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Comprehensive Needs Assessment Template 

 

Phases 

 

I. Establish a Comprehensive Needs Assessment planning team 

II. Develop a vision of excellence 

III. Create a school profile 

IV. Identify focus areas 

V. Collect additional data on focus areas 

VI. Analyze data to determine key findings and root causes 
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I. Establish a Comprehensive Needs Assessment planning team 

 

CNA Planning Team Members 

Note: Add or subtract rows as needed. 

Name Stakeholder Group(s) Role(s) 

Raymond Liskey Leadership Team Principal 

Taylor Garrison Leadership Team Asst. to the Principal 

Samantha Thomas Leadership Team Lead Teacher 

Michael Mendoza Teachers LDP Teacher 

Kim Thunherst Teachers 4th Grade Teacher 

Nancy Galambos Teachers 1st Grade Teacher 

Monica Seren Teachers 1st Grade Teacher 

Denise Hitt Teachers Kindergarten Teacher 

Donna Ruzbasan Teachers 2nd Grade Teacher 

   

Samantha Fowble Teachers 3rd Grade Teacher 

Rina Horgan Teachers 5th Grade Teacher 

Emily Long Teachers STS Teacher 

 

Note: Use the tables below to name the topics that committees will study to support the CNA 

process as well as the members of these committees, modifying the tables as needed. 

Committee’s Domain of Study:  School Culture 

Name Stakeholder Group(s) Role(s) 

Jackie Perez Family Coordinator Family   

 Soelys Rodriguez Family Members Parent 

  Family Members Parent 

  Family Members Parent 

 Family Members Parent 
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  Family Members Parent 

 

Committee’s Domain of Study: Professional Learning 

Name Stakeholder Group(s) Role(s) 

Raymond Liskey Leadership Team Principal 

Taylor Garrison Leadership Team Asst. to the Principal 

Samantha Thomas Leadership Team Lead Teacher 

Michael Mendoza Teachers LDP Teacher 

Kim Thunherst Teachers 4th Grade Teacher 

Nancy Galambos Teachers 1st Grade Teacher 

Monica Seren Teachers 1st Grade Teacher 

Denise Hitt Teachers Kindergarten Teacher 

Donna Ruzbasan Teachers 2nd Grade Teacher 

   

Samantha Fowble Teachers 3rd Grade Teacher 

Rina Horgan Teachers 5th Grade Teacher 

Emily Long Teachers STS Teacher 

 

 

2019 20 Harding CNA article study: 

https://docs.google.com/document/d/1RnDFkR91LDLr2d-

XrVCJnpS4fx2gAbHVvyKvRfejfXc/edit 

 

 

  

https://docs.google.com/document/d/1RnDFkR91LDLr2d-XrVCJnpS4fx2gAbHVvyKvRfejfXc/edit
https://docs.google.com/document/d/1RnDFkR91LDLr2d-XrVCJnpS4fx2gAbHVvyKvRfejfXc/edit
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II. Develop a vision of excellence 

 

Vision of Excellence 

Warren G. Harding Elementary School is a Pre K - 5 public education facility.  Harding 

Elementary is one of twelve elementary schools under the jurisdiction of the School CIty of 

Hammond. The corporation has three middle schools and three high schools strategically 

located to serve the community.   

 

The School City of Hammond is located in northwest Indiana and is situated just south of 

Chicago, Illinois and east of Calumet CIty, Illinois.  Harding Elementary is located in the 

Hessville area of Hammond, Indiana just west of Gary, Indiana.  The current  building was 

built in 2006.  The school serves 744 children from pre-kindergarten through fifth grade.  The 

student population is 46.3% Hispanic, 27.3% African American,  and 20.6% caucasian.  80% 

of the student population qualifies for free or reduced lunch and 19% of the population receive 

special education services.  Additionally, 18% of the student population is designated as 

English Language Learners.   

 

The vision of Harding Elementary is we all believe in our power to be lifelong learners, who 

grow daily using technology to achieve our own future goals and learning. We will accomplish 

this mission by establishing a collaborative community of learning through positive 

relationships, relevance, and rigor while equitably meeting the needs of all students. 

 

School CIty of Hammond (SCH) has a clear vision for our district of excellence in learning and 

success in life.  SCH  embraces its diversity and communicates consistently high 

expectations.  SCH provides a rich and challenging learning environment encouraging 

academic excellence and the development of talents preparing students to make positive 

contributions to our world.  District leadership provides continuous, system-wide, professional 

growth opportunities enhanced by technology and guided by data-driven, research-based 

strategies, assessments, and timely interventions.  Highly effective teachers and support staff 

collaboratively utilize best practices to maximize student growth and achievement. Supported 

by the pillars of sound fiscal management, accountability, and community partnerships, SCH 

maintains a focus on transparency and good stewardship. 

 

According to the following data from the Spring 2019 SCH Family Friendly survey illustrates 

that the surveyed families find Harding Elementary to be a good school for their children. 

 Yes No N/A 

I like walking into my child’s school. 93% 1% 6% 

School personnel are friendly when I visit.  97% 2% 1% 

School personnel are friendly when I call.  91% 2% 1% 
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I feel included in my child’s school.  98% 1% 1% 

I feel informed about my child’s progress in school. 98% 1% 1% 

I feel that the staff understands my concerns.  96% 1% 3% 

I feel informed about PTA or other parent organizations. 89% 1% 10% 

School personnel respond to my concerns in a timely manner. 97% 1% 2% 

 

The teachers of Warren G. Harding Elementary strive to provide instruction to meet the needs 

of our learners.  We continuously utilize formative and summative data not only to monitor the 

academic and behavioral progress of our students, but also to determine instructional foci for 

our daily, weekly and unit instructional goals.  We work collaboratively, in teams, to review 

student data and plan for effective instruction through purposeful grouping and uses of 

instructional strategies.  

 

❖ Measures of Success  

Stated element of mission Sources of data and evidence  

Students will grow daily.  ● Growth scores on state assessments  

● Summative growth scores on NWEA MAP 

● Student Learning Objectives  

● Formative assessment administered weekly 

We will utilize technology to 

meet learners’ needs.  

● SCH FamilyFriendly Survey  

● ISTE Standards tracking  

● Completed Chromebook Usage form  

● Student surveys  

We will establish a 

collaborative community of 

learners.  

 

● SCH Are We Family Friendly Survey  

● Student surveys  

We will achieve our own 

future goals. 

● Scores on state assessments 

● % of students achieving a RIT score that is at or 

above the grade level norm on NWEA MAP 

● Summative growth scores on NWEA MAP 

● IREAD pass rate  
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III. Create a school profile 

 

School Profile 

Warren G. Harding Elementary School is located in Hammond, Indiana-a city in Lake County 
near the Indiana-Illinois state line and considered part of the Chicagoland area. Hammond 
shares borders with many neighboring cities: Whiting and East Chicago to the north, Gary to 
the east, Highland and Munster to the south, and the Illinois communities of Chicago, Calumet 
City, and Lansing to the west. Harding Elementary is in the southeast section of Hammond, 
referred to as Hessville. Harding Elementary is one of 12 elementary schools in the School 
CIty of Hammond corporation.  Upon completion of the fifth grade, most students from 
Harding Elementary attend Scott Middle School (also located in the Hessville neighborhood of 
Hammond, Indiana) for grades 6-8. 
 
Harding Elementary is considered an urban school with a current enrollment of 652 students 
in Pre-kindergarten through fifth grade. We have one of the largest student populations of the 
SCH elementary schools. The population is made up of a diverse group of learners, 
comprised of many ethnic and socioeconomic subgroups. At the start of the 2006-2007 school 
year, a brand new technologically advanced Harding Elementary School opened its doors.  
 
We have a diverse staff of 39 highly qualified teachers comprised of 3 male teachers and 36 
female teachers. Of those 33 teachers there are: 3 African American teachers, 31 Caucasian 
teachers, 3 Hispanic teachers and 0 Multiracial teachers.  Staff experience varies from 1 year 
experience to over 20 years experience. During the 2019-2020 school year, we have four 
classrooms per grade level and two half-day preschool classes.  We also have two 
classrooms dedicated to meeting the needs of students with emotional disabilities.  There are 
also two classrooms for students with severe cognitive and developmental disabilities.  
Additionally, we have three teachers who help to provide support for students with learning 
disabilities, two teachers who supports our LDP students, one full time music teacher, one full 
time physical education teacher and one full time art teacher.  Specialized instructional 
support personnel include a speech and language therapist, a school counselor, nurse, part-
time school psychologist, and a family facilitator. Occupational and physical therapy services 
are provided in the building. The school’s Title I program funds two classified interventionists. 
The school principal is assisted by an assistant to the principal, an office manager, and a  
school secretary.    
 
A new challenge Harding Elementary has experienced, more in recent years than in past 
years, is a high frequency of transient students. For years Harding has been a community 
where families owned their homes. Within the last five years rental properties have increased 
accounting for the increase in transiency seen at Harding Elementary.  There has been 
gradual changing in dynamics, demographics, and pedagogy.  
 
 
 
 
 

Vision 

School City of Hammond Vision  
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Excellence in learning; Success in life.  

 

Warren G. Harding Elementary School’s Vision  

We all believe in our power to be lifelong learners, who grow daily using technology to achieve 

our own future goals and learning. 

 

Mission Statement 

School City of Hammond Mission  

The School City of Hammond embraces its diversity and communicates consistently high 

expectations.  SCH provides a rich and challenging learning environment that encourages 

academic excellence and the development of talents that prepares students to make positive 

contributions to our world.  

 

District leadership provides continuous, system-wide, professional growth opportunities 

enhanced by technology and guided by data-driven, research-based strategies, assessments, 

and timely interventions.  Highly effective teachers and support staff collaboratively utilize best 

practices to maximize student growth and achievement.  

 

Supported by the pillars of sound fiscal management, accountability, and community 

partnerships, SCH maintains a focus on transparency and good stewardship. 

 

Warren G. Harding Elementary School’s Mission  

The mission of Harding Elementary is to establish a collaborative community of learning 

through positive relationships, relevance, and rigor while equitably meeting the needs of all 

students. 

 

Core Beliefs or Core Values 

We believe that: 
● The school must provide an environment that is safe, positive, and conducive to 

learning. 
● Every learner must be given access to instruction accommodating all learning styles 

and abilities. 
● Instruction must be varied to address the diversity and needs of each student. 
● Curriculum must be based on the individual needs of all students and on a continuum 

of the Indiana Academic Standards from grade to grade. 
● Assessment must be used as a tool to monitor and develop a student's growth on a 

continuum across grade levels and to drive instruction.  
● Rules that are consistently enforced have a positive effect on student learning. 
● Technology is a tool to enhance learning and plays a pivotal role in instruction. 
● Staff, students and parents must work together to create and maintain collaborative 

interacting relationships, responsible for the students' academic and social growth.  
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● Commitment from all stakeholders to support the efforts of improving our learners is 
key to success.  

Student Demographics 

Detailed demographic data for Warren G. Harding Elementary can be found  here. 

Staff Demographics 

The staff at Harding Elementary School is diverse in experience, yet homogeneous in race 
and ethnicity. Approximately 78% of certified staff are caucasian, as are 54% of support and 
classified staff. Specific data regarding staff demographics may be found here. 

Student Behavior 

The staff of Harding Elementary School believes we must provide an environment that is safe, 
positive, and conducive to learning.  

● At the beginning of the school year, parents/guardians are provided with the School 
CIty of Hammond Student Handbook detailing the policies, procedures, and code of 
conduct.  

● At the beginning of the 2018-219 school year, School City of Hammond adopted a new 
Code of Conduct.   

● The staff at Warren G. Harding was trained on the new Code of Conduct and 
additional training and support will be provided throughout the school year.  Ongoing 
training of staff includes classroom management strategies to effectively address 
student misconduct and improve behavior.   

 
(Specific data regarding student behavior may be found here.) 
 

Student Academic Outcomes 

Our vision is that we believe in our power to be lifelong learners.  This vision pushes us to 

look at each aspect of learning and how it impacts the students’ learning now and in their 

future.  This lense causes us to be purposeful with content, strategies, and support to ensure 

we are developing the learner. Our School Improvement Plan for 2018-2019 included the 

following focus areas: 

Focus Area 1: 
Use of data  in Math Instruction  
Trend data in ISTEP+ results show classroom instruction is failing to meet the rigor demanded 
by the Indiana Academic Standards.  The CNA team believes a lack in the effective use of 
data to inform instruction is a contributing factor.   
 
Using data to drive instruction in Math would include:  

● Formative Assessments/Checks of Understanding / Pearson Assessments  
● Reteach & Enrich  
● Collaborative Data Digs and Action Planning 

 
Focus Area 2: 

https://docs.google.com/spreadsheets/d/1BF4mbrcAxDd1PkXY2iAKa6lVGoA2bSUEt9CAGaS5pj4/edit#gid=429469962
https://docs.google.com/spreadsheets/d/1BF4mbrcAxDd1PkXY2iAKa6lVGoA2bSUEt9CAGaS5pj4/edit#gid=811534321
https://docs.google.com/document/d/1tb7eiJSWTCbKdG91b0l4izcrcT_4nuLAoH58AaVeyZk/edit
https://docs.google.com/spreadsheets/d/1BF4mbrcAxDd1PkXY2iAKa6lVGoA2bSUEt9CAGaS5pj4/edit#gid=1588130653
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Use of data  in ELA/Reading Instruction  
Trend data in ISTEP+ results show classroom instruction is failing to meet the rigor demanded 
by the Indiana Academic Standards.  The CNA team believes a lack in the effective use of 
data to inform instruction is a contributing factor.   
 
Using data to drive instruction in ELA would include:  

● Formative Assessments/Checks of Understanding  
● Reteach & Enrich  
● Collaborative Data Digs and Action Planning 

  

Focus Area 2:  
Social/Emotional Learning 
Trend data in behavioral statistics (office referrals and suspensions) show that there is a lack 
of cohesive framework in place for all students to be successful.  Students out of the 
classroom cannot learn.  
 
Our Social Emotional Learning program would include:    

● Systems of Support  
● Code of Conduct  
● Process/Procedures  
● PBIS  
● Positive, Engaged, Achieving Kids (PEAK) Program, Mind up curriculum or other SEL 

materials  
● Have morning meetings, mindfulness time each day 

Working towards these goals, we utilized the following improvement strategies last year.  

- Implement 90 minute math and ELA blocks daily in classrooms kindergarten through 
5th grade  

- Utilize grade level / class form of Reteach & Enrich at every level from kindergarten 
through 5th grade - grouping students to meet their individual needs based on their 
present level of performance on a specific identified skill. Groupings are fluid.  

- Implement Language Development Program support for K-5 students with ILPs  
- Utilize two Response to Intervention instructional paras to support student growth in 

ELA instruction  
 
Detailed information about student academic outcomes are available at the follow links:  

NWEA MAP Data for Math  NWEA MAP Data for  Reading 

ISTEP+ Data for Math  ISTEP+ Data for ELA  

2019 ILEARN for Math 2019 ILEARN for ELA 

  

Summary of Current School Improvement Strategies 

One of Harding’s core beliefs is curriculum must be based on student needs and the Indiana 

Academic Standards.  Closely tied to this belief is the use of formative and summative 

assessments to determine instructional foci and practices.  Harding’s school improvement 

https://docs.google.com/spreadsheets/d/1BF4mbrcAxDd1PkXY2iAKa6lVGoA2bSUEt9CAGaS5pj4/edit#gid=1530571163
https://docs.google.com/spreadsheets/d/1BF4mbrcAxDd1PkXY2iAKa6lVGoA2bSUEt9CAGaS5pj4/edit#gid=1583236750
https://docs.google.com/spreadsheets/d/1BF4mbrcAxDd1PkXY2iAKa6lVGoA2bSUEt9CAGaS5pj4/edit#gid=819832084
https://docs.google.com/spreadsheets/d/1BF4mbrcAxDd1PkXY2iAKa6lVGoA2bSUEt9CAGaS5pj4/edit#gid=1834833303
https://docs.google.com/spreadsheets/d/1BF4mbrcAxDd1PkXY2iAKa6lVGoA2bSUEt9CAGaS5pj4/edit#gid=819832084
https://docs.google.com/spreadsheets/d/1BF4mbrcAxDd1PkXY2iAKa6lVGoA2bSUEt9CAGaS5pj4/edit#gid=1834833303
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strategies have been derived from the previous year’s performance data.  Current school 

improvement strategies are:  

● Implement a continuous process for improving instruction, including content, 

strategies, pacing, etc.   

● Decision making for instruction is based on rigorous monitoring of student 

performance data.  

● Analysis of student data  will determine reteach & enrich groups and foci, plan for Tier 

I instruction as well as Tier II & III support.  

● Grade level teams will collaborate to align lessons to the Indiana Academic Standards 

and craft the lessons/unit to meet the learning styles and needs of their students.  

● Grade level teams will analyze student data in a variety of ways; weekly, by unit, 

grading period and semester checkpoints. Analysis will be used to realign for rigor and 

DoK on critical learning targets.   

● Engagement of a broad range of stakeholders; including families, educators, 

community partners, and students in the CNA process. 

● Accumulation of qualitative data (interviews, focus groups, and surveys) of families 

and educators to gain a better understanding of the root causes of our identified 

needs. 

 

Summary of Core Curricula 

In accordance with the district and state, Warren G. Harding Elementary School has adopted 

the Indiana Academic Standards as its curriculum. Curriculum is delivered with effective 

instructional practices which are evaluated through the NIET rubric.  A key indicator of the 

NIET rubric is Presenting Instructional Content which includes the Gradual Release Model.  

Gradual Release includes the teacher modeling a mini lesson, practice with the teacher, and 

then practice independently.  This is used for all activities and assessments. As a focus of 

curriculum and instruction, we utilize the following programs as cornerstones for these content 

areas:  

 

Benchmark Literacy and Harding Literacy Framework:  K-5 teachers use 90 minutes daily 

for word work (phonemic awareness; phonics vocabulary & concept development); guided 

reading (vocabulary & comprehension); self-selected/independent reading (fluency & 

comprehension). Guided Reading Blocks allow teachers to teach literacy at all student levels, 

give students time to read independently, and work on supporting language arts skills with 

tasks or stations.  

● All classrooms will have a least 90 minutes of literacy instruction.   This includes 30 

minutes of independent reading where students are reading self selected books and 

the teachers is conferring with students.  

● English/Language Arts curriculum is aligned to the Indiana State Standards.  

● Instruction and assessments in ELA are aligned to the Indiana State Standards  
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● All classrooms utilize state testing, MAP data, and classroom data from continuous 

progress monitoring for Reteach & Enrich efforts in ELA.  

● Utilize technology to engage students, enhance instruction and aid in assessing 

progress in ELA. Integration of technology is aligned to the ISTE standards.   

  

Pearson Envision Math: K-5 teachers use 90 minutes daily for directed math activities, 

performance-based group activities, center/exploration time, reviews and extension of math 

skills using online and Pearson content.Guided Math Blocks allow teachers to teach math and 

problem-solving skills at all student levels and give students time to practice old skills or learn 

new skills. 

● All classrooms will have a least 90 minutes of math instruction.   This includes time for 

teachers to confer with individuals and small groups of students.  

● Math curriculum is aligned to the Indiana State Standards.  

● Instruction and assessments in math are aligned to the Indiana State Standards  

● All classrooms utilize data from continuous progress monitoring for Reteach & Enrich 

efforts in math  

● Utilize technology to engage students, enhance instruction and aid in assessing 

progress in ELA. Integration of technology is aligned to the ISTE standards.   

 

Summary of Formative and Summative Assessments 

Warren G. Harding Elementary believes that we should develop and administer rigorous 

formative assessments to track student progress and plan instruction.  We utilize several 

means of assessment to monitor the academic progress of students.  Academic assessment 

data is the cornerstone to instructional planning at each grade level of instruction, reteaching, 

and enrichment.   Below is a list of academic assessments utilized at Harding.  

 

ELA  

● Reading Running Records with Benchmark Assessment System - Teachers in 

grades k-5 use this system (based on Fountas and Pinnell) to determine various 

reading levels for our students in RTI and identify the specific reading behaviors of 

their learners .  This data is used to determine the students’ guided reading groups 

and identify possible intervention and enrichment needs.   

● NWEA Measures of Academic Progress - Teachers in grades k-5 administer the 

MAP test to students three times throughout the year.The data from this assessment is 

used to help determine instructional foci and to aid in identifying students for 

intervention and enrichment. 

Math  

● Pearson skill / unit assessments - Teachers in grades K-5 use the Pearson Math 

unit and skill tests to determine mastery of targeted content skills.  Based on the 

results of these printed and online assessments, teachers will adjust their Reteach & 

Enrich efforts within their classrooms and the grade level to better meet the students at 

their present level of mathematical performance.  
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● NWEA Measures of Academic Progress - As stated above with increased analysis 

of student performance on math strands on the Learning Continuum.   

   

IRead-3 -  Standardized test for third grade students measuring the foundational reading 

progress of each learner based on the Indiana Academic Standards for Reading. It is 

administered in Spring and a retake is available, at the beginning of summer, for students who 

performed unsatisfactorily. We will implement foundational reading, word work and analysis, 

and basic comprehension practice and instruction leading up to the grade 3 spring 

assessment.  

  

ILearn- Standardized test for 3rd, 4th and 5th grade students measuring the progress and 

growth of each learner based on the Indiana Academic Standards for English/Language Arts 

and Mathematics.  

 

Summary of Academic Intervention and Enrichment Programs 

The staff at Warren G. Harding Elementary believe instruction must accommodate learning 
styles and abilities, addressing the diversity and needs of each student, and be based  on a 
continuum of the Indiana Academic Standards from grade to grade. The most effective way to 
provide intervention and enrichment is in the homeroom setting as often as is allowable. To 
this end, we have the following process in place to meet students’ academic and behavioral 
needs:  

● All students will receive Tier 1 instruction based on Indiana Academic Standards.  

Harding will emphasize how to strengthen Tier I instruction and intervention in all K-5 

classrooms this year.  Embedding SEL into lessons, the first twenty days, and the 

classroom environment all year will also help to improve instruction efficiency.   

● Student progress on critical learning targets is continually monitored.  Results 

determine student placement in Reteach & Enrich. The students are selected through 

formative assessments and often are grouped across the grade level.  

● Students who are not proficient at Tier 1 instruction or Reteach instruction will receive 

an additional 30 minutes of instruction based on needs during the school day. 

● Using criteria set forth by the MTSS/RTI team, Tier 2, and more extensive Tier 3 

supports are provided for students as necessary. Students who do not show 

improvement in Tier 1 instruction will be given additional time, referred to LLI, ,or 

referred for IEP screening after consistent cycles of RTI have been given.   

● To meet student needs, teachers will modify instruction: cooperative learning groups; 

small groups; verbal response during discussion; higher-order thinking and 

questioning skills; students generating their own questions; sharing. 

● Develop, utilize and implement Morning meetings/mindfulness time each day: Model 

and practice consistent routines and procedures for discipline, engagement, working in 

whole & small groups & cooperative group structures, and engaging in accountable 

talk/ discussions.  
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● Students who do not show improvement on behavior with the above mentioned 

strategies, will be given additional time independently or in small groups with a 

paraprofessional to address behavioral challenges. 

 

List of Other Programs for Students (Schoolwide or Targeted to Specific Groups of Students) 

Resources for Interventions 

● Leveled Literacy Intervention 

● Language Development Program 

● Exact Path 

● Junior Great Books 

 

Supplemental Instruction/Support:  

● Exact Path 

● Defined STEM 

● Code.org 

● Moby Max  

● Learning.com 

● ReadWorks 

 

Extracurricular Opportunities  

● Science Olympiad  

● Chess Club  

● Vocal Choir  

● Recorder Choir  

● Girls on the Run  

● Various sports teams 

● Math Club  

 

Summary of Teacher and Staff Recruitment, Selection, Induction, and Retention Strategies 

School City of Hammond, and Harding in particular, has invested time and effort into 

improving the quality of teacher and staff recruitment, selection, induction and retention.The 

following strategies are some of the methods utilized in obtaining and retaining an effective 

instructional team here at Harding.  

 

● School City of Hammond utilizes job postings (on the Indiana Department of 

Education’s website and the district website) when vacancies occur.  

● School City of Hammond  participates, annually, in teacher recruitment fairs at local 

universities.  

● Harding has the autonomy in the selection of applicants and the interview process.  

With each vacancy, the principal utilizes grade level teams and building leaders in 



 

15 

conducting interviews.  Each applicant is considered on the same interview elements.  

The interview team then makes a selection  and the principal  sends a 

recommendation for employment to the Director of Human Resources. After meeting 

with Director of HR, candidates are recommended for employment to the school 

board. 

● School City of Hammond provides new teacher training in August.  During this, 

procedural matters (e.g. payroll, benefits, etc.) are explained.  

● At Harding the new staff (and staff new to our building) are provided initial support in 

procedures specific to our school.  Included in this training is an overview of the 

evaluation process that SCH and Harding use for teacher effectiveness. 

Administrators and grade level team members provide ongoing support.  In addition, 

we have access to a district coach as needed for support in this area. 

● An HR representative attends the Back to School Nights at Harding Elementary to 

generate interest in hiring parents who might be interested in working for the School 

City of Hammond. Using these recruitment strategies, we have been able to interview 

and hire new staff as substitute teachers and aides this school year.    

● Celebrating success and providing ongoing recognition and encouragement are the 

keys to retaining staff. The principal cultivates and maintains a positive school culture.  

● The staff at Harding Elementary is very social and participate in events and activities 

outside of school hours. This is a contributing reason staff members remain at our 

school for many years and teachers from other schools want to be a part of our staff. 

  

Summary of Teacher and Staff Professional Learning Opportunities 

Teacher and staff development are integral in our belief that every learner must be given 
access to instruction accommodating all learning styles/abilities addressing the needs of the 
learner. Focus and content of professional learning at Harding Elementary School is based on 
student performance and teacher effectiveness data.  A guiding principle for professional 
development is that initiatives be focused, measurable, and include ongoing, job-embedded 
support. The teacher and staff professional learning opportunities at Harding include:  
 

● Grade level and cross grade level analysis of lessons and student performance data to 

help teachers/grade level teams improve instructional practice.  

● Develop/ improve teachers’ knowledge of effective instructional practices and Indiana 

Academic Standards through collaboration, whole staff development and/or 

instructional coaching.  

● Topics/content of whole and small group professional development based on trends in 

teacher effectiveness data and observed needs from administrative walkthroughs.   

● Implement and monitor gradual release of responsibility model for strategy instruction 

that focuses on: Teach/Model; Guide/Practice and Independent Practice. 

● Expand teacher understanding of “activities and materials” (NIET instruction indicator) 

with an emphasis on integrating technology at the modification and redefinition stage 

of the SAMR model.   

http://www.schrockguide.net/samr.html
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● Personalized instructional coaching on teacher selected areas of refinement.   

● Ongoing professional development to support the implementation of DefinedSTEM, 

Code.org, Exact Path, and Google Apps For Education (GAFE). 

● Staff also have opportunities to attend conferences within the district and near our 

community.  Examples of this included ELearning conferences and the Indiana Flipped 

the Switch Conference. 

● Harding staff will also have time to watch another content teacher, have teacher 

watch, and then have professional dialogue regarding best practices and content 

strategies.    

 

Summary of Teacher and Staff Coaching and Evaluation Model 

Focus and content of professional learning at Harding Elementary School is based on teacher 
effectiveness data.  A guiding principle for professional development is that initiatives be 
focused, measurable, and include ongoing, job-embedded support. The teacher and staff 
coaching and evaluation model at Harding include:  

● Routine and continuous walkthroughs conducted by the leadership team (principal and  

assistant to the principal).   

● All certified teachers will be evaluated using the NIET Teacher Effectiveness Rubric 

twice yearly. 

● All certified teachers will be provided actionable feedback based on effectiveness data. 

● All teachers will have a professional growth plan aligned to NIET rubrics for 

Designing/Planning Instruction, Instruction, and the Learning Environment.     

● Teachers that are identified as needs improvement or ineffective based on the NIET 

rubrics will be offered personalized coaching from the Instructional Coach to address 

areas of need.   

● Trends in teacher effectiveness results will be utilized to determine instructional foci for 

individual small group and whole group professional development.   

 

Evidence of Implementation 

● Teacher self evaluation and feedback during the  post conference of each lesson 

evaluation (or when appropriate). 

● Feedback will provide a reinforcement (area of strength) and identify a needed 

refinement (an area for improvement).  The evaluator and teacher will work together to 

determine the root cause of the refinement and create an action plan.   

● Highly qualified records/ HR. 

● Student performance data. 

 

Summary of Key Family and Community Engagement Strategies 

The staff at Warren G. Harding Elementary believe staff, students and parents must work 
together to create and maintain a collaborative interacting relationship, responsible for the 
students' academic and social growth.  This commitment from all stakeholders to support the 

https://drive.google.com/file/d/0B1cLlyoRX_s4UFlsdmRNOUx1RE0/view?usp=sharing
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efforts of improving our learners is key to success.  Our key family and community 
engagement strategies include the following.  
  

● External partnerships will be developed to support academic improvement. 

● Invite community/ parents to participate in understanding and improving the academic 

work of the school.  

● The school website which includes timely information (e.g. school calendar, scheduled 

events, and the monthly breakfast/lunch menus) and references to specific 

information, such as the Student Handbook, teacher pages, staff contact information, 

and programs (e.g. High Ability, Title 1, Language Development).  Announcements 

regarding important events such as parent-teacher conferences, emergencies and/or 

school delays/cancellations occur. 

● Family/Student Handbook which is distributed in print form to all families at the 

beginning of the year or upon enrollment.  

● Robo-calls of important events, such as parent-teacher conferences, Title I or PTA 

events, when emergencies and/or school delays/cancellations occur.  

● Teachers utilize digital programs ClassDOJO and email to stay in contact with families 

about academic progress, assignments, behavior, events, etc.   

● Personal telephone contacts (telephone calls and email) by staff to discuss students’ 

successes and matters of concern regarding students’ academic progress and/or 

behavior. 

● Parent-Teacher Conferences, which are held in the fall and spring for all students and 

additionally, as necessary, to discuss student academic concerns.  

● Progress reports, which are continuously available through the Chalkable portal, 

interim reports purposely distributed mid-grading period, with report cards issued at 

the end of each quarter. 

● Monthly family calendar that is posted on the school website and distributed paper 

format.  

● Integrate parents and community to support Harding readers in school.   

  

Current family activities include: 

● Title I Annual parent meeting, held in the fall 

● Back to School and Open House nights, held in the fall  

● Monthly PTA meetings 

● Title I family nights: Reading Night (held in fall), Math Night (held in winter), and 

Science Night (held in spring) 

● Title I Side by Side: families members (with approved background checks) are invited 

to come learn alongside their child; twice yearly  

● Parent/Community volunteers   

List of Community Partnerships 

Partnering with community stakeholders is an important component of Warren G. Harding 

Elementary School’s Vision of Excellence. The staff believes that commitment from all 
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stakeholders to support the efforts of improving our learners is key to success.  The following 

is a list of Community Partnerships:  

 

Hammond Education Foundation: Sponsors competitive grants for innovative learning 

initiatives developed by teachers. 

Hammond Council PTA: Provides support to the schools as needed as well as keeps them 

informed of current legislation. 

Harding Elementary PTA:  Provides support for needed components on whole school, grade 

level, classroom, and individual levels.   

North Township Trustee Frank Mrvan’s Office: Provides resources to parents in need. 

Hammond Reads: Students participate in a city-wide essay contest.  Third graders receive 

dictionaries for personal use. 

Crown Counseling: mental health agency that provides service to targeted students 

Geminus Community Partners: provides resources to parents in need. 

City of Hammond Firefighters:   provides support to targeted student populations through 

mentoring and shared experiences. 

Hope Christian Church - provides a place for the PTA Board meetings each month.  Also, 

the pastor is on the PTA Board and will volunteer this year at Harding.   
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IV. Identify focus areas 

 

Identification of Focus Areas for Additional Data Collection and Analysis by Comparing  
the School’s Vision of Excellence and the School Profile 

 

Description of the Gaps Identified between the Vision of Excellence and School Profile  

The vision of Harding Elementary is we all believe in our power to be lifelong learners, who 

grow daily using technology to achieve our own future goals and learning. We will accomplish 

this mission by establishing a collaborative community of learning through positive 

relationships, relevance, and rigor to meet the needs of all students. 

 

Vision of Excellence  School Data  

Using Data in English Language Arts Instruction  

Mastery of standards/ 
achieving learning 

● ILEARN overall proficiency this year for ELA (37%) has 
declined compared to last year’s ELA ISTEP (47%) 
results. 

● ILEARN data shows that the subgroup of african 
american students were 14% proficient in gr 4 and 29% 
proficient in gr 3.   

● ILEARN data shows that the subgroup of english learner 
students were 22% proficient for grades 3,4, and 5. In 
addition, English Learner students were 15% proficient in 
gr 3, 30% proficient in grade 4, and 15% in grade 5. 

● ILearn data shows that grade 3 proficiency in ELA was 
32% for all students. 

● ILEARN data shows that female students had overall 
proficiency of 42% while male students had 32% 
proficiency overall.    

 

Using Data in Mathematics Instruction 

Mastery of standards - 
achieving learning 

● ILEARN data shows that overall math proficiency 
dropped from 46% (ISTEP+) to 42%(ILEARN) this year.  

● ILEARN  data shows that african american students 
dropped to overall 28% proficiency for grades 3,4, and 5.  

● ILEARN data shows that grade 5 proficiency was 32%, 
grade 4 proficiency was 47%, and grade 3 proficiency 
was 46%.   
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Social/Emotional Learning  

Achieving Learning  ● Trend data shows a decrease in office referrals in the 
last year.  Students out of the classroom cannot learn.  

● The number of suspensions in 2018-19 were greater 
compared to the year before.   

● Due to this trend data, we will focus on the social 
emotional learning of all students so they can develop 
into socially responsible and productive citizens.   

 

Collaborative 
community/positive 
relationships  

● Behavioral Data:   
○ 2017-2018 statistics show: 1,131 infractions (referrals 

to the office)  
○ 2018--19 statistics shows: 514 infractions 

              K = 39, 1 = 47, 2 = 80, 3 = 146, 4 = 81, 5 = 121)  
 

○ 2017-18 statistics show:135 suspensions 
○ 2018-19 statistics show:110 suspensions 

 
 

Description of Focus Area 1 

Use of data  in ELA/Reading & Math Instruction  
Trend data in ISTEP+ results show classroom instruction is failing to meet the rigor demanded 
by the Indiana Academic Standards.  The CNA team believes a lack in the effective use of 
data to inform instruction might possibly be a contributing factor. In addition, the CNA team 
feels that each grade must look at the grade level curriculum more closely and utilize more 
best practices and strategies in both areas.     
 
Using data to drive instruction in ELA and Math would include:  

● Formative Assessments/Checks of Understanding  
● Reteach & Enrich  
● Collaborative Data Digs and Action Planning 

 
Using strategies would include: 

● Various modalities in instruction and assessment 
● Activating prior knowledge and making connections with content 
● Differentiated instruction during blocks and Reteach and Enrich 
● Problem solving & higher-order thinking math and reading tasks, which will also 

include performance tasks 
● Specific reading strategies such as marking and coding, making connections with text,  

 activating prior knowledge,asking questions, responses to literature, etc.   
 

Description of Focus Area 2 
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Emphasis on Social/Emotional Learning 
Trend data in behavioral statistics (office referrals and suspensions) show that there is a lack 
of cohesive framework in place for all students to be successful. Students out of the 
classroom cannot learn.  
 
Our Social Emotional Learning program would include:    

● Systems of Support  
○ Code of Conduct  
○ Process/Procedures  
○ PBIS  

● Positive, Engaged, Achieving Kids (PEAK) Program - for grades 1; MindUP 
curriculum, or other SEL content / materials   

● Connecting with kids and families each week 
● Morning Meeting / Mindfulness time each day 

 

 

V.  Collect additional data on focus areas 

 

Additional Data Sources Collected 

Note: Adjust the table as needed, adding or subtracting rows based on the number of focus 

areas identified during the previous phase of the CNA process and the specific stakeholder 

groups that feedback was collected from  

Additional Data Collected for Focus Area 1 

Focus 1:  
ILEARN MA & ELA data for Grades 3,4, and 5  
SIP Dashboard -reading MAP growth data 2015 - 2018 
2017 - 18 School Grade: D;  2017 - 18 Federal Grade: D 
2017 DOE   Grade 
2016 DOE grade 
Harding NWEA MAP data 

Reading: 
● NWEA fall, winter, spring growth assessments 
● IREAD 
● Formative/ Summative Assessments 
● Individual student work 
● Exit tickets 
● Performance Tasks 

 
Math: 

● NWEA fall, winter, spring growth assessments 
● Formative/ Summative Assessments 
● pre/post-tests 
● Individual student work 
● Exit tickets 

https://docs.google.com/spreadsheets/d/1BF4mbrcAxDd1PkXY2iAKa6lVGoA2bSUEt9CAGaS5pj4/edit#gid=1583236750
https://compass.doe.in.gov/dashboard/screportcard.aspx?type=school&id=4453
https://compass.doe.in.gov/dashboard/screportcard.aspx?type=school&id=4453
https://docs.google.com/document/d/1l_2A-52zyMbZsshvBokNqGi1i5Fh606ZqUBdFV-3nXo/edit
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● Performance tasks 
According to the ISTEP+ assessment for ELA for students at Harding, the following 
percentage of students performed at the proficient level:   

English/Language Arts   Math 

 3rd  4th 5th    3rd  4th 5th  

Spring 2016 51% 41%  52%  Spring 2016 44% 50% 71% 

Spring 2017 53% 62% 53%  Spring 2017 38% 55% 54% 

Spring 2018 48% 51% 42%  Spring 2018 44% 46% 49% 

Spring 2019 
(ILEARN) 

32% 38% 39%  Spring 2019 
(ILEARN) 

46% 47% 39% 

 
 
According to the MATH Spring 2019 NWEA MAP assessment, the following data was 
reported as follows for grade level average RIT scores:  

 K 1 2 3 4 5 

National 
norm 

159 181 192 203 214 221 

Spring 
2019 

159 186 189 202 206 211 

Spring 
2018 

161 179 189 196 203 209 

 
According to the ELA Spring 2019 NWEA MAP assessment, the following data was reported 
as follows for grade level average RIT scores:  

 K 1 2 3 4 5 

National 
norm 

158 178 189 199 206 212 

Spring 
2019 

157 182 189 199 206 211 

Spring 
2018 

161 179 189 196 203 209 
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According to the MATHSpring 2019 NWEA MAP assessment, the following data was reported 
as follows for grade level average growth in RITscores:  

 K 1 2 3 4 5 

National 
norm 

19.1 18.4 15.2 13 11.6 9.9 

Spring 
2019 

28.4 26 19.3 12.7 12.2 12.1 

Spring 
2018 

23.1 21.1 10.3 11.7 8.7 8.4 

 
According to the READING Spring 2019 NWEA MAP assessment, the following data was 
reported as follows for grade level average growth in RITscores:  

 K 1 2 3 4 5 

National 
norm 

17.1 16.8 14 10.3 7.8 6.1 

Spring 
2019 

21.8 21.1 13.8 15.3 12.6 12.9 

Spring 
2018 

23.1 21.1 10.3 11.7 8.7 8.4 

 
 
 
 

Additional Data Collected for Focus Area 2 

 

 

SY16-17 

# of consequences 

SY17-18 

# of consequences 

SY 18-19 

# of consequences 

Out of school suspension 161 131 110   

Referrals to the office 1,386 1,131 514 

 
Harding Profile Data Dashboard - Behavior  
 

 
 

Summary of Stakeholder Feedback Data 

Stakeholder group Method(s) used to 
collect feedback 

Number of 
stakeholders who 

Links to data reports 
and/or summaries of 

https://docs.google.com/spreadsheets/d/1BF4mbrcAxDd1PkXY2iAKa6lVGoA2bSUEt9CAGaS5pj4/edit#gid=1588130653
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provided feedback key takeaways 

Teachers 
 

Classroom 
Observations 

75 classroom 
observations- each 
teacher was 
observed twice yearly 
(one announced and 
one unannounced) 

Based on the 2016-
2018 teacher 
evaluation data and 
the NIET Rubric: 
66% of teachers 
rated highly effective 
32% of teachers 
rated effective 
3% of teachers rated 
as needing 
improvement 

Families 
 

Family-Friendly 
Survey 

91 parent surveys Family Friendly 
Spring 2019 Survey 
Results 

Families Parent SIP Meeting - 
Sept 18, 2019  
Family Forum 
meeting  

Family Coordinator 
PTA 
parents  

Feedback and 
Recommendations 
for the SIP  

 

VI.    Analyze data to determine key findings and root causes 

 

Note: The focus areas outlined below should address (1) student achievement in relation to 

rigorous state academic standards and (2) the needs of those children who are failing or are at-

risk of failing to meet the rigorous state academic standards.  

 

Data Analysis, Key Findings, and Root Causes 

Note: Adjust the table as needed. 

 

 

Focus Area 1 & 2 

Use of data  in ELA/Reading & Math Instruction  
 

Conclusions from data quality check for Focus Area 1 & 2:  
 
Student Academic Outcomes- Literacy 
Student Academic Outcomes- Math  
 
 
 

https://docs.google.com/document/d/1gC04WdAUg8wMij26Edm5X3qhr6Mh-_cjmO6RUGg4Fo8/edit
https://docs.google.com/document/d/1gC04WdAUg8wMij26Edm5X3qhr6Mh-_cjmO6RUGg4Fo8/edit
https://docs.google.com/document/d/1gC04WdAUg8wMij26Edm5X3qhr6Mh-_cjmO6RUGg4Fo8/edit
https://docs.google.com/document/d/1sJ7PiqgLotAd1Jkq9rUTVkEpeuO8wsfa-GuFYQbY9wo/edit?usp=sharing
https://docs.google.com/document/d/1sJ7PiqgLotAd1Jkq9rUTVkEpeuO8wsfa-GuFYQbY9wo/edit?usp=sharing
https://docs.google.com/document/d/1sJ7PiqgLotAd1Jkq9rUTVkEpeuO8wsfa-GuFYQbY9wo/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1BF4mbrcAxDd1PkXY2iAKa6lVGoA2bSUEt9CAGaS5pj4/edit#gid=1834833303
https://docs.google.com/spreadsheets/d/1BF4mbrcAxDd1PkXY2iAKa6lVGoA2bSUEt9CAGaS5pj4/edit#gid=819832084
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Description of key findings 
for Focus Area 1 & 2 
(strength or area for growth) 

Summary of supporting data 
for key findings from Focus 
Area 1 & 2  

Root causes for key findings 
from Focus Area 1 & 2 

According to 2019 ILEARN, 
the overall percentage of 
students at 3rd, 4th, and 5th 
grade were less proficient on 
the ELA assessment.   

Gr. 3-5 ELA proficient rates for 
three years (55%, 47%, 37%) 
. Only 37% were proficient in 
the Spring 2019 IEARN ELA, 
32% males and 42% of 
females. 

● Teachers did not use a 
common curriculum or 
focused strategies in 
ELA instruction.   

 

According to 2019 ILEARN, 
the overall percentage of 
students were less proficient 
on the math assessment.   

Overall (Gr 3-5) math 
proficient rates for three years 
(50%,45%, 42%). Only 42% 
passed the Spring 2019  
Gr 5 proficiency rate was 
32%. 

● Gr 5 Math teacher was 
new to building, and 
taught primary grades 
before being at Harding 

According to 2019 ILEARN, 
more students at 3rd and 4th 
grade were proficient on the 
math assessment. 

Gr 3 math proficiency 2018-
41%;  2019 - 44% 
 
Gr 4 math proficiency 2018-
46%;  2019 - 47% 

● Gr 3 & Gr 4 staff used 
Pearson Envision math 
most of the school year 

According to Spring 2019 
MAP scores for reading, less 
than 50% of 3rd (47%) and 
4th (45%) grade students 
met the national norm.  

Spring 2019 MAP scores 
correlate with spring 2019 
ILEARN scores. We scored 
higher proficiency rates in 
MATH than ELA.  

● MAP scores are 
becoming more reliable  

According to Spring 2019 
MAP scores, most grades 
increased average RIT 
scores than they did the 
previous year. 
 

Spring 2019 MATH MAP 
scores show grades 1-5 all 
had higher average RIT 
scores than the previous year.  
 
Spring 2019 ELA MAP scores 
show grades 1, 3,4 and 5 all 
had higher average RIT 
scores than the previous year.  

● MAP scores are 
becoming more reliable  

● K students were much 
lower to begin with. 

● 2nd grade students 
stopped having MAP 
tests read aloud.  

According to Spring 2019 
MAP scores, most grades 
increased average RIT 
growth than previous year  

Spring 2019 MATH MAP 
growth scores show grades K-
5 all had higher average RIT 
growth than the previous year.  
 
Spring 2019 ELA MAP scores 
show grades 2- 5 all had 
higher average RIT growth 
than the previous year.  

● MAP scores are 
becoming more reliable  

● K students were much 
lower to begin with. 

● 2nd grade students 
stopped having MAP 
tests read aloud.  
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Focus Area 3 

Social/Emotional Learning 

● Behavioral Data- the 2018-2019 statistics shows less office referrals and less OSS than 
prior year.   

● According to the Spring 2019 Family Friendly survey, the majority of parents feel that staff 
responds, communciates, and deals with issues at school.    

Description of key findings 
for Focus Area 2 (strength or 
area for growth) 

Summary of supporting data 
for key findings from Focus 
Area 2 

Root causes for key findings 
from Focus Area 2 

We had more OSS & ISS 
combined in 2018-19 than in 
prior year.  We did have 
much less OSS last year.  
Many OSS consequences 
are the result of classroom 
disruptions, physical 
altercations, and 
insubordination. 

Social emotional learning 
needs to be taught and 
embedded into the curriculum. 

Students lack social 
emotional skills to problem 
solve social situations. 
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School Improvement Plan Template 

 

Note: If you are planning to use this School Improvement Plan template to ensure you are 

fulfilling all of the school improvement planning requirements in Indiana Code, but are not 

completing the Comprehensive Needs Assessment (CNA) portion of this template, you must 

complete a School Profile (CNA Phase 3) to ensure all requirements are met. Please use this 

link to access a template for the School Profile. 

 

Phases 

 

I. Form a School Improvement Plan development team 

II. Review focus areas, key findings, and root causes 

III. Describe the school’s core components to identify opportunities to address focus areas 

IV. Select evidence-based interventions that address the school’s focus areas 

 

V. Design a professional development plan 

  

VI. Develop a roadmap to guide implementation of the school improvement plan  

  

https://docs.google.com/spreadsheets/d/1Foso71zuxraupRdtU50PnVs9VD0Kroocdy3EI6QObNM/copy
https://docs.google.com/spreadsheets/d/1Foso71zuxraupRdtU50PnVs9VD0Kroocdy3EI6QObNM/copy
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I. Form a School Improvement Plan development team 

 

SIP Development Team Members 

Note: Add or subtract rows as needed. 

Name Stakeholder Group(s) Role(s) 

Raymond Liskey Leadership Team Principal 

Taylor Garrison  Leadership Team Asst. to the Principal 

Samantha Thomas Leadership Team Lead Teacher 

Kim Thunherst Teachers 4th grade teacher 

Monica Seren Teachers 1st grade teacher 

Rina Horgan Teachers 5th grade teacher 

Denise Hitt Teachers K teacher 

Donna Ruzbasan Teachers 2nd grade teacher 

Samantha Fowble Teachers 3rd grade teacher 

   

Emily Long Teachers STS teacher 

   

 

Note: Use the tables below to name the topics that committees will focus on to support the 

process of developing a SIP as well as the members of these committees, modifying the 

tables as needed. 

Committee’s Focus: data & school improvement 

Name Stakeholder Group(s) Role(s) 

   

Kim Thunherst Teachers 4th grade teacher 

Monica Seren Teachers 1st grade teacher 

Rina Horgan Teachers 5th grade teacher 

Denise Hitt Teachers K teacher 
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Donna Ruzbasan Teachers 2nd grade teacher 

Samantha Fowble Teachers 3rd grade teacher 

Samantha Thomas Leadership Team Lead teacher 

Emily Long Teachers STS teacher 

   

 

Committee’s Focus: Professional Learning 

Name Stakeholder Group(s) Role(s) 

Raymond Liskey Leadership Team Principal 

Kim Thunherst Teachers 4th grade teacher 

Rina Horgan Teachers 5th grade teacher 

Denise Hitt Teachers K teacher 

Donna Ruzbasan Teachers 2nd grade teacher 

Samantha Fowble Teachers 3rd grade teacher 

Samantha Thomas Leadership Team Lead Teacher 

Emily Long Teachers STS teacher 
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II.    Review focus areas, key findings, and root causes 

 

If you did not complete the Comprehensive Needs Assessment (CNA) template, you will 
need to identify focus areas to guide your work in this and subsequent phases of the School 
Improvement Planning process. See CNA Phase 6 for resources that can help you identify 
these focus areas.  
 

If you did complete the Comprehensive Needs Assessment (CNA) template, to guide the 

presentation and discussion in this SIP phase, please use the text from Phase 6 of the CNA to 

complete all but the greyed cells below. The greyed cells should be completed after the 

presentation, based on questions and ideas raised during the SIP development team’s 

discussion. 

 

Review of Focus Area 1 & 2 

Description of Focus Area 1 &2:  
 
Use of data  in ELA/Reading & Math Instruction  
Trend data, ILEARN results, shows the classroom instruction is failing to meet the rigor 
demanded by the Indiana Academic Standards.  The CNA team believes a lack in the 
effective use of data to inform instruction to be a contributing factor.   
 
Using data to drive instruction in ELA and Math would include:  

● Formative Assessments/Checks of Understanding  
● Reteach & Enrich  
● Collaborative Data Digs and Action Planning 

 

Modified Description of Focus Area 1: 
None needed 
 

Description of key findings for Focus 
Area 1 &2 (strength or area for 
growth) 

Root causes for key findings from Focus Area 1 & 2 

Student achievement is not 
improving despite the fact that 
teachers say they are using data to 
inform instruction.   

Effective use of interim and formative data is not 
informing instruction.  
Effective checks for understanding are not occuring. 
 

Modified description of key findings 
for Focus Area 1 based on the SIP 
development team’s discussion 

Modified root causes for key findings based on the SIP 
development team’s discussion 

No modification needed  No modification needed  
 

https://moodle.doe.in.gov/course/view.php?id=231&section=8
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Review of Focus Area 3 

Description of Focus Area 3: 
 
Social/Emotional Learning 
Trend data in behavioral statistics (office referrals and suspensions) show that there is a lack 
of cohesive framework in place for all students to be successful.  Students out of the 
classroom cannot learn.  
 
Our Social Emotional Learning program would include:    

● Systems of Support  
● Code of Conduct  
● Process/Procedures  
● PBIS  
● Positive, Engaged, Achieving Kids (PEAK) Program, MindUP curriculum, or other SEL 

content & Materials 
● Have classroom / grade morning meetings 

 

Modified Description of Focus Area 3: 
 
No modification needed 
 
 
 

Description of key findings for Focus 
Area 3 (strength or area for growth) 

Root causes for key findings from Focus Area 3 

Many OSS consequences are the 
result of classroom disruptions, 
physical altercations, and 
insubordination. 
 
 
 

Students lack social emotional skills to problem solve 
social situations. 
 

Modified description of key findings 
for Focus Area 2 based on the SIP 
development team’s discussion 

Modified root causes for key findings based on the SIP 
development team’s discussion 

  

 

III.    Describe the school’s core components to identify opportunities to address focus 

areas 
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Note: In the tables below, the SIP development team will describe many of the school’s core 

elements, such as curriculum and assessment. After describing each core element, the SIP 

development team is encouraged to reflect on the extent to which the school’s approach to this 

core element will help it address a key finding or contributing factor from one or more of its focus 

areas. It is possible that a core element may not be applicable to each focus area. In these 

cases, the SIP development team is encouraged to write “not applicable” in the cell, but only 

after careful reflection.  

 

Description of Core Component: Safe Learning Environment 

1. How will the school maintain a safe and disciplined learning environment for students 

and teachers? 

2. How will the school ensure clear expectations are communicated to students? 

3. How will the school create an environment in which there is genuine respect for 

students and a belief in their capability? 

4. How will the school use a multi-pronged approach including early intervention and 

positive behavior support to create a safe learning environment? 

School City of Hammond and Harding ES follows a Code of Conduct.  This extensive 
document helps to identify and give consequences for specific student behaviors.  In order to 
reduce student time out of the classroom and decrease student behaviors, the assistant to the 
principal has given professional development on how to assess, document, communicate with 
parents, and provide interventions using the Code of Conduct.  In addition, the PBIS team will 
help discuss problem student behavior, reinforce positive behavior, and help set building and 
classroom expectations to create a safe learning environment.  The PBIS team will help 
teachers and students work together to use common language and help teach students of all 
grades how to set and maintain expectations, how to problem-solve conflicts, and how to 
intervene to change student behaviors. 
 
This year, all classrooms have daily time for morning meetings, mindfulness activities, 
classroom, discussions, and opportunities for staff and students to connect with each other 
and build relationships.  Learning is much more effective when connections and relationships 
are built throughout the year.  
 
Teachers will communicate with students and families with behavior tracking systems, teacher 
apps such as Dojo / Remind, parent phone calls & emails, and parent conferences.   
Each week and month, the school will highlight an area of school expectation to give 
examples, discuss, and elicit student and classroom ideas to promote and create a respectful 
learning environment.  Each week the students will also be asked to think about being 
respectful, responsible, and a problem solver in school.  
 
There is a Harding Expectations Matrix to help students be respectful, responsible, and 
problem-solvers throughout the building in all areas.  Staff reinforces this throughout the year..  
There are also signs in the halls to help students maintain appropriate hallway volume.   
 
Support staff, substitutes, and visitors must sign in at the front office whenever they enter the 
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building.  Staff wear badges and visitors have temporary badges. Students are instructed to 
not open outside doors for anyone, staff are instructed to not let in people without badges, 
and escort anyone without a badge to the office to sign in and get a badge.   
 
The PBIS team will help with strategies to reduce monthly class referrals with monthly 
competitions.  In addition, students can earn PBIS tickets for good behavior for incentives 
throughout the year.  Teachers and grade levels will also have weekly behavior-based 
incentives and activities each quarter.     
 
Teachers at Harding will have access to the student / parent and faculty handbooks. In the 
handbooks will also contain information about safety drills and emergencies in the building.  
Teachers share drill information with students so all classrooms are prepared for drills.  There 
is a fire drill within the first ten days of school and once / month alternating am/pm times after 
that.  In addition, there are Code White (lockdown) drills and tornado drills once each per 
semester.      
 
The school nurse creates lists of students that have medications, allergies, are injured, have 
health plans, or need extra assistance to keep them safe each day.  She maintains 
confidentiality for those students but communicates information only to the people that work 
with or may help those children.  Harding also has an Automated External Defibrillator (AED) 
which is located in the main office on the wall for easy access when needed.  In addition, the 
nurse trains staff to use Epi-pens to counteract with someone exposed to peanut or other 
allergy.  

Gap Analysis: Safe Learning Environment 

How will the school’s plan for fostering a 
safe learning environment also help the 
school address its focus areas? 

In what ways does the school’s plan for 
fostering a safe learning environment not help 
the school address its focus areas? 

For Focus Area 1 & 2: 
By helping students and staff to have a safe 
learning environment, Harding students will 
have a higher rate of passing MA and ELA 
and show growth in both areas. When 
students respect others and belief in each 
other, they will want to learn with and from 
each other and lead to higher academic 
growth.    

For Focus Area 1 & 2: 
When teachers take time to reinforce 
expectations and also participate in safety 
drills, it takes time away from academics.  This 
could take away a learning opportunity. 
  

For Focus Area 3: 
By helping students have less office 
referrals, student conflicts, and suspensions, 
the social emotional learning will lead to 
more time in class and higher achievement 
in MATH and ELA.  When teachers learn to 
think and plan with social emotional aspects 
in mind, the students will be able to make 
good choices and self regulate more 
effectively.  The daily morning meeting and 

For Focus Area 3: 
When students don’t meet behavior 
expectations, some will not be able to 
participate in positive reinforcement activities.  
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mindfulness time in each classroom will help 
have less office referrals, suspensions, and 
more focus on learning.    

 

Description of Core Component: Curriculum 

1. Provide an overview of the school’s curriculum, including, but not limited to: 

● A description of the school’s curriculum review and adoption process; 
● A description of the school’s curriculum for Tier I instruction as well as a brief 

rationale for using these curricular resources; 
● A description of the school’s curriculum academic interventions as well as a brief 

rationale for using these curricular resources; and 
● A description of the culturally responsive curricular materials, if any, that the school 

is using to ensure all students’ cultural differences are recognized and appreciated. 
 

Note: Please ensure there is a copy of the curriculum available for inspection by members of 

the public as required by 511 Indiana Administrative Code 6.2-3. 

Harding Curriculum 
In accordance with the district and state, Warren G. Harding Elementary School has adopted 

the Indiana Academic Standards as its curriculum. Curriculum is delivered with effective 

instructional practices which are evaluated through the NIET rubric.  A key indicator of the 

NIET rubric is Presenting Instructional Content which includes the Gradual Release Model.  

Gradual Release includes the teacher modeling a mini lesson, practice with the teacher, and 

then practice independently.  This is used for all activities and assessments. As a focus of 

curriculum and instruction, we utilize the following programs as cornerstones for these content 

areas:  

 

Adoption 

In adoption years, School City of Hammond typically has teachers across the district at 

various grade levels pilot several new series, activities, and materials.  In the winter/spring, 

those same companies make presentations to many teachers among all grades and a series 

or program is adopted or renewed from there.  Adoption cycles rotate among reading, math, 

social studies, science, and music.  Our current math adoption has been adopted and 

renewed several times.  In one year of adoption, a new series was not adopted and new 

books were purchased to supplement reading in the classrooms instead.    

 

Benchmark Literacy and Harding Literacy Framework:  K-5 teachers use 90 minutes daily 

for word work (phonemic awareness; phonics vocabulary & concept development); guided 

reading (vocabulary & comprehension); self-selected/independent reading (fluency & 

comprehension). Guided Reading Blocks allow teachers to teach literacy at all student levels, 

give students time to read independently, and work on supporting language arts skills with 

tasks or stations.  
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● All classrooms will have a least 90 minutes of literacy instruction.   This includes 30 

minutes of independent reading where students are reading self selected books and 

the teachers is conferring with students.  

● English/Language Arts curriculum is aligned to the Indiana State Standards.  

● Instruction and assessments in ELA are aligned to the Indiana State Standards  

● All classrooms utilize data from continuous progress monitoring for Reteach & Enrich 

efforts in ELA  

● Utilize technology to engage students, enhance instruction and aid in assessing 

progress in ELA. Integration of technology is aligned to the ISTE standards. 

● Tier I ELA instruction results from students that do not meet / exceed the standards or 

objectives in lesson or unit.  Teachers select if they will reteach or enrich students 

based on results from the curriculum data.  Teachers also decide if they will provide 

Tier I instruction within their own classroom, with a teaching partner, or among the 

entire grade level team.  Teachers can use some of the same resources or 

supplement their Tier I instruction with other materials, lessons, activities, and 

assessments.    

  

Pearson Envision Math: K-5 teachers use 90 minutes daily for directed math activities, 

active math- based group activities, center/exploration time, reviews and extension of math 

skills using online and paper content.Guided Math Blocks allow teachers to teach math and 

problem-solving skills at all student levels and give students time to practice old skills or learn 

new skills. 

● All classrooms will have a least 90 minutes of math instruction.   This includes time for 

teachers to confer with individuals and small groups of students.  

● Math curriculum is aligned to the Indiana State Standards.  

● Instruction and assessments in math are aligned to the Indiana State Standards  

● All classrooms utilize data from continuous progress monitoring for Reteach & Enrich 

efforts in math  

● Utilize technology to engage students, enhance instruction and aid in assessing 

progress in math.  Integration of technology is aligned to the ISTE standards. 

● Tier I math instruction results from students that do not meet / exceed the standards or 

objectives in lesson or unit.  Teachers select if they will reteach or enrich students 

based on results from the curriculum data.  Teachers also decide if they will provide 

Tier I instruction within their own classroom, with a teaching partner, or among the 

entire grade level team.  Teachers can use some of the same resources or 

supplement their Tier I instruction with other materials, lessons, activities, and 

assessments.      

 
Writing 
Traits Writing Scholastic, Process Writing, assessment  
 
 
Social Studies 
Harding Elementary uses MacMillan/McGraw-Hill series for its social studies instruction.  
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Teachers use the textbooks/workbooks, online materials, and other supplemental resources, 
projects, or tasks based on grade level social studies standards to learn and assess content.    
Grade 5 is also assessed on state assessments, so grade 5 teachers emphasize the 
American Revolution and those standards to prepare for the spring tests.  
 
Science 
Harding Elementary uses Scott Foresman series for its science instruction.  Teachers use the 
textbooks/workbooks, online materials, and other supplemental resources, projects, or tasks 
based on grade level social studies standards to learn and assess content.   Grade 4 is also 
assessed on state assessments, so grade 4 teachers emphasize computer science and those 
standards to prepare for the spring tests.  This year, Harding teachers will use DefinedSTEM 
curriculum and coding activities at all grades.    
 
As part of Harding’s efforts to meet the needs of all students, instruction, activities, materials, 
and assessments use a variety of modalities in all subjects.  In addition, our teachers utilize 
technology, projects, and various ways to assess student work in order to meet the needs of 
all students and the various ways in which they learn.   
 

Gap Analysis: Curriculum 

How will the school’s curricular resources 
also help the school address its focus areas? 

In what ways do the school’s curricular 
resources not help the school address its 
focus areas? 

For Focus Area 1 & 2: Teachers will look at 
grade level curriculum and adjust instruction 
and assessment based on students needs.   
By using the concept of reteach and enrich, 
the teachers can help more students achieve 
higher Math and ELA scores on MAP testing, 
ILEARN, and weekly assignments and 
assessments.  This will lead to higher growth 
in those areas as well.  The staff will also 
analyze and use new grade level curriculum 
maps and best practice strategies to 
increase ELA and MA proficiency 
percentages.  
 

For Focus Area 1 & 2: 
By using the same resources as last year, the 
teachers may not find the ELA and MATH 
scores increase.   
The curriculum map is good, but may not  
 

For Focus Area 3: If teachers adjust the 
curriculum, pacing, and assessments 
regularly, students will build stronger 
relationships with teachers and other 
students.  If the students believe that that 
staff cares about their well being, they will 
behave more and perform better 
academically.   
 

For Focus Area 3: 
The instructional time needed to teach social 
and emotional skills will negatively impact the 
time teachers have to teach reading and math.   

 



 

38 

Description of Core Component: Assessment 

1. Provide an overview of the assessments that will be used in the school in addition to 

the statewide testing system, including, but not limited to: 

● A description of the school’s interim assessments, including the frequency with which 

they will be administered; 

● A brief rationale for using these interim assessments; 

● A description of how teachers and staff will be provided ongoing professional 

development to support their use of student data from these interim assessments to 

inform instruction; 

● A description of the school’s expectations for daily and/or weekly formative 

assessments (e.g., exit tickets); and 

● A description of how teachers and staff will be provided ongoing professional 

development to support their use of daily and/or weekly formative assessments to 

inform instruction.  

 
Harding Elementary School will administer NWEA MAP Math and ELA summative 
assessments in Sept, 2019, Jan. 2020, and May 2020.  These scores will be used to measure 
individual students grade level achievement, proficiency, and growth.  This data can also be 
used as predictors for state assessments.  
Harding Elementary school will also use MAP scores and Running Reading Record data to 
place students in RTI in each quarter this year.  The MTSS / RTI team will help to strengthen 
TIer I instruction and plan for Tier II and Tier III.  
 
Harding Elementary school teachers will also give daily and weekly formative assessments 
before and after mini-lessons on objectives and IAS.  These assessments include exit slips, 
quizzes / tests, and checks for understanding.  Using this data, teachers will be able to form 
small flexible daily or weekly groups to reteach or enrich lessons.  This Tier I intervention will 
occur a minimum of three times per week in math and reading.   
Our Professional Development program this year will emphasize using data to support growth 
of all students.  This will help to increase MAP scores K-5, ILEARN and IREAD proficiency 
scores, and growth in both areas of summative assessment.   
 
Warren G. Harding Elementary believes that we should develop and administer rigorous 

formative assessments to track student progress and plan instruction.  We utilize several 

means of assessment to monitor the academic progress of students.  Academic assessment 

data is the cornerstone to instructional planning at each grade level of instruction, reteaching, 

and enrichment.   Below is a list of academic assessments utilized at Harding: 

ELA  

● Reading Running Records with Benchmark Assessment System - Teachers in 

grades K-5 use this system (based on Fountas and Pinnell) to determine various 

reading levels for the students who receive RTI and identify the specific reading 

behaviors of their learners.  This data is used to determine the students’ guided 

reading groups and identify possible intervention and enrichment needs.   
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● NWEA Measures of Academic Progress - Teachers in grades k-5 administer the 

MAP test to students three times throughout the year.The data from this assessment 

is used to help determine instructional foci and to aid in identifying students for 

intervention and enrichment. 

Math  

● Pearson Envision Unit tests - Teachers in grades K-5 use the Pearson Math unit 

tests to determine mastery of targeted content skills.  Based on the results of these 

assessments, teachers will adjust their Reteach & Enrich efforts within their 

classrooms and the grade level to better meet the students at their present level of 

mathematical performance.  

● NWEA Measures of Academic Progress - As stated above with increased analysis 

of student performance on math strands on the Learning Continuum.   

   

IRead-3 -  Standardized test for third grade students measuring the foundational reading 

progress of each learner based on the Indiana Academic Standards for Reading. It is 

administered in Spring and a retake is available, at the beginning of summer,  for students 

who performed unsatisfactorily. 

  

ILearn- Standardized test for 3rd, 4th and 5th grade students measuring the progress and 

growth of each learner based on the Indiana Academic Standards for English/Language Arts 

and Mathematics.  

 
 

Gap Analysis: Assessment 

How will the school’s assessment plan also 
help the school address its focus areas? 

In what ways does the school’s assessment 
plan not help the school address its focus 
areas? 

For Focus Area 1 & 2:  
By using consistent  assessment practices, 
teachers will be able to increase MAP, 
IREAD, amd ILEARN passing proficiencies.  
Using this data will also help our bottom 25% 
and top 75% all show more growth this year.  
By using MAP data, students performing 
below median scores will receive RTI each 
quarter.  
By using weekly formative assessment, 
teachers will be able to utilize more 
successful reteach and enrich practice in their 
classrooms.  
 

For Focus Area 1 & 2: 
By taking students out of the classroom for 
RTI, they will be missing activities and 
instruction with the classroom teacher.   
 

For Focus Area 3: For Focus Area 3: 
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By using behavior data, students may also 
receive behavior RTI to help students 
maintain focus in class, improve behavior, 
and improve learning.  
 

When students are out of class for behavior 
RTI, they miss classroom instruction.  

 

Description of Core Component: Instruction 

1. What strategies will teachers and staff use to promote authentic versus compliant 

student engagement? 

2. How will teachers and staff bridge cultural differences through effective 

communication? 

3. What strategies will teachers and staff use to provide all students with opportunities to 

learn at all Depth of Knowledge levels? 

4. What strategies will teachers and staff use to monitor and adjust instruction during 

individual lessons? 

5. What strategies and systems will the school put in place to ensure teachers vary their 

instructional strategies? 

6. How will teachers and staff vary their instructional strategies to accommodate diverse 

learning styles and language proficiency? 

Harding Elementary school teachers will help engage all levels of learners with a variety of 
teaching strategies, tasks, and assessments while keeping in mind the different ways that 
students think, work, and respond.   
 
Varied tasks & assessments will offer students different modalities in student work for 
reading, mathematics, and other content areas.  Examples include written and verbal 
responses, electronic work using google classroom and programs such as Kahoot, and 
products for open-ended problem-solving tasks.   
 
Harding teachers will professional development to implement computer science and STEM  
activities.  These activities are culturally responsive and relevant activities because they are 
motivating to students, integrate math, science, reading, etc. and offer kids unique 
opportunities to think.   
 
Defined Stem is one example of this.  It is a program which offers all grades a large variety of 
integrated and motivating tasks with engagement with real world concepts.  Students watch 
related videos, implement research components and embark on journeys with career 
pathways such as engineering, architecture, advertising, and other real-world jobs and areas 
of study.   
 
Many tasks and work are open-ended which means students can respond and solve 
problems in different and acceptable ways.  Teachers use a variety of thinking with work and 
questions.  Harding teachers have studied Depth of Knowledge questions and how to 
integrate higher-order thinking into student work at all levels.   In addition, students will work 
independently, with partners, and in small groups.  Students will learn with a variety of 

https://www.rcsdk12.org/cms/lib/NY01001156/Centricity/Domain/1053/sc_pdf_engagement.pdf
http://facstaff.wcer.wisc.edu/normw/All%20content%20areas%20%20DOK%20levels%2032802.pdf
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groupings throughout the year with student and peer-support to assist in academic as well as 
social-emotional goals and objectives.    
 
Harding teachers use online Technology use forms, Objective forms, collaboration forms, 
professional development exit slips, and lesson plans to document and track their use of 
differentiated content, instructional strategies, Depth of Knowledge & thinking, and 
assessments.    

Gap Analysis: Instruction 

How will the school’s plan for instruction also 
help the school address its focus areas? 

In what ways does the school’s plan for 
instruction not help the school address its 
focus areas? 

For Focus Area 1 & 2: 
By using differentiated content, activities, and 
assessments, Harding teachers will improve 
instruction to meet the needs of all students.  
 

For Focus Area 1 & 2: 
Some of what is planned instructionally is not 
being utilized with fidelity.   

For Focus Area 3: 
By using behavior data and keeping students’ 
social-emotional needs in mind, students will  
maintain focus in class, improve behavior, 
and improve learning.  
 
 

For Focus Area 3: 
We do not address cultural differences, 
learning styles, or differentiate instruction.  
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Description of Core Component: Cultural Competency 

1. Provide an overview of the school’s cultural competency strategies, including, but not 

limited to: 

● A description of the school’s methods for improving the cultural competency of the 

school’s teachers, administrators, staff, parents, and students; 

● A description of how teachers and staff will learn about students’ cultures; 

● A description of how teachers and staff will utilize resources in the students’ 

communities; 

● A description of the school’s methods for increasing educational opportunities and 

educational performance for each student subgroup; and 

● A description of the areas in which additional professional development is necessary 

to increase cultural competence in the school’s educational environment.  

Harding Elementary School has identified the racial, ethnic, language minority, exceptional 
learning and social economic groups that are included in our school population.   
Targeted groups for the 2018-19 school year are African-American students, students with 
special needs, and males in regards to ELA. .   
 
Currently appropriate strategies for improving student achievement for each identified 
subgroup at Harding have been emphasized in the School Improvement Plan in the 
appropriate areas.  Strategies for meeting the needs of our identified subgroups are: 

● Data analysis of daily and weekly formative instruction 
● Response to Intervention Tiered approach to instruction 
● Differentiated instruction, activities, and assessment  
● Professional Development on Social Emotional learning strategies to help reduce 

student behavior.  
● Staff will read articles pertinent to targeted subgroups to provide awareness of 

appropriate strategies 

Gap Analysis: Cultural Com.petency 

How will the school’s cultural competency 
plan also help the school address its focus 
areas? 

In what ways does the school’s cultural 
competency plan not help the school address 
its focus areas? 

For Focus Area 1 & Focus Area 2 : 
The cultural competency plan described will 
allow staff to look at looking at data and 
being able to address the reading and math 
academic needs all all learners.  

For Focus Area 1 & 2: 
Teachers could believe that teaching in a 
culturally competent way could take away time 
from academic learning.  
 

For Focus Area 3 
The cultural competency plan will all staff to 
address the needs of all learners.  
It will facilitate an environment and skill 

For Focus Area 3: 
Teachers emphasizing social emotional 
learning and emphasis on behavior could take 
away from academic learning.  
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development needed by students to work 
and be citizens of a diverse and changing 
world.   

 

 

Description of Core Component: Family Engagement 

1. How will the school work to maximize the engagement of family members in the 

school, including to improve student academic outcomes? 

2. What strategies will the school use to increase family and community engagement, 

including family literacy programs? 

3. What strategies will the school use to understand parents’ hopes, concerns, and 

suggestions? 

4. How will the school keep parents apprised of services offered by the school? 

5. How will the school ensure its staff have the cross-cultural skills necessary for 

successful collaboration with family members? 

Note: When describing the school’s parent and family engagement policy, please be sure to 

include a school-parent compact outlining shared responsibility for high student academic 

achievement, per 511 Indiana Administrative Code 6.2-3. 

Currently, parents and students were invited to a “Back to School” events in August, to meet 
their teacher and learn of the classroom expectations for the upcoming year.  Additionally, a 
select group of parent volunteers were invited to a Family Forum to discuss the School 
Improvement efforts.  The following is an overview of upcoming family engagement activities:  
Fall  

● Literacy Night - family fun activities with a focus on literacy learning 
● Title I Annual Meeting/Open House - In October, parents are invited to attend the 

annual TItle I Program parent meeting.  An overview of Title I Program is presented 
and parents are given an opportunity to pose questions.  

● Side-by-side - parents are invited to visit the classroom and learn alongside their child.  
Winter 

● Math Night - family fun activities with a focus on math learning. Paired with this event 
is the annual staff chili cook-off  

● STEM Night (student led) - STEM activities that are led by students that allow families 
to participate in science, technology, engineering, and math learning.  

Spring 
● Grandparents Day Side-by-SIde - grandparents are invited to visit the classroom and 

learn alongside their grandchildren.   
 
Information is sent to parents to encourage the use of Powerschool. This is an online access 
to the gradebook and provides parents insight to see how their children are achieving.  
Though Powerschool, parents can monitor homework, assignments and grades. Passwords 
and instructions to use Powerschool are available in the office. 
 
Parent teacher conferences are held twice a year (Nov and Feb). Built within our district 
calendar are eLearning days and conferences with families will be held in the school on those 



 

44 

days.  Students will learn from home as teachers monitor their online work in between 
meetings with parents.  Parents of special education students are encouraged to attend 
annual case conferences.   
 
This year, parents will begin working with our teachers to volunteer reading in pods with 
students to support literacy.  Repeated reading is a program where students will read a text 
several times to increase fluency, confidence, and success.    
 
Parents are also encouraged to join our Parent Teacher Association(PTA). The Harding 
Elementary School PTA will host the following events: Trunk or Treat (Oct), Movie Night 
(Nov), Holiday celebration (Dec), Family Dance (Mar), Volunteer Tea (Apr) and Talent Show 
(May).  The PTA supports fund raising projects and other school related activities and events.   
 
Parent signatures are required on the following documents:  

● Harding Compact  
● Technology Usage Policy  

 
Family Forums  

● The LEA is offering four SCH Family Focum meetings that invites Harding parents to 
participate.  These forums provide information important to parents of Hammond and 
gives them an opportunity to voice their concerns with the education system.  

● This year, Harding Elementary will host a monthly Harding Family Forum.  These 
building-based meeting  will include information/training and an opportunity for parents 
to share their insights for improving Harding.  These meetings will be hosted by our 
Family Facilitator.   

 

Gap Analysis: Family Engagement 
 
 

How will the school’s family engagement 
plan also help the school address its focus 
areas? 

In what ways does the school’s family 
engagement plan not help the school address 
its focus areas? 

For Focus Area 1 & 2: 
The family engagement plan encourages 
parents to be active participants in the childs’ 
educational experience.   
 

For Focus Area 1 and 2: 
Many factors, outside of the reach of Harding 
School, can negatively family engagement.  

For Focus Area 3: 
The family engagement plan can be used to 
engage parents in their child’s skills 
development for social/emotional learning.    
 

For Focus Area 3: 
Many factors, outside of the reach of Harding 
School, can negatively family engagement.  
 

 

Description of Core Component: Technology  
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1. How will the school coordinate its technology initiatives, in service of improving student 

academic outcomes? 

The purpose of all our technology initiatives are to improve how we deliver instruction. These 
initiatives are coordinated by the school’s PLAN Team and Leadership team.  Technology is 
included in all professional development, which is presented by the Principal and members of 
the school’s staff.  All of our professional development models the use of technology to 
present a lesson.   
 
All of our classrooms 1st - 5th grades are 1:1 with chromebooks.  Technology professional 
development is offered monthly.  These PD sessions are intended to give teachers the tools 
to use technology to improve student academic outcomes.   
In addition, some technology PD will be offered as Come if you Want PD.  Using technology 
topics include how to use MAP data reports, how to create Google Forms to produce 
autograded quizzes, how to use technology to gather formative data, and other teacher need 
based PD.   
 

Gap Analysis: Technology 

How will the school’s technology plan also 
help the school address its focus areas? 

In what ways does the school’s technology 
plan not help the school address its focus 
areas? 

For Focus Area 1 & 2: 
Use of data  in ELA/Reading & Math 
Instruction  
We complete NWEA MAP testing three times 
per year.  The data from a variety of reports 
can be used to group students and inform 
instruction. 
 
We are 1:1 chromebooks in grades 1-5.  
These devices can be used to collect almost 
instant data to inform instruction, using 
various online tools such as GAFE or 
formative.com. 
 
Technology can provide differentiated 
instruction like Exact Path in which different 
tasks can be assigned for different students.  
Benchmark universe or Newsela where 
different reading tasks are assigned to 
different students based on their reading 
abilities. 
 

For Focus Area 1 & 2: 
Technology PD will be offered each semester, 
but the plan doesn’t specific topics.  It will be 
based on need determined throughout the 
school year.   
 
Not all teachers have the skills to use the 
chromebooks to gather formative data from 
students. 
 
Collecting data doesn’t guarantee it is used. 
 
Programs that provide differentiated 
instruction like Exact Path should  supplement 
teacher instruction not replace it. 
 

For Focus Area 3: 
Social/Emotional Learning 

For Focus Area 3: 
1:1 chromebook usage has added the huge 
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A student video club will be creating videos to 
help address social and emotional issues that 
are impacting student behavior.  Students 
that have had these issues will help come up 
with solutions to remedy these situations. 
 
Chromebooks are perceived as an enjoyable 
tool by most students.  Therefore the 
privilege of using one can be leveraged to 
impact student behavior, i.e., bad behavior 
can cause loss of chromebook privileges.   
 
 

possibility of distraction into the classroom.  
It’s hard to monitor 100% of the time what 
students are doing on the chromebooks.   
 
New technology tools have been purchased 
to help monitor chromebook usage, but it only 
works if it is used and not all teachers are 
using the monitoring tools. 
 
There has been deliberate damage done to 
the technology in the building, leading to 
discipline issues.  The tech plan doesn’t 
address this. 

 

Description of Core Component: Transition to Elementary School  
(for elementary schools only) 

Note: For more information about Indiana’s graduation pathways, please review this memo 
from the Indiana State Board of Education. 
 

1. How will the school assist preschool students with the transition to elementary school? 

Harding Elementary School has a Parents and Children Together (PACT) preschool program 
that is housed in our building.  The preschool students have a school calendar that is several 
days less than the Harding Elementary school calendar of 180 days.  The PACT teacher’s 
school day is different because there are two half day sessions each of those days.  This 
teacher’s school day begins earlier and ends earlier than our typical school day.  The PACT 
teacher still participates in staff meetings and professional development as her schedule 
allows.  
 
Harding Elementary School participates in Kindergarten Roundup day each May before the 
next school year begins.  Staff talks to parents, meets incoming students, gives information, 
and helps answer questions.  In addition, there are information tables from the SCH Health 
dept and many community groups to welcome families and provide resources as needed.    
The PACT teacher goes to each family residence before the year begins to meet the family 
during the first three weeks of school.   
 
Our K staff has a welcome meeting orientation before school begins for kindergarten students 
and families.  To get to know our students better, the Kindergarten teachers take one-fourth of 
the new students and rotate every two days for the first 4 days of school.  This helps our 
Kindergarten staff get to know and connect with all students and helps teachers assess 
several incoming reading and math skills.  After two weeks, the Kindergarten teachers sort the 
students into homerooms for the remainder of the school year.    

Gap Analysis: Transition to Elementary School 

https://www.in.gov/sboe/files/Grad%20Pathways%20-%20Draft%20Pathway%20Recommendations.v6.pdf
https://drive.google.com/file/d/16jhXFDCDTPUAQN4yEloGRXXB22l5HJg_/view?usp=sharing
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How will the school’s transition to 
elementary school supports also help the 
school address its focus areas? 

In what ways does the school’s transition to 
elementary school supports not help the school 
address its focus areas? 

For Focus Area 1 & 2: 
By working with all of the students, teachers 
are able to assess all of the Kindergarten 
students better. 

For Focus Area 1 & 2: 
Teachers spend the first two weeks of school 
with all of the students , lengthening the 
suspended curriculum period (using this time to 
establish learning norms before reading and 
math content instruction begins) from 20 to 30 
days.   

For Focus Area 3: 
By working with all of the students, teachers 
are able to see student behaviors and 
upcoming concerns before they are placed 
in homerooms.   

For Focus Area 3: 
For some students, behavior is a little difficult 
the first 8 days of school.  This behavior will stop 
learning from happening.  
 

 

Description of Core Component: High School Graduation Supports (for High Schools only) 

Note: For more information about Indiana’s graduation pathways, please review this memo 

from the Indiana State Board of Education. 

 

1. How will the school promote opportunities for secondary education and workforce to 

students (e.g., Advanced Placement, International Baccalaureate, Dual Credit)? 

2. How will all students be encouraged to earn an academic honors diploma or complete 

the Core 40 curriculum?  

3. What courses will the school offer to ensure all students can be eligible to receive an 

academic honors diploma? 

4. How will all students be provided opportunities to demonstrate employability skills? 

5. How will all students have an opportunity to complete a postsecondary readiness 

competency? 

 
 
 

Gap Analysis: High School Graduation Supports 

How will the school’s graduation supports 
also help the school address its focus areas? 

In what ways does the school’s graduation 
supports not help the school address its focus 
areas? 

For Focus Area 1: 
 
 

For Focus Area 1: 

https://www.in.gov/sboe/files/Grad%20Pathways%20-%20Draft%20Pathway%20Recommendations.v6.pdf
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For Focus Area 2: 
 
 

For Focus Area 2: 
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IV.     Select evidence-based interventions that address the school’s focus areas  

 

Evidence-Based Interventions for Focus Area 1 and 2 

Summarize the strategies from the core components in SIP Phase 3 that address this focus 
area: 
 
Using data to drive instruction in ELA and Math would include:  

● Curriculum - resources provide tiered support (Multi Tiered Systems of Support)  
● Assessment - Formative Assessments/Checks of Understanding and 

summative/interim assessment data to drive instruction  
● Instruction - Reteach & Enrich daily for ELA and math in all classrooms  
● Technology - offers opportunities for tiered support and intervention  
● Collaboration - Collaborative analysis of data to create next step plans 

Describe the key findings and root causes, if any, for this focus area that are not sufficiently 
addressed by these strategies from the core components: 
 
Harding teachers are continuously reviewing and revising our curriculum for ELA and math.  
This includes sequence and pacing of instruction of the critical standards.  Adjustments are 
made according to the needs of our students and data outcomes.    
 

Describe the evidence-based intervention(s) the school has identified to address the key 
findings and root causes for this focus area not sufficiently addressed by strategies from the 
core components: 
 
Teachers will utilize various modalities with lessons, activities, and assessments.  Grade 
levels meet twice a month to discuss assessment outcomes and how they can change and 
improve their instruction to meet the needs of all students.  Grade levels collaboratively plan 
daily & weekly unit lessons and objectives while looking at current data to make decisions.  
These conversations will also include how to plan for and implement Reteach and Enrich.   
 
Several grades will also implement team teaching techniques and grouping.  This will apply to 
instruction, reteach and enrich, and other learning opportunities.  Teachers will use best 
practices and strategies to improve math and reading instruction.   
 
In addition, Harding staff will learn about and utilize technology and programs in the 
classroom.  This includes chromebooks and computers in the library and computer labs as 
well.  Using summative data, staff will check for understanding, analyze student needs, and 
provide practice on skills needed based on those assessments.    
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Evidence-Based Interventions for Focus Area 3 

Summarize the strategies from the core components in SIP Phase 3 that address this focus 
area: 
 
Our Social Emotional Learning program would include:    

● Systems of Support  
● Code of Conduct  
● Process/Procedures  
● PBIS  
● Positive, Engaged, Achieving Kids (PEAK) Program  
● MindUP Curriculum  
● Daily Morning Meeting time & Mindfulness 

Describe the key findings and root causes, if any, for this focus area that are not sufficiently 
addressed by these strategies from the core components: 
 
This is a new focus area for Warren G. Harding Elementary School.  Therefore, it is too soon 
to know if our key findings are sufficiently addressed or not. 
 

Describe the evidence-based intervention(s) that the school has identified to address the key 
findings and root causes for this focus area that are not sufficiently addressed by strategies 
from the core components: 
 
Teachers will use SEL activities and lessons from PEAK and Mind Up to build mindfulness, 
teach character education, and help students self regulate to be able to focus on instruction.    
Data from these grade levels will help to shape the social-emotional curriculum used building-
wide.  Each teacher will have morning meeting and mindfulness time built into each day to 
facilitate the focus on SEL.  
 
Our PBIS program will teach, reinforce, and improve school procedures, behaviors, and help 
our students follow the district-wide Code of Conduct. The PBIS team will meet monthly to 
analyze behavior data, look at the social-emotional aspects of learning, and strategize ideas 
to improve this in all grades.  
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V.      Design a professional development plan  

 

Please complete this section of the SIP using this template, the template provided below, or a 

locally-developed resource that fulfills the requirements outlined in the “Connections to State 

and Federal Requirements” section of SIP Phase 5. 

 

Be sure to include a discussion of how professional development will, at a minimum, (1) 
increase cultural competency in the school's educational environment and (2) improve 
instruction using student assessment data. 

 

Note: Indiana Administrative Code requires that each school provides an assurance through the 

signature of an exclusive representative of the LEA that the professional development program 

complies with the State Board’s core principles for professional development. (511 IAC 6.2-3) 

 

Professional Development Plan 

Set Goals 

Given the school’s improvement priorities (e.g., strategies for its core components and 
evidence-based interventions) define goals for this professional development plan. Provide a 
brief rationale for each professional development goal in relation to one or more of the 
school’s focus areas. 

PD 
Goal # 

Goal Description Goal Rationale 

1 Utilize multiple forms of data to 
determine students’ present levels of 
performance.  

Teachers will administer an arsenal of 
assessments in order to understand 
what their learners know.   
 

2 Determining individual level of support 
for each learner in order to improve 
students achievement.  

Teachers need to learn to work 
collaboratively with students and families 
to create a plan to close the gaps on 
academic skill deficits.   
 

3 Assist students to self-regulate their 
social-emotional interactions with 
others.  
 

Students lack social-emotional skills to 
problem solve social interactions.   

4 Use PEAK, MindUP, or other SEL 
materials and activities to help kids 
focus on SEL goals.   

Trend data in behavior illustrates a need 
for a social-emotional curriculum to be in 
place.   
 

https://docs.google.com/spreadsheets/d/1zlC694BVlLIhywbIcOd56gIKyY9lIg_LeKy0VVHV8mk/copy
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Professional Development Offerings 

For each of the school’s professional development goals, define how administrators, teachers, 
and/or staff will receive professional development both in terms of their initial training as well 
as ongoing professional development to support implementation. 

PD 
Goal # 

Initial Professional Development Follow-up Professional Development to 
Support Implementation 

1 & 2 Exact Path, google classroom, Pearson, 
DefinedSTEM, and other technology 
training - teacher led PD with 
technology based program integrated 
into ELA & MATH lessons.  

Continued teacher-led PD with 
technology as needed for support during 
bi-monthly collaboration meetings.  

1 & 2 MTSS - teacher led PD to provide 
strategies for meeting students at their 
present level of performance. Utilize 
Reteach and Enrich effectively to meet 
student needs at differentiated levels. 

Continued teacher-led PD with MTSS as 
needed, support during bi-monthly 
collaboration meetings, and in class 
support available through the 
instructional coach (upon request). 

1 & 2 LDP/WIDA levels - teacher led PD to 
provide strategies for meeting students 
at their present level of performance.  
How to use WIDA lens to help students 
speak, listen, comprehend, and respond 
to tasks.    

Continued teacher-led PD with 
LDP/WIDA as needed, support during bi-
monthly collaboration meetings, and in 
class support available through the LDP 
teacher and district instructional coach 
(upon request). 
 

1, 2, 3, 
& 4 

Use research-based best practices and 
strategies in math and ELA instruction.   

Create school-wide expectations to 
implement strategies found in research.  
 

Professional Development Resources 

For each of the school’s professional development goals, identify the resources needed to 
meet these goals through initial and follow-up professional development. 

PD 
Goal # 

Resources Needed for Initial PD Resources Needed for Follow-up PD to 
Support Implementation  

1 & 2 DefinedSTEM Curriculum, Exact Path 
overview, Pearson, Google Classroom, 
WIDA resources, MTSS resources  
 
 

Common plan time to develop units of 
study and utilization of resources  

1, 2, 3, 
& 4 

Articles, books for book study  
● Comprehension Connections 
● QAR Strategies 

Common plan time to discussion 
application of new professional learning  
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● Reciprocal Teaching 
● Other articles about reading 

comprehension 
 

Professional Development Evaluation 

For each of the school’s professional development goals, define the method(s) for measuring 
the impact of the associated professional development. Map out an evaluation plan by 
identifying the individual(s) responsible for collecting, analyzing, and facilitating the review of 
data to assess the impact of the professional development as well as when this evaluation will 
occur.  

PD 
Goal # 

Method(s) for Measuring PD Impact Plan for Measuring PD Impact 

1 Increase in student achievement on 
performance tasks related to ELA and 
math.  

● NWEA MAP scores  
● Data points collected and analyzed 

at grade level collaboration 
meetings.   

2 Increase evidence of using data to 
determine instructional foci  
 
 

● Evidence documents on grade level 
collaboration forms  

● Walkthrough and evaluation 
checklists for each teacher 
completed by the Leadership Team 

3 Decrease in office referrals and 
suspensions/expulsions  
 
 

Principal and Assistant to the Principal 
will collect data to monitor effectiveness.  

4  Use of SEL materials such as PEAK, 
MindUP, or other SEL activities and 
lessons.   

● Collaboration Notes  
● Team Drive - Harding Social-

Emotional Curriculum  
● Decrease in office referrals and 

OSS 

  

 

 

VI.      Develop a roadmap to guide implementation of the school improvement plan  

 

https://docs.google.com/spreadsheets/d/1KCfCzmPh2dVL_SXeiYC5mTpjb3vYhPFH8apma2tjq

A0/edit#gid=0 

 

https://docs.google.com/spreadsheets/d/1KCfCzmPh2dVL_SXeiYC5mTpjb3vYhPFH8apma2tjqA0/edit#gid=0
https://docs.google.com/spreadsheets/d/1KCfCzmPh2dVL_SXeiYC5mTpjb3vYhPFH8apma2tjqA0/edit#gid=0

