teachers will attend local conferences. 
 
-Peer observations and feedback 
opportunities 

2 Teachers will receive refresher PD on 
the Balanced Literacy Framework.  
 
-Teachers will receive additional training 
on Guided Reading. 
 
-PD around implementing Reading 
Running Records will be provided. 

-Subsequent PD will focus on each 
component of Balanced Literacy, with 
specific focus on fluency and 
comprehension strategies. 
 
-Video lessons and professional articles 
will be shared that include effective 
strategies to use with all learners.  
 
-Teachers will attend local conferences 
 
-Peer observations and feedback 
opportunities 

3 -Teachers will revisit the topic of 
Mindfulness and SEL needs in schools 
during the summer staff retreat. 
 
-Teachers will learn about the 
Responsive Classroom components 
that can be used in the classroom. 

-Several PD sessions will be offered to 
help teachers maintain awareness of 
best practices for Mindfulness and SEL. 
 
-Professional articles and resources will 
be shared that include effective 
strategies to use will struggling learners. 
 
-Teachers will attend conferences and 
facilitate sessions in the school 
 
-Peer observations and feedback 
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opportunities 

Professional Development Resources 

For each of the school’s professional development goals, identify the resources needed to 
meet these goals through initial and follow-up professional development. 

PD 
Goal # 

Resources Needed for Initial PD Resources Needed for Follow-up PD to 
Support Implementation  

1 -Funds for teachers to attend training 
and to secure subs for data meetings.  
 
-Time for teachers to collaborate to 
review grade level data.  
 
 

-Time for teachers to collaborate and 
plan for the PD to bring back to the staff. 
-Funds to pay teachers stipends for 
attending the optional PD and local 
conferences.  
-Memberships to professional 
organizations like NCTM and ASCD. 

2 -Time for a staff member to plan for the 
initial PD.  
 
 

-Time for a staff member to plan for the 
follow-up PD sessions. 
-Funds to pay teachers stipends for 
attending the optional PD and local 
conferences.  
-Memberships to professional 
organizations. 

3 -Time to plan for the initial PD.  
-Professional articles and resources to 
share with the staff.  
-Use of Mindfulness Practices. 
-Planning for Responsive Classroom 
techniques. 
 
 

-Time to plan for the initial PD.  
-Professional articles and resources to 
share with the staff.  
-Use of the Mindfulness Room. 

Professional Development Evaluation 

For each of the school’s professional development goals, define the method(s) for measuring 
the impact of the associated professional development. Map out an evaluation plan by 
identifying the individual(s) responsible for collecting, analyzing, and facilitating the review of 
data to assess the impact of the professional development as well as when this evaluation will 
occur.  

PD 
Goal # 

Method(s) for Measuring PD Impact Plan for Measuring PD Impact 

1 -Review small group lesson plans 
-Classroom observations & 
walkthroughs 

Every three weeks the principal will meet 
with teachers to review what has been 
observed in the classrooms as well as 
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-PD Exit slips 
-Teacher feedback 
-Analyzing Student Work samples 
-Assessment data 
 
 

the data from pre and post formative 
assessments. 

2 -Review small group lesson plans 
-Classroom observations & 
walkthroughs 
-PD Exit slips 
-Teacher feedback 
-Analyzing Student Work samples 
-Assessment data 

Every three weeks the principal will meet 
with teachers to review what has been 
observed in the classrooms as well as 
the data from pre and post formative 
assessments. 

3 -Review discipline data 
-Classroom walkthroughs 
-Student survey at the beginning and 
end of the school year. 

Each month the principal will review the 
discipline data. SEL walkthroughs will be 
conducted on a regular basis. Students 
will complete a survey at the end of each 
semester to identify their feelings about 
our school environment. 

 
 
Hess 2019-20 PD Plan - Semester One 

https://docs.google.com/document/d/1to2zoQ2kiymbgQRZQopavjx5b2R2qslbgQUDXxTBGuU/edit?usp=sharing

