Page | 1

Eggers Middle School 
PL221 School Improvement Plan 

2011

[image: image1.png]
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Introduction

Eggers Middle School is located in Hammond, Indiana. Eggers is one of five middle schools in the School City of Hammond. Eggers Middle school services students from six elementary schools: Columbia, Irving, Lafayette, Maywood, Kenwood, and Wallace. All Eggers Middle School students feed into Hammond High School. Eggers Middle School, currently, services 648 students in grades six through eight. The teaching staff consists of fifty-one highly qualified teachers. We have one principal, one assistant principal, one dean of students, two guidance counselors, a literacy coach, as well as a Special Education case manager, a school social worker, and a school psychologist. Eggers is a school situated in an urban environment. We have a diverse population which includes 1% American Indian/Alaskan, 51% Black/Non Hispanic, 38% Hispanic, 3% Multiracial, and 7% White students. Additionally, our lunch population follows: 87% free, 4% reduced, and 9% paid. 
Hammond’s population, as stated at www.en.wikipedia.org/wiki/Hammond,_Indiana is as follows:
	City of Hammond, Indiana

	— City —

	


	

Flag


	

Location in the state of Indiana

	Coordinates: [image: image5.png]


41°36′40″N 87°29′35″W﻿ / ﻿41.61111°N 87.49306°W﻿ / 41.61111; -87.49306

HYPERLINK "http://en.wikipedia.org/wiki/Geographic_coordinate_system" \o "Geographic coordinate system"Coordinates: [image: image6.png]


41°36′40″N 87°29′35″W﻿ / ﻿41.61111°N 87.49306°W﻿ / 41.61111; -87.49306

	Country
	United States

	State
	Indiana

	County
	Lake

	Incorporated
	1884

	Government

	- Mayor
	Thomas McDermott, Jr. (D)

	Area

	- Total
	24.8 sq mi (64.3 km2)

	- Land
	22.9 sq mi (59.3 km2)

	- Water
	2.0 sq mi (5.1 km2)

	Elevation
	577–610 ft (176–186 m)

	Population (2010)

	- Total
	80,830

	- Density
	3,221.7/sq mi (1,243.9/km2)


At the 2010 census

HYPERLINK "http://en.wikipedia.org/wiki/Hammond,_Indiana" \l "cite_note-GR2-0"[1], there were 80,830 people, 29,949 households and 19,222 families residing in the city. The population density was 3,259.3 per square mile (1,257.1/km²). There were 32,945 housing units at an average density of 1,328.4 per square mile (512.4/km²). The racial makeup of the city was 59.4% White, 22.5% African American, 0.5% Native American, 1.0% Asian, 0.0% Pacific Islander, 13.3% from other races, and 3.3% from two or more races. Hispanic or Latino of any race were 34.1% of the population. Whites with no Hispanic or Latino ancestry were 41.5% of the population.


27.3% of the population were under the age of 18, 9.8% from 18 to 24, 30.1% from 25 to 44, 19.8% from 45 to 64, and 13.0% who were 65 years of age or older. The median age was 34 years. For every 100 females there were 95.3 males. For every 100 females age 18 and over, there were 92.2 males.

As of 2009, the median income for a household in the town was $39,786 while the mean income for a household in the town was $47,084. The median income for a family was $47,605 and the mean income for a family was $54,265. The estimated per capita income for the town was $18,195. About 15.4% of families and 19.1% of the population were estimated to be below the poverty line.[4]
Eggers’ special needs population is addressed through several various avenues. Students with special needs, unless the severity or their needs or their Least Restrictive Environment states otherwise, are included in the general education program. They attend classes with their non-special needs peers. Eggers has several special needs programs for those students who are not included in the general curriculum. The severely emotional handicapped program is run at Eggers as well as programs for Mildly Mentally handicapped, severely handicapped, and emotionally handicapped students. Eggers also offers speech services to students who require them. 
Eggers makes good use of the technology found here. There are between four and eight student computer stations in every classroom; in a few classrooms there are up to ten student stations. All teachers have a computer and phone system within the classroom. Each classroom also has a visual presenter. We have one smart board in the building as well as a computer lab and a computer based program which allows students to explore a program utilizing technology. The library/media center also has a bank of computers for student/classroom usage. 
Read 180 and Math Masters are programs that have been instituted at Eggers for several years and just this year System 44 was added as another additional class to support the RTI process. When students are identified as struggling in Reading, Language Arts, or Math, these classes exist to help them improve their skills and bring them up to an appropriate level of learning. These classes have been added in an effort to help students learn effectively which will result in our test scores rising and our overall progress improving.
Demographics

The following charts are taken from the state website as well as the Growth Model presented in Learning Connections:
Henry W Eggers Elem/Md Sch



704

Students Enrolled 

639

Students Tested 

59.6

Pass Percent 

60.0

Median Growth Percent
The above is taken from Learning Connections and is in response to the Language Arts Scores for Eggers in the Spring of 2011. 

 Henry W Eggers Elem/Md Sch



704

Students Enrolled 

641

Students Tested 

58.8

Pass Percent 

51.0

Median Growth Percent 

The above is taken from Learning Connections and is in response to the Math Scores for Eggers in the Spring of 2011.
	
	Name
	# Tested
	Pass %
	Median Growth %
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	Henry W Eggers Elem/Md Sch 2006 - Fall 
	426 
	46.7 
	53.5 
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	Henry W Eggers Elem/Md Sch 2007 - Fall 
	392 
	50.3 
	46.0 
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	Henry W Eggers Elem/Md Sch 2008 - Fall 
	374 
	60.4 
	65.0 
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	Henry W Eggers Elem/Md Sch 2009 - Spring 
	569 
	51.7 
	58.0 
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	Henry W Eggers Elem/Md Sch 2010 - Spring 
	630 
	68.9 
	66.0 
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	Henry W Eggers Elem/Md Sch 2011 - Spring 
	641 
	58.8 
	51.0 


The above is taken from Learning Connections and shows the progression of growth in MATH from 2006-2011. 

	
	Name
	# Tested
	Pass %
	Median Growth %
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	Henry W Eggers Elem/Md Sch 2006 - Fall 
	422 
	48.6 
	50.0 
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	Henry W Eggers Elem/Md Sch 2007 - Fall 
	390 
	47.7 
	55.0 
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	Henry W Eggers Elem/Md Sch 2008 - Fall 
	371 
	53.9 
	59.0 
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	Henry W Eggers Elem/Md Sch 2009 - Spring 
	567 
	47.6 
	53.0 
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	Henry W Eggers Elem/Md Sch 2010 - Spring 
	627 
	62.7 
	65.0 
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	Henry W Eggers Elem/Md Sch 2011 - Spring 
	639 
	59.6 
	60.0 


The above is taken from Learning Connections and shows the progression of growth in LANGUAGE ARTS from 2006-2011. 
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Henry W Eggers Elem/Md Sch AYP Detail Report 2011
	
	
	
	

	
	Made 15 out of 29 categories

	

	
	
	
	

	Student Group
Performance English Language Arts
Performance Math
Participation English
Participation Math
Other Indicator
Student Count
Pass %
Target %
Safe Harbor
AYP
Student Count
Pass %
Target %
Safe Harbor
AYP
Student Count
Test %
AYP
Student Count
Test %
AYP
Type
Rate
TargetRate
Other
Overall
616
59.6
75.7
N
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618
59.2
74.9
N
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698
98.4
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698
98.8
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Attend.
95.4
94.2
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Black
314
56.4
74.2
N
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316
52.2
73.3
N
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356
98.4
[image: image29.jpg]



356
98.9
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Hispanic
225
63.6
73.2
N
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225
68.4
72.3
N
[image: image32.jpg]



249
99.4
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249
99.6
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White
46
60.9
65.6
N
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46
54.3
64.6
N
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57
93.6
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57
95.0
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F/R Meals
576
58.3
75.6
N
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578
58.5
74.7
N
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633
99.0
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633
99.3
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LEP
128
61.7
71.2
Y
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128
64.1
70.3
N
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88
100.0
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88
100.0
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Special Ed.
124
22.6
71.1
N
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125
30.4
70.2
N
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121
95.0
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121
96.7
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Response to Not Making AYP
The ten components of a school wide program were implemented through the school wide planning process which includes developing a plan in conjunction with staff, community and family members; receiving technical assistance from the M. Simic consultant; conducting team, grade level and cross grade level meetings to analyze student data; modifying strategies based upon student needs and key error patterns, annually updating the comprehensive needs assessment with summative assessments, reviewing current scientifically based research and best practices to guide instruction, identifying at risk students and providing a continuum of interventions, supplementing the core academic program, and conducting ongoing assessments to determine student growth and needs.  

An updated comprehensive needs assessment of all students in the school, including subgroups was used to review and revise the schoolwide comprehensive plan to improve teaching and learning. The needs assessment includes data collection and analysis as well as integration with key teaching strategies.  The plan was developed in consultation with SCH Title I Director, Robert Trammel  Mathematics Coach, Informational Services Coordinator, and Director for Student Support Services, Director of Middle / Secondary Education, Director of Bi-lingual Education and Director of Special Education. Parents, community members, teachers, and administrators will participate in reviewing and updating the plan through PL221 schoolwide planning committee meetings. 

Technical assistance in developing the plan was provided by M. Simic  through the Statewide System of Support for Schoolwide Planning (Indiana Department of Education, Division of Compensatory Education). Workshops, collaboration at team, grade level and cross grade level meetings; all staff provided input to the development of the plan. SWP #6b:  Parents were contacted to participate in the planning process; however, parent participation continues to be poor.  The process and plan was shared with parents during parent training opportunities.  The Eggers’ SWP/ PL221 School Improvement Plan will be shared on the school’s website for access by parents and community members.  Parents, community members, teachers, and administrators will participate in reviewing and updating the plan through PL221 school wide planning meetings.  

The plan will be evaluated annually to determine whether the key strategies of the school wide program have increased the achievement of students, particularly the students who are the lowest achievers of academic standards on ISTEP+.  Evaluation results are used to make necessary revisions to the plan.

Peer review process of the school improvement plan/ SWP is conducted annually to align with the SWP/ SIP components per NCLB.  The District provides support to the school in revising the plan and responding to the feedback from the outside review process.  The District and outside review process/ revisions ensure the NCLB statutory components are included and all components are identified.  Documentation of meetings, such as sign-in sheets, agendas, notes on the plan, scoring/ feedback rubrics, etc., are kept as evidence in preparation for an IDOE monitoring visit.
Mission/Vision/Belief Statements
Vision
Through the untied efforts of students, parents and staff, the Henry W. Eggers school community will demonstrate "Excellence in Action"

 

Mission & Beliefs

Henry W. Eggers Middle School holds the highest educational standards with the belief that all students can achieve their potential. We expect all of our students to attend school on a regular basis. Each Eggers student is expected to pass the academic areas of reading, writing and mathematics on the ISTEP+ Test. A variety of research-based activities that address the state standards, focus on students' interest, and promote mastery of skills will be practiced across all grade levels. Eggers Middle School will produce citizens who will succeed in life and meet the challenges of the 21st century.
Description of Educational Program

Each day students are immersed in the core academic areas of learning. They complete one each of the following academic classes: Math, Language Arts, Reading, Social Studies, and Science. These classes are taught according to the curriculum maps and standards guidance provided by the state of Indiana. These dynamic areas are presented in an engaging fashion in order to motivate all students to learn. 
In addition to the academic curriculum students take two classes per day in applied academics. Students may participate in Gym, Art, Health, Gateway to Technology, Choir, or Music. Many of these classes are exploratory in nature and allow students to experience a number of applied skills. 

Students who qualify for further instruction are typically placed in classes that support academics such as Read 180, Math Masters, or System 44. These may be taken in the place of applied academic classes in order to keep the support as well as the learning within the confines of the school day. 

There are also several extra-curricular groups or teams that are offered through Eggers programs. This allows students to explore their interests outside of the field of academia. Participation in extra-curricular programs fosters a sense of community with the school and peers with the same interests. 

Description and Location of Curriculum

Each academic department meets on a yearly basis in order to review and update the current curriculum map. This allows Eggers teachers to be flexible as the many changes are mandated and handed down from the state from year to year. This also will allow for a flawless entry into the common core standards as teachers will meet by content area to decide how to best adjust their curriculum map. 


Copies of the curriculum map are kept by each member of the content team and also collectively in the professional meeting room within the building. They are displayed there for easy access when planning a cross curricular activity as well as general knowledge of the teaching staff to make connections across grades as well as content. 


Grade level teams meet daily to discuss academics which allows for changes to be made to curriculum maps when necessary for particular lessons that may have taken longer to complete. This allows teachers to adjust maps when necessary without altering the overall intention of staying aligned with state standards, testing blueprints, etc. 

Assessments Used in Addtion to State Testing through ISTEP+

Students are assessed several times throughout the school year in order to keep track of their learning, look for areas of weakness, and improve upon teaching methods. The tests taken are as follows:

Acuity


Acuity tests are taken four times throughout the school year with the addition this year of pre-tests for the areas of Math and Language Arts. These tests allow teachers to assess the strengths and weaknesses of students and classes as a whole. They are then able to adjust their lessons to accommodate for extra lessons in the areas that were weak. The post tests (diagnostics) allow teachers to assess how effective their teaching has been and decide if their students are ready to move to another topic or need additional practice before moving on. 

SRI


SRI tests are given periodically throughout the year to assess the level of comprehension students have when presented with text. This allows teachers to identify students who will have a hard time with classroom texts or analysis of text and place them appropriately within the RTI group that will give them the most help. 
Student Writing Prompts


Students are asked to write full length essays in one sitting periodically to assess their understanding of the writing that has been practiced in class. This allows students to get comfortable with the testing atmosphere associated with this type or writing. Additionally, students are given the opportunity to see for themselves where their strengths and weaknesses are as writers. Teachers and students can then work together to improve those weaknesses. 

ALEKS


Students’ levels in Mathematical knowledge are assessed through the ALEKS software. As with other academic areas, this program allows students to see their strengths and weaknesses. This also allows teachers to adjust their lessons accordingly. Additionally, this program allows students to continue practice in areas which they are weakest resulting in effective learning when practiced enough. 

Family/Community Involvement 
Family & Community Involvement:

Parent/family involvement in the school is measured by parent/family participation in school conferences, meetings, and activities. Expectations for parent involvement are described are the school Parent Involvement Policy and the Home-School Compact, which are mailed home to every parent each year for input.  Family events include Open House, Family Reading and Math Nights, Side-by Sides twice a year, Science Fair Night and a Fine Arts Night (which will include poetry and other genres )to be included in this upcoming year event.  Parents also enjoy participating as chaperones on field trips.  There is a 5th Grade Parent Orientation Night for incoming students and parents to Eggers as 6th grade students.  This year we included Family information nights such as; School and Home Discipline, Gang Awareness, and a basic technology introduction class to instruct parents on how to access their child’s information on our school web site.  Also included was a session on assessments, Acuity and ISTEP+ addressing what they are and why are they important? During the annual Title I meeting and at parent conferences, families are informed about Indiana State Standards, student performance, grade level expectations, class policies and procedures.  Parents are also given student handbooks that described policies and procedures.  School, classroom newsletters and websites keep families updated on current events and activities as well as providing resources. Most written communication to parents is provided in English and Spanish.  Parents will be included in reviewing and updating the PL221 School wide Plan; providing feedback to inform the development of new programs and evaluates the school’s current program. 

Cultural Competency
As related to the School wide Plan, the school’s planning committee has (1) identified the racial, ethnic, language-minority, cultural, exceptional learning, and socioeconomic groups that are included in the school’s student population, (2) incorporated culturally appropriate strategies for increasing educational opportunities and educational performance for each group in the school’s plan, and (3) recommended areas in which additional professional development is necessary to increase cultural competency in the school’s educational environment. The committee will update annually the information previously identified. Based on an analysis of disaggregated subgroup data, staff has implemented Ruby Payne principles, specifically the use of mental models.

School Safety
Safe and Orderly Environment

The following information concerns the safe and orderly environment at Henry W. Eggers Middle School: 

	Nature of Facility
	· Limited number of windows – some classrooms are windowless

· All doors are locked at all times –the only entrance into the building is through the main office.  Each certified staff member has a key to the “teacher’s door” to gain entrance.  Classified staff must enter through the visitor’s entrance in the office and sign in. 

· Every classroom and instructional area are equipped with telephones that dial both throughout the building and through outside lines.  

· Every classroom also has an intercom communication with the office.  

	Safety

Procedure
	· Visitors must be “buzzed” into the entrance door and again to enter the building completely. 

· All substitute teachers must sign-in and out from the building and must wear a sub badge while in the building. 

· Before visitors may enter, they must sign in.  When they leave, they must do so through the main entrance. 
· All staff members are required to wear staff identification at all times. 
· Positive Behavior Support system to be instituted beginning 2009-2010 year.
· Bully-Proofing Program Teachers will implement the District-Wide Program in which students are taught various alternatives for handling bullying behavior.  In order to address the federal “No Child Left Behind Act”, the District requires each school within the district to implement a school-based violence prevention initiative on bullying behavior.  Middle school students will learn practical skills for dealing with bullies.  This bullying program will be based on the book, Bully-Proofing Your School, Teacher’s Manual and Lesson Plans for Middle Schools.

· Student leaders to be developed at all grade levels with a summer program specifically designed to teach students about community responsibility, and other character traits needed for leaders.

	Student Behavior
	· The building will utilize a response to intervention model and using PBIS

· Implementation of Uniformity of Color

· Student identification badges 

· Suspension rates



	
	
	2008-2009
	2009-2010
	2010-2011
	

	
	
	37.6%
	38.2%
	25.9%
	

	
	
	
	


Climate and Communication Action Plan

Goal: Henry W. Eggers Middle School will meet or exceed State standards for average daily attendance rate.

Annual Benchmarks
	Baseline Data 

(most recent available data that corresponds to the category for the annual goal)

SY 2010-2011
	SY 2011-2012
	SY 2012-2013
	SY 2013-2014

	95% of students will have < 8 absences at the end of the year.
	96% of students will have < 8 absences at the end of the year.
	97% of students will have < 8 absences at the end of the year.
	97% of students will have < 8 absences at the end of the year.


	Implementation 2012-2013:
	3-Year Implementation Profile

	Strategies/Interventions/Activities
	Persons Responsible *Lead(s)


	Timeline
	Ongoing Evaluation/

Results Indicator(s)


	Professional 

Development


	Resources/ Funding Sources

 

	Planning --- Continuous Improvement

 (A Framework for Understanding Poverty, R Payne, 2000; Learning by Doing: A handbook for professional learning communities at work, R. DuFour, R. DuFour, R. Eaker, and T. Many, 2006

1. The Plan Team will be composed of 2 teachers from each grade level, 1 teacher from applied academics, literacy coach, special education case manager, and parent coordinator.  Small learning communities:  Each grade level will have 2 teams.  Teams and teachers will plan, implement and regularly evaluate continuous improvement by applying certain basic principles of professional learning communities: 

· goal setting and understanding how data interact to produce results; 
· focusing on conditions that impact learning; 
· creating a collaborative culture with a focus on learning for all; 
· translating inquiry into best practice; and 
· celebrating success 
2.  Each team will have leadership roles that focus on specific areas that impact the climate and academic performance of students and the overall performance of the school.  These roles or areas of focus will include:  RTI; differentiated instruction; PBIS; Team Leader.  Two staff members will be responsible for an area.  Roles will be responsible for keeping the team informed about current trends. 

3.  Cultural Competency (PL221; NCLB subgroups): Leadership teams and teachers will monitor and analyze data impacting student performance, such as attendance, tardiness, suspensions, and expulsions; subgroups including Free and Reduced Lunch, ethnicity, & special education will also be analyzed. 
4.  Highly Qualified Teachers --- Professional Learning Communities (Learning by Doing: A handbook for professional learning communities at work, R. DuFour, R. DuFour, R. Eaker, and T. Many, 2006).
School teams/units will implement professional learning communities based on key principles:  1) assess student learning; 2) analyze student learning; 3) respond to students who have not learned or met expected outcomes; and 4) progress monitor for results outcomes.  Current sources of best practice will be used to support inquiry and study group discussions to guide instruction and intervention. 

· Teachers meet highly qualified requirements by completing the HOUSSE rubric or passing PRAXIS II.  Instructional assistants meet highly qualified requirements by passing the ParaPro. Qualifications of teachers & paras will be reviewed & updated bi-annually by the principal and staff to comply with NCLB requirements.

· The school will review & facilitate the hiring of new staff as stated in IN-SB1

· The school will update the review of staff in meeting HOUSSE requirements for NCLB.  Hiring of staff will be conducted by the school.

· All school staff will have opportunities to participate in professional development that will be focused on the school improvement goal for improving writing and reading across the curriculum, specifically strategies related to comprehending/ understanding a variety of text & those key criteria identified for improving constructed and extended response.  As well as transitioning to the CORE STANDARDS. 

· Teams will receive stipends when appropriate to extend collaboration beyond the regular team time (e.g., data analysis; use of standards-based assessments; curriculum alignment; checkpoint monitoring).   Subs will be hired for released time so teachers can have team level & cross-team collaboration and articulation.  
· The school recruits certified teachers who come here to work as substitute teachers on a regular basis who are receiving hands-on experience with  the school’s strategies and practices. Substitute teachers must have demonstrated exemplary standards & expectations in classroom management, student expectations & exhibit participation in professional learning community. 

· Eligible teachers will have opportunities to have educational loans repaid using Perkins grant.  Staff may receive CRUs for workshops.   Regional community colleges and universities will offer graduate credits for professional development opportunities provided in collaboration with the corporation and regional education service center.

Training of Paraprofessionals

· Paraprofessionals will meet federal guidelines of 2 years of college or have passed the ParaPro.

· Paras will meet with special need teachers weekly for training/ alignment of key strategies/ planning.
Paras will meet bi-monthly with grade level teachers to discuss needs of students and how paras can assist.
	Administration

Plan Team

Guidance Counselors

Teachers


	2011-2012:

Year 1
	1.  Update CNA (trend data) based on analysis; identify patterns and other relevant data.  

2.  Use analysis and other relevant data to target students for intervention.
	Cultural Competency (PL221; NCLB subgroups):  Monitor and analyze data impacting student performance; also for subgroups including Free and Reduced Lunch, ethnicity, & special education 

RTI; PBIS/ DI training; 16 teachers trained (1 administrator; 4 teachers per grade level/ 2 from each team; 2 teachers from applied academics; 1 guidance counselor)

Conference team will meet July 25th  and August 15th  to plan PD for sharing & implementing DI conference information w/ all staff (planning for SLCs)

Staff will meet once through trimester to monitor continuous improvement and implementation of key strategies focused on DI; RTI; PBIS (Trimester Articulation)

Professional Development Mondays:  Teams will meet bimonthly in Small Learning Communities (SLCs) to discuss DI: RTI: PBIS clarification and application as well as impact to student performance 
Support for PBIS at building level from corporation.
	Title I funds National

Conference on Differentiated Instruction; July 12-15

(Las Vegas, NV); sponsored by Staff Development for Educators; 8 staff

Title I/ PD funds Collaboration for conference team to meet July 25th and August 15th to plan PD (8 staff).

Title I/ PD funds 

 August 24th (whole staff) Whole Staff Differentiated Accountability Turning Point Conference

Title I/ PD funds

Collaboration time for Trimester Articulation (school wide)

Title I/ PD

	
	
	2012-2013:

Year 2
	1. Teachers regularly participate in Data Team meetings (Meeting Record forms and teacher participation)

2.  Teachers participate in job embedded professional development (i.e., training; study groups/ book study; coaching) focused on School Improvement Plan (specific topics identified in plan)


	
	

	
	
	2013-2014:

Year 3
	1.  Professional development priorities are aligned with the school’s learning goals for students, the individual growth plan and professional evaluations.

2.  Teachers consistently monitor and evaluate professional learning activities and articulate the effect on student achievement and teacher practice systematically throughout the year.

3.  Full connection between the professional development activities identified in the improvement plan and the learning goals for students and staff development priorities.

4.  Professional development emphasizes a process for continuous growth through job-embedded opportunities; an expectation in which all staff members hold each other to high expectations for self-improvement and growth.

5.  Leadership and teams regularly use student achievement data from multiple sources to determine the need for a proposed professional development activity.

6.  Teachers regularly participate in Data Team meetings (Meeting Record forms and teacher participation)
	
	

	Implementation of rigorous and challenging student academic achievement standards expected for all students:

 (Learning by Doing: A handbook for professional learning communities at work, R. DuFour, R. DuFour, R. Eaker, and T. Many, 2006

1.  Leadership and staff will research and implement professional learning communities and best practice to advance their shared vision of learning for all; continuously reviewing and revising the school’s mission and vision as they continue to embrace the certainty that all students can learn and meet high expectations.

2. Evidence of integration and expanded learning opportunities for application of college/ career/ job skills, knowledge, processes and life skills that prepare all students to be self-sufficient and productive citizens 

*   Career Day

· College Day 

· Extend learning into inquiry projects; 

· ISTEP+ rally to set beginning of the year goals and benchmark progress toward goals w/ ACUITY- CMA)

· Increase extra curricular activities for learning opportunities

· Teams/ Bowls (spelling, academic super bowl, science Olympiad, robotics, scrabble, chess, dance) 

3.  Teams/teacher will develop and implement student data conferences/ data talks to support student understanding and responsibility for achievement.  Teacher will review assessments, classroom performance and identify strengths and obstacles; set goals and discuss strategies for continuous improvement.


	Administration

Plan Team

Guidance Counselors

Teachers


	2011-2012:

Year 1
	1.  Update and analyze Comprehensive Needs Assessment annually

 
	
	Title 1 $ books for all staff. 

	
	
	2012-2013:

Year 2
	1.  Staff meetings focused on PLCs (professional learning/ instructional staff meetings --- instruction and best practice; data; assessment; standards) (ISMs) (agenda; Meeting Record form; minutes; sign-in sheet)

2.  Teachers/ teams conduct student data conferences/ student data talks (i.e., during Advisory; use student protocols; goal setting)


	Study group

Suggested readings: Learning by Doing by R. DuFour, R. DuFour & R. Eaker


	

	
	
	2013-2014:

Year 3
	1.  Plan Team, in collaboration with teams and other staff members, analyze student performance data and information from other sources and uses the results of that analysis to influence program and academic decisions.

2.  Leadership team and grade level teams disaggregate student performance data to compare the academic achievement of student subpopulations and to identify significant differences in academic performance.

3.  School staff and community stakeholders are convened to review the data and develop consensus on how to address the identified concerns.

4.  Plan Team and grade level teams monitor individual student academic performance data and regularly share with all school staff to inform them about areas of concern and discuss how to address concerns.

5.  Leadership team and grade level teams work individually and collegially on curricular and instructional matters without diminishing the time required for quality instruction.

6.  Leadership team and grade level teams plan, allocate resources, monitor progress, provide infrastructure and remove barriers with the primary focus on sustaining continuous school improvement.
	
	

	Support for Students At Risk

Intervention --- Support for Targeted Students At Risk

(Pyramid Response to Intervention, A. Buffum, M. Mattos, and C. Weber, 2009)

Tier 1 Intervention(s)

1.  Positive Behavior Interventions and Support: Eggers will implement PBIS and develop a positive school-wide environment to maximize academic performance and minimize problem behaviors.  Positive Action consists of five components. It teaches and reinforces positive actions and there is a positive way to do everything. The program teaches the positive actions for the physical, intellectual, social, and emotional areas of the self; positive thoughts lead to positive actions, positive actions lead to positive feelings about your self and positive feelings lead to more positive thoughts.  Consistent school-wide implementation of PBIS will foster success and happiness in families, schools, and communities.
Tier 2 Intervention(s) 

1.  Students who are failing to make sufficient progress will be identified for intervention. A student-teacher/ team conference will be conducted to identify possible causes of student failure. The focus of the conference will be: 

· Helping students understand “failure is not an option” at our school

· Interpreting SRI and Acuity-CMA scores (any current performance data) in comparison to grade level expectations

· Discussing criteria for success (classroom performance & participation, homework, attendance, promptness, behavior, etc.)

· Goal setting w/ strategies linked to improving student achievement (reducing failure)

Tier 3 Intervention(s)
2.  Students who continue to fail at the end of the sixth week will be required to attend a parent-student-teacher/ team conference.  The focus of this meeting will include:

· Student led discussion regarding their performance (using student performance data and other issues impacting performance).

· Revise goals based on the most recent collected data

· Develop specific action plan for student with student and parent signature.  This includes a Formal Behavior Assessment, a Behavior Intervention plan and a Classroom Intervention Plan


	Administrators

Guidance Counselor

Grade Level Teams


	2011-2012:

Year 1


	1.  Staff monitor key indicator of success that impact student achievement  (by subgroup):

· Suspensions

· Expulsions

· Detentions

· Out-of-School suspensions

· Attendance

2.  School climate survey administered to update PL 221 requirements. 

3. Teachers, students and parents will sign and implement learning compacts. They will review and discuss them to monitor and reduce learning failure. 

4.  Teachers will give positive acknowledgements for those students exhibiting the following:

· Academic success

· Exemplary  behavior

· Exemplary attendance and promptness

· Exemplary performance/ participation in extra-curricular activities
	Tier 1

RTI; PBIS/ DI training; 16 teachers trained (1 administrator; 4 teachers per grade level/ 2 from each team; 2 teachers from applied academics; 1 guidance counselor)

Conference team will meet July 25th  and august 15th to plan PD for sharing & implementing DI conference information w/ all staff (planning for SLCs)

Staff will meet once per trimester to monitor continuous improvement and implementation of key strategies focused on DI; RTI; PBIS (Trimester Articulation)

Professional Development Mondays:  Teams will meet bimonthly in Small Learning Communities (SLCs) to discuss DI: RTI: PBIS clarification and application as well as impact on student performance 
Support for PBIS at building level from corporation
	Title I funds National

Conference on Differentiated Instruction; July 12-15

(Las Vegas, NV); sponsored by Staff Development for Educators; 8 staff

Title I/ PD funds Collaboration for conference team to meet July 25th and August 15th to plan PD (8 staff).

Title I/ PD funds 

 August 24th (whole staff) Whole Staff Differentiated Accountability Turning Point Conference

Title I/ PD funds

Collaboration time for Trimester Articulation (school wide)

Title I/ PD

	
	
	2012-2013:

Year 2
	1.  Evaluate effectiveness/ efficiency of collecting and analyzing data and link to interventions; revise for impact
	
	

	
	
	2013-2014:

Year 3
	Tier 2/3:

1.  Provide high quality Tier I support aligned to best practice strategies aligned to improvement plan.

2.  Assessments are used to monitor targeted skills and improve student performance.  The data will provide clear guidance for placement, scheduling, grouping and management of students.

3.  Ongoing staff development for teachers, administrators and coaches linked to goals.

4.  Necessary materials are provided for effective support of program implementation

5.  Provide clear timelines and pacing plans for mapping the intervention program components to the instructional calendar.

6. Data are regularly reviewed and provide information needed to adjust timelines and pacing (to ensure improvement and full implementation).

7.  Critical grade level/ team targets are set for each year.
	
	

	Transition Strategies 

Transitioning 5th graders from feeders elementary schools to Middle School

Planning for 6th Grade Transition:  

1. Setting Agenda:  6th grade leadership team will meet w/ 5th grade team of teachers to discuss transitioning into middle school. 

Implementation:

2.  Panel Discussion Linked to ELA Standard 7 (speaking, listening and communication):  A small group of 6th grade students, Principal/ Ass’t Principal, 6th grade leadership team, and Guidance Counselor will meet w/ 5th grade feeder school student teams for panel discussion.  Middle school teachers and students will prepare for the panel discussion.  
3.  Pre-orientation:  Student & parents participate in pre-orientation meeting (collaboration between 5th & 6th teachers). 
Data Analysis:  

4.  6th grade teachers will review and analyze spring 5th grade ISTEP released items for Eng/Lang Arts, math, and science using the teacher scoring guide and student assessment booklets. Teachers will also review the applied skill frequency distribution report and academic standards summary. Acuity data in Eng/Lang arts, math, and science will be reviewed to identify critical indicators; SRI data will be reviewed as well.  6th grade teachers/ teams will review and analyze all Spring assessment items to align course assessments. 
Transition Strategies 

8th graders transitioning from Middle School to High School

Planning for Transition:  

1.  8th grade Leadership Teams will meet w/ 9th grade team of teachers to discuss transition planning.  (agenda, frequency, members, expectations; strategies, such as spring orientation, visits to the middle & high school) A small group of 9th grade students, Principal, Leadership Team, and Guidance Counselor visit middle schools and meet w/ 8thth grade student teams

Implementation:
2. Pre-orientation:  Student & parents participate in pre-orientation meeting (collaboration between 8th & 9th teachers). 

Data Analysis:  

3.  8th grade teachers will review and analyze ECA released items for Algebra I, and align course assessments to DoK levels of questions. 

	Principal and Assistant Principal

Guidance Counselor

6th Grade Teachers

School Nurse  


	2011-2012:

Year 1

Winter 2011-leadership team, counselor, and coordinator meet with 5th & 9th grade teams. 

Spring 2012-meetings  w/5th & 9th grade teachers and students.

Fall 2012 review ISTEP+ data (5th grade); review ISTEP+ reports Academic Standards Summary Report for each feeder school applied skill assessment items; review ECA (Algebra I) 
	1.  Meetings (information meetings) focused on standards, curriculum, instruction and assessment (agenda; Meeting Record form; minutes; sign-in sheet)

· # of teachers attending

· # of administration attending

· # of support service staff attending

2.  Meetings focused on data, AYP and/or CNA (agenda; Meeting Record form; minutes; sign-in sheet)

· # of teachers attending

· # of administration attending

· # of support service staff attending

3.  Meetings focused on student discipline (i.e., attendance; expulsions; suspensions) (agenda; Meeting Record form; minutes; sign-in sheet)

· # of teachers attending

· # of administration attending

· # of support service staff attending

· # of support service staff


	1.  Collaboration time to review 5th grade Spring data:

· ISTEP+ reports (applied skill items; Teachers Scoring Guides)

· Acuity CMA

· SRI

2.  Analyze end of year Student survey; summarize results.
	Title 1- 

Supplies for 5th grade transition



	
	
	2012-2013:

Year 2
	
	
	

	
	
	2013-2014:

Year 3
	1.  Provide clear timelines and pacing plans for mapping the transition program components to the instructional calendar.

2. Assessment data are regularly reviewed and provide information needed to adjust timelines and pacing (to ensure improvement and full implementation).

3.  Critical grade level/ team targets are set for each year based on evaluation and review of the program.
	
	

	Parent Involvement

1.  Principal, staff & Title I Director will conduct annual meeting updating parents of status of school improvement & goals for continuous improvement for current year; inform parents of “Choice” and “SES when applicable; inform parents of “Parent-Right-to-Know” information; & share parent activity calendar for school year
2.  Open House (Fall) with a focus on the PARENT PLEDGE.

3.  In compliance with Indiana’s efforts to include and inform parents of their responsibilities and participation, the Parent Pledge Eggers will take every opportunity to reach out to parent at every event, send them home and offer student incentives to have them returned.

4.  Conference with parents. Trimester 1 and Trimester 2 teachers will meet with parents and discuss student performance (progress reports).  Conferences will be scheduled by academic teams and information will include performance from Applied Academics.  Teachers will share student performance on summative, formative and classroom assessments as well as behavior.

5.  The school provides a Student Agenda that links school, student and parent communication.  
6.  Parent Training and Activities: with a focus on the PARENT PLEDGE.

· Family Academic Nights will be routinely scheduled throughout the year as well as 2 family side-by-sides during the year. 
Parent Coordinator will schedule and conduct parent training/ workshops during monthly meetings.  Training will be related to school improvement goals and linked to improving student achievement; understanding key strategies aligned to the School Improvement Plan; importance of good attendance; and when applicable, the importance of participating in supplemental instructional support for academic success and meeting high expectations. And, a focus on the PARENT PLEDGE.

· Parent training provided by Indiana’s PIRC (Parent Information Resource Center) on topics which will include: Standards and Assessments, Understanding No Child Left Behind and Public Law 221, and other topics related to parent involvement at the high school level.  The schedule is dependent of the PIRC schedule and availability. 
· The Parent Coordinator will inform and involve parents in the school improvement process during parent training opportunities and keep parents informed of the focus of the plan. 

6.  Teachers will provide parents with student progress reports (online and paper) prior to report cards.  Parents receive report cards every six weeks (2 times during the trimester) informing parents of the student’s grade level performance, progress on State and district assessments (ISTEP+; Acuity-CMA; SRI), behavior, and attendance. 
7. Teacher-Parent-Student Partnership compacts will be revised & shared w/ parents during fall & spring parent-teacher conferences; spring conference will share student performance related to standards & assessments.  Compacts will be prepared in Spanish & English.
8.  Policies & Handbook for Parents & Students will be reviewed annually by the parent committee each spring; parents & students will receive copies of the Policies & Handbook for Parents & Students each fall.  Policies and handbook prepared in English and Spanish. The School Improvement/ PL221 School Improvement Plan is available on the school’s website.
9.  Principal & office staff will update & organize “highly qualified” information in office for “parent-right-to-know” access.
10.  Written communications (required) for parents will be prepared in English & Spanish.  This includes written notice about the identification of the school in improvement to the parents of each student enrolled in the school. 
11.  A monthly Parent Activity Calendar will be prepared & shared w/ students and parents (i.e. use of rubrics; policies and practices for interdisciplinary editing and revising)
	
	2011-2012:

Year 1

End of first and second trimester
	1.  Parent Conferences focused on student performance

2.  Parent meetings (information meetings) related to standards, curriculum, instruction and assessment (agenda; Meeting Record form; minutes; sign-in sheet)

· # of parents attending

· # of teachers attending

· # of administration attending

· # of support service staff

3.  Parent meetings related to data, AYP and/or CNA (agenda; Meeting Record form; minutes; sign-in sheet)

· # of parents attending

· # of teachers attending

· # of administration attending

· # of support service staff

4.  Parent Conferences related to student discipline (i.e., attendance; expulsions; suspensions) (agenda; Meeting Record form; minutes; sign-in sheet) 

· # of teachers attending

· # of administration attending

· # of support service staff attending

· # of support service staff
	
	Title I

Supplies for parent involvement

Student Agendas

Subs for conferences 2 times during the year

Supplies for mailings



	
	
	2012-2013:

Year 2
	
	
	

	
	
	2013-2014:

Year 3
	1.  Provide clear timelines and pacing plans for mapping the parent involvement program components to the instructional calendar.


	
	


School Improvement 

School Improvement Component (SIP) #1: Incorporate strategies based on scientifically based research strategies that will strengthen core academic subjects in the school and addresses the specific academic issues that caused the school to be identified for school improvement, and may include a strategy for implementation of a comprehensive school reform model.  

Henry W. Eggers Middle School will focus on improving the reading and writing skills (English/Language Arts) of all 6-8 students who are at risk of failing to meet the State Academic Standards, including those students in the Black, Hispanic, Special Education and Free/Reduced Lunch subgroups. 

	Matrix of Key Strategies, research-based guiding principles, and alignment 

with Indiana Academic Standards

	SBRS Strategies
	Research
	Guiding Principle-Reason

	Job-Embedded Professional Development on Analyzing Student Work

Weekly grade level collaboration

Daily team collaboration 

Monthly Content Area Meeting


	Payne, R., 1998 

Marzano,   

2001

Allington, R., & Cunningham, P

Fountas, I. & Pinnell, G., 2001

Routman, R.,

2003

Schmoker, M., 2006

Brophy, J.

2004
	· Classroom teachers are the most important factor at school in the influence of success or failure of at-risk students in school.  In order to break the cycle of poverty we must, first and foremost, teach children to read, write, speak, and listen.

· Children who are going to become literate must be in classrooms in which authentic reading and writing are central activities that pervade the school day and the curriculum.

· Without devoted teachers to individualize instruction for students in their classroom, any program---even scientifically proven one---will be, at best, minimally effective.  Art and science must always work together. (Routman, 2003)

· When teachers support each other, learning is accelerated. 

· Students receive a higher-quality education when teachers meet collaboratively.  (Schmoker, 2006)

· In classrooms where there is high levels of motivation to achieve (learn), teachers are:

· Highly motivated, and enthusiastic about what they teaching;

· Experts in the content they are teaching and how best to engage and capture the attention of students;

· Assess frequently the progress students are making relative to the expectations for learning;

· Build/ support authentic teacher-student relationships;

· Create a “no excuses” culture. Policies and procedures are clearly communicated and enforces.  Responsibility for teaching is accepted by the teacher and all students are expected to achieve at high levels.

· Perceive themselves as learners and engage in professional dialogue, reflection and specific professional development to hone their skills as teachers, and promote increased performance for all students (Brophy, 2004).

	Reading workshop in grades 6-8

*Extended day (grades 6-8):

*READ 180 daily for 90 minutes in grades 6-8

*Leveled Literacy

*All classrooms across contents focus on explicit instruction in: vocabulary development and reading comprehension

*Teachers use think aloud to model key strategies matched to reading errors

*Teachers focus on explicit instruction when applying the optimal learning model (gradual release model)

* Teachers will differentiate instruction
	Zemelman, S. Hyde,& Daniels, H., 2005

Allington, R., & Cunningham, P., 1996 & 2002

Krashen, S., 1993

Tovani, C., 2000 & 2004

Robb, L., 

2000 & 2003

Harvey, S. & Goudvis, A., 

2000


	· Independent Reading - “Reading is the best practice for learning to read.” (Zemelman & Daniels) 

· Evidence indicates that trained reading teachers working in small groups to support lessons can foster accelerated reading development. (Allington) 

· Plugged Into Reading, Dr. Janet Allen

· Reading information literature can contribute to a student’s content area knowledge.

· Fountas and Pinnelas

· Fielding and Pearson (1994) contend “that a successful program of comprehension instruction” should include four components;

1. Large amounts of time for actual text reading.

2. Teacher-directed instruction in comprehension strategies related to the topic/ content.

3. Opportunities for peer and collaborative learning, and

  4.     Occasions for students to talk to a teacher and to one another about their responses to reading.

· Teachers know that background knowledge improves comprehension.  If their students have limited knowledge about a topic, they find resources to build their background knowledge.  This enables them to read more difficult text.

· Teachers use information from a variety of sources to support students’ connections to daily events that affect their lives.

· Teacher modeling is the first component in the gradual release of responsibility approach.  

· Teacher modeling makes what is implicit, explicit.  For students to use strategies independently, teachers must model their use so that students “see” how the strategy is used to help students understand & comprehend.  Strategies must be modeled frequently using think aloud.  Strategies are modeled and are applicable to all curriculum areas.

	*Process Writing (Atwell; Caulkins; Routman; Fletcher)

*Independent

*Writer’s Workshop grades 6-8

6+1 Trait Writing

Writing Across the Curriculum
	Allington, R. & Cunningham

1996

Culham, R.,

2004


	· Students who write become more fluent in reading.

· Teacher must model the writing processes 

· Teacher/student conferencing is an integral part of the writing program 

· Editors checklists provide necessary guidelines for students 

· Students who have effective writing instruction score better on state writing tests than their counterparts who receive specific instruction in the skills assessed on the test

· Learning is constructed as students are given a variety of experiences, ideas, and relationship with peers and teachers, and that this learning allows students to become better writers, which results in better scores on formalized writing tests. 

· Writing can be supported by technology.

	*Extended day (grades 6-8):

*READ 180 daily for 90 minutes in grades 6-8

* Teachers will differentiate instruction


	Allington, R., & Cunningham, P., 2002

Allington, R., & Cunningham, P., 2003

Schmoker, M., 2006


	· “Students who difficulty reading need some educational intervention that gives them access to sufficient instruction to accelerate their literacy learning.”  (Allington, 2001)

· Effective interventions include effective classroom reading instruction, small group support, and 1 to 1 tutoring.  (Allington, 2002) 

	*Parent/ Home Involvement

Family Nights 
	Allington and Cunningham, 2003

Epstein, J., 1995
	· Schools that have unusually high success rates with struggling readers are usually schools with high levels of family and community involvement  (Allington and Cunningham, 2003)

· Patricia Edwards(1991), of Michigan State University, notes that she found that many less well educated parents simply did not know how to read to their children …..(Allington and Cunningham, 2003)

· Researchers at the Center for Disadvantaged Students at John Hopkins University (Slavin, Karwiet, and Wasik, 1993) found that “low income parents were very willing to work with their children, but they often needed more guidance than schools made available” (Allington and Cunningham, 2003)

· Partnerships tend to decline across the grades, unless schools and teachers work to develop and implement appropriate practices of partnership at each grade level (Epstein, 1995).

· Schools in more economically depressed communities make more contacts with families about the problems and difficulties their children are having, unless they work at developing balanced partnership programs that include contacts about positive accomplishments of students.


Subgroups identified for improvement (not meeting Safe Harbor AYP) will be targeted for interventions (i.e., students in these subgroups will include, Black, LEP, Hispanic, Free and Reduced Lunch.  Teachers have identified key strategies based on findings from study groups and professional development (A Framework for Understanding Poverty, Ruby Payne, 1999; Learning Structures: 3-15 Module Units, Ruby Payne, 2001. Strategies That Work, S. Harvey & A. Goudvis, 2000).  Teachers use “explicit instruction” to support small group instruction based on informal, formative, and summative assessments.  Teachers use explicit instruction to “model key strategies” matched to reading errors:  did not answer the question asked, did not support the answer with text, and did not answer all questions.  Teachers target instruction to meet the needs of the whole class as well as “small flexible groups” based on grade level standards and skills.  When resources are available, teachers use “leveled text” to target instruction to meet the needs of the group, based on the grade level skills.  Teachers understand the function of “scaffolding” to help (support/aid) students’ comprehension of text and to help students complete challenging tasks through modeling, shared demonstration, and guided strategy instruction to reinforce practices and application of skills, concepts and use of strategy.  Teachers model as a vehicle for identifying ways of connecting everyday language practice to academic skills and for building on the resources of students from critical subgroups, such as Hispanic and Limited English students, in order to expand students’ ability to work with the various tools and practices that they will use in both home and school contexts.  Teachers will be aware of cultural differences; pairing LEP students with: 1) good peer models during Think/ Pair/ Share.; 2) provide visual clues; 3) use repetition and consistent use of vocabulary; 4) focus on vocabulary, word banks and word walls; 5) pre-teach/ teach/ reteach content-vocabulary and concepts; 6) use graphic organizers; 7) use daily journals, dialogue journals and language experience approach for writing and other appropriate teacher strategies to guide and support the learning and language development of students with diverse backgrounds.  

School Improvement Component (SIP) #2:  Adopt policies and practices concerning school’s Core Academic Subjects that have the greatest likelihood of ensuring that all groups of students enrolled in the school will meet the State’s proficient level of achievement on the ISTEP+ by 2013-014.

SIP #2a) Describe the school’s process for identifying and evaluating instructional practices in the core academic subjects:
The school has developed policies and procedures to ensure all students will be successful in reading, writing and mathematics by creating a comprehensive process of program assessment and interventions. The most vital component to our quest for more effective teaching and learning in our school is our Title I School Improvement planning process. During the SWP Planning Year 2006-07, all teachers participated on school wide planning committees that meet in grade level and cross grade level committees to determine the use of academic assessments in order to provide information on, and to improve, the achievement of students as well as the overall instructional program.  Teachers identify key error patterns on the assessments to modify instructional strategies.  The SWP plan will continue to be updated with essential performance data throughout the school year.  As we reach for our goals in student performance the “Implementation Profiles” which are three year plans in Reading, Writing and Math help to guide our efforts in a thorough, planned, research based manner.  Annual benchmarks within the “Summative Assessments” will specify key instructional and intervention strategies which are based on best practice and are derived from our students’ needs as determined on ISTEP+ and other school performance data.   The “Summative Assessments” show the level of our implementation of strategies and related student performance data for this year and also include our recommendations for 2010-2011 as based on those outcomes.  As per PL. 221 requirements we will also pay close attention to our discipline referrals, infractions and consequences as a part of our “Safe and Disciplined Learning Environment.”  As our PL 221/ School Improvement Team meets discussions will be held about the disaggregated data and which sub groups are showing adequate progress.  This Team as well as grade level teams have identified all racial, ethnic, language-minority, cultural, exceptional learning and socioeconomic sub groups in our population.  We have defined and integrated culturally appropriate strategies for increasing their learning opportunities thereby improving the performance of each group.  This Team as well as the grade level teams has also defined where additional professional development is needed to increase the cultural competency in our school’s environment—this is reviewed each year.  The ISTEP+ Summary Sheet with other school performance data and analyses in the Comprehensive Needs Assessment is where the cultural competency component of our SWP is addressed including significant differences in performance based on subgroups and related interventions/refinements of our instructional practices. 

SIP #2b) Identify policies currently in place to ensure academic achievement of students. Students identified as not meeting academic achievement standards are provided with specific interventions designed to meet their needs through individual and small group instruction.  Ongoing assessments determine if students’ needs have been met. An extended day (after school) provides additional assistance for all students with small group instruction in the classroom or with flexible small groups in the grade levels.  Saturday ISTEP+ Academy is provided for students not meeting academic standards on ISTEP+.  Remediation activities are provided throughout the school year for students not meeting academic standards on local assessments. Staff is aware of and addresses the needs of the lowest achieving students by meeting collaboratively in grade level teams on a weekly basis to share and analyze student work, including formal and informal assessment data.  Based upon key errors, students are provided intensive instruction across the contents aligned with specific needs to improve achievement. Policies and practices with the greatest likelihood of ensuring that all students achieve proficiency are those that affect the school’s teaching and learning program, both directly and indirectly.  Our school implements policies and practices that have an impact on classrooms, including those that build the school infrastructure, such as regular data analysis, the involvement of teachers and parents in decision-making, and the allocation of resources to support core goals.  The school has developed additional policies and practices that have a more direct affect on student achievement, including the choice of instructional programs and materials, the use of instructional time, and the improved use of assessment results.  Decisions about the specific policies and practices to be implemented are based on a thoughtful review and analysis of the individual school’s needs. The school improvement plan demonstrates that the school will implement policies and practices grounded in scientifically based research that are most likely to bring all groups of students to proficiency in reading and mathematics.  Included among these strategies, as appropriate, are additional learning opportunities after school, and during the summer. Scientifically based research provides a standard by which the principal and teachers critically evaluate instructional strategies and programs that are available and choose those with the greatest likelihood of producing positive results for our students.

School Improvement Component (SIP) #3: Provide an assurance that the school will spend not less than 10% of the funds made available to the school for Title I for each fiscal year that the school is in school improvement status, for the purpose of providing to the school teachers and principal high quality 

SIP #3a) Assurance that the school will spend not less than 10% each year to provide high quality professional development.

As seen on the school program budget page, > 10% of the school budget has been allotted to professional development through expert consultants, conferences, professional books and training materials and peer coaching.

SIP #3b) PD activities directly address the academic achievement problem that caused the school to be identified: 

The major areas of focus for these funds are for school-wide training in differentiated instruction, response to intervention, positive behavior support systems school-based modeling and coaching, technical assistance for data analysis and links to strategies & interventions, professional materials (training videos, books), and consultants working with staff on improving math and literacy (a Lexile reading framework and writing in the content area) instruction for students (poverty, special education, Hispanic, Black).  In addition, professional development will involve staff in curriculum mapping; aligning standards, curriculum, instruction and assessment in core academic subjects.

SIP #3c) PD activities meet NCLB’s professional development requirements. The professional training will focus on the teaching and learning process, such as increasing content knowledge, the use of scientifically based instructional strategies, especially in core academic subjects, and the alignment of classroom activities with academic content standards and assessments.  We will be training teachers to analyze classroom, grade- and school-level data and use it to inform their instruction.  The professional development will be provided in a manner that affords increased opportunity for teachers to participate, and will incorporate teacher mentoring activities or programs. Professional Development activities help staff focus on priorities after examining multiple data sources (including student data and a review of classroom practices), prepare teachers to provide enriched, accelerated curricula and use research-based teaching strategies that reflect the Indiana Academic Standards, provide adequate time for professional development during the school day as well as other times, include a variety of approaches to follow-up initial information and support improvement of instruction and student success,  and require and foster continuous improvement.

SIP #3d) The school provides increased opportunities for participating in professional development.

· Professional development opportunities will be increased by providing modeling and coaching, study groups, grade level and cross grade level collaboration, and targeted goal setting at each checkpoint for individual teachers and across the grade level.  Professional development activities will be sustained and classroom-focused.  Professional development will contribute to an increase both in teachers’ knowledge of the subjects they teach and in their use of effective, scientifically based instructional strategies with a diverse range of students.  Professional development will be provided over time and not take the form of one-day or short- term workshops. The advancement of our reform efforts in instruction and curriculum continued during 2009-2010 through professional development activities including inquiry groups for SWP Planning.  Study groups will continue to met during Team collaboration and focus on specific topics that address key errors in reading, writing and math; continuing to support understanding what the question was asking in writing and math problem solving.  The districts provides cross grade level collaboration meeting during the year for vertical articulation of strategies, standards and performance expectations.  This professional development time will be used for team/ grade level meetings and vertical teaming updated whole school summative (ongoing needs assessment & progress monitoring). Team planning will support consistency and alignment in standards, curriculum, strategies, and assessments.
· Monthly grade level collaboration will focus on reading, writing, and math prompts—error pattern recording and analysis. Checkpoints during each trimester will be conducted & involve all staff to ensure grade level (horizontal) and cross grade level (vertical) articulation of strategies, standards, & grade level assessment.  Team/ grade level data collection system will be updated & whole school summative will be monitored & updated for progress. KWL’S for Acuity and SRI will have four check points throughout the year.

· Weekly team level collaboration will focus on student work analysis across content areas. Analysis will focus on addressing key errors in reading, writing and math; continuing to support students understanding what the question was asking, answering all parts of the question and supporting answers with text when students are provided a variety of questions from the various content subjects.  KWL’S for Acuity and SRI will have four check points throughout the year.

School Improvement Component (SIP) #4: Describe how professional development funds will be used to remove the school from improvement status:

By providing staff with focused professional development opportunities, teachers will improve their knowledge and skills for working with students with learning gaps. Student learning will increase as students are taught to be proficient readers, writers and analyze information for problem solving.

	Consultant
	Topic
	Frequency
	Location
	Involvement of Staff
	Follow-up Process

	Principal &/or Principal,

Assistant Principal ,

Literacy Coach

Team Leaders
	Assessment & Analysis of Student Reading, Writing &/ Math
	Weekly Collaboration Meeting
	Team area
	Grade Level Teams
	Student Work Samples, Teacher Meeting Records and Charts

	Principal,

Assistant Principal ,

Literacy Coach

Content Area Teachers,

Math consultant
	Alignment of curriculum to standards, instruction, strategies and assessment
	Monthly Content Area Meeting
	School Conference Room,

Classrooms
	Content Area teachers
	Student Work Samples, Teacher Meeting Records and Charts.

Curriculum Maps

	Principal,

Assistant Principal ,

Literacy Coach

Team Leaders & Grade Teachers
	Implementation of Lexile Reading Framework Across Content curriculums
	Weekly Team  Meetings
	School Conference Room
	Grade Level teachers
	Student Work Samples, Teacher Meeting Records and Charts

	Principal,

Assistant Principal,

Literacy Coach, 

Team Leaders,

& Grade Level Teachers
	Implementation Plugged into Reading 9eventhough we are not extending our school day to provide a full 44 minutes of instruction, it is being addressed in the first period of the day.
	Bi-monthly Reading Level Meetings
	School with technical support 
	Teachers assigned to the extended day curriculum 
	Gr. 6-8 SRI scores

Student Work Samples, Teacher Meeting Records, 

Literacy coach and Administration Walkthroughs

	Assistant, Principal 

Teacher/ Staff Trainers

& Grade Level Teachers
	Training & Study Group: A Framework for Understanding Poverty
	Weekly Grade Level Meeting

and designated

professional Mondays
	Weekly Content Area Meetings
	Grade Level Teachers
	Grades 6-8

Student Work Samples, Teacher Meeting Records and Charts

Walkthroughs

	Principal,

Assistant Principal,

Literacy Coach, 

Team Leaders,

& All Teachers and paras
	Response to Intervention (RtI), 

DI, Brain Compatibility, Learning modalities, 

Vocabulary,

Handling classroom/ school wide behavior management issues. Positive Behavior Intervention Supports, (PBIS)


	School PD
	Principal,

Assistant Principal 

Content Area Teachers
	Alignment of curriculum to standards, instruction, strategies and assessment
	Weekly/Monthly Content Area Meeting

School Conference Room
	
	Content Area teachers
	Student Work Samples, Teacher Meeting Records and Charts.

Curriculum Maps

	Robert Trammel 

Math 

Consultant, 

Ft. Wayne, IN
	Math coach
	District PD,

Bi-Monthly

Collaboration Meetings
	School
	Mr. Trammel will be coaching the math teachers bi-monthly
	Student Work Samples, Teacher Meeting Records and Charts

	Trained PD

Coaches on staff


	Differentiated Instruction

 
	Monthly – Design team, to meet.
	School
	Grade Level Teams trained universal team of teachers
	Principal & Assistant Principal Observations/

	District PD, School psychologist, School administration and trained universal team of teachers
	Response to Intervention
	Bi-monthly meeting for universal team.

Weekly meeting for teams with school administration.


	School

and off-site

training
	School psychologist, School administration, case manager and trained universal team of teachers
	The data determined process will be followed up by the school psychologist, case manager, universal team (includes administration)



	Positive Behavior Intervention Support (PBIS) Technical support to be determined and school Administration, trained universal team of teachers
	Positive Behavior Interventions Support Systems (PBIS)
	Bi-monthly meeting for universal team.

Weekly meeting for teams with school administration.
	School

and off-site

training
	School psychologist, School administration, case manager and trained universal team of teachers
	The data determined process will be followed up by the school psychologist, case manager, universal team (includes administration)




School Improvement Component (SIP) #3:  Highly Qualified Teachers & Staff in all Core Academic Areas

The School City of Hammond (SCH) ensures that teachers hired for positions are “highly qualified” in academic subjects in which they are the primary instructor and requirements under the No Child Left Behind Act.  Application for positions with the School City of Hammond and initial screening process for holding the appropriate licensure in the teaching area is conducted through the Central Office.  Hiring of staff for the School City of Hammond elementary, middle and high school is conducted by the School City of Hammond through the Central Office, building level principal and staff consisting of grade level representation.  Background checks are conducted prior to hiring.

All SCH teachers take the Highly Qualified Teacher Assessment/ HOUSSE and new teachers must take the PRAXIS II. Original records of these are kept at the school where the teacher is assigned the position and a copy is on file at Central Office.  The School City of Hammond annually submits “highly qualified” data/information regarding every certified employee teaching core academic subjects via the STN Application Center at www.doe.state.in.us.  New teachers participate in the “mentor” program as required by the State of Indiana and overseen by the Division of Professional Standards.  During their second year, teachers develop a portfolio and receive support from their building mentor on a regular basis. 

Paraprofessionals must pass the Parapro Test.  Instructional assistants are hired as substitutes for one month.  If the non-certified/substitute person passes the Parapro Test during the first month, then he/she is hired with a “highly qualified” paraprofessional contract. The School City of Hammond provides a competitive salary base for paraprofessionals.  Paraprofessional salaries competitively increase incrementally with each year of experience.

Qualifications of teachers and paraprofessionals are reviewed and updated bi-annually to meet NCLB & HOUSSE requirements.  When principals update the “highly qualified” information twice during the year, principals sign off that they have verified current information as accurate for teachers and paras as meeting highly qualified under federal law l07-110, Section 119, as mandated by the No Children Left Behind Act of 2001.  This HOUSSE Summary Report is filed with Highly Qualified records and documentation is kept on file at the schools and Central Office.

High Quality and on going Professional Development for Teachers, Principals, and Paraprofessionals 

Professional development is provided to all staff (teachers, principals, and paraprofessionals) throughout the school year and during the summer to prepare them to help students meet the State’s academic achievement standards.  Professional development is provided by the Curriculum & Instructional Services Department, the Title I Office, the Informational Services (technology) Department, the Special Education Department as well as by the school planning committees and coaches participating in District professional development. Grade level Team Leaders provide ongoing professional development in collaboration by modeling, coaching and supporting teachers as they implement new strategies. Collaboration among staff occurs through team level and grade level meeting as well as through staff development faculty meetings.  The school will study the description of a staff development coordinator/ curriculum coordinator role at Henry W. Eggers who would work with the principal, teams and grade levels to coordinate professional development activities and implement a coaching model for literacy and math at the school.

Strategies to attract High Quality, Highly Qualified Teachers to this School

Human Resource information and SCH positions are posted and regularly updated on the District website.  The School City of Hammond provides a competitive salary base for beginning teachers with no years of teaching experience.  Teacher salaries competitively increase incrementally with each year of experience.  Teacher salaries are increased when a Masters is acquired.  Certified staff receives benefits and may carry family options with additional contributions.

The School City of Hammond is committed to having Teacher Mentors certified through the Indiana State Teacher Mentoring program in all SCH schools.  New teachers in the schools will have support from a teacher mentor who is teaching in the same school.  This will provide more continuous support related to the school’s specific school improvement plan and school improvement goals and strategies.  Currently, new teachers receive mentoring but may receive support from a teacher mentor not assigned to the same building. 

In Title I buildings, weekly collaboration is scheduled to provide ongoing team and grade level support for new teachers as well as all grade level teachers.  Grade level teachers and special resource teachers participate in grade level collaboration weekly.  This collaboration focuses on examining formative assessments (student work samples) that monitor errors in reading, writing and math and the student’s level of use of key strategies that teachers focus on.  Teachers review how students are using the strategies and discuss how to revise and refine their modeling of those key strategies in order to impact student performance on the next formative assessment.  During collaboration time, teachers use the data to reflect on current practices, expand, refine, and build new skills that focus on meeting school improvement goals and help address barriers to implementing key reform strategies in the school improvement plan.  This infrastructure for job-embedded professional development provides new teachers support for progress monitoring of students and allows them access to their teaching peers on a regular basis that is facilitated, focused, and outcome based.  

Eligible teachers have opportunities to have educational loans repaid using Perkins grant.  Staff may receive credit renewal points for workshops.  Purdue-Calumet & IU-Northwest offer graduate credits for professional development opportunities provided in collaboration with School City of Hammond and LASS (Lakeshore Alliance for Student Success).  

All Henry W. Eggers Middle School staff will have opportunities to participate in professional development that is focused on the school improvement goal and benchmarks (framework/model for reading, writing and math and key strategies based on the identified errors).  Staff receives appropriate professional development resources such as books and publications to support study group discussions that are guided by the weekly teacher collaboration and looking at student work.  Staff receives stipends (e.g. data analysis, use of reading assessments, curriculum alignment, checkpoint monitoring) that allow them to extend their professional growth time beyond the regular school day to meet as grade levels and/or school-wide.  

Henry W. Eggers Middle School recruits certified teachers who are highly qualified and who represent the cultural diversity of the school and community.  Eggers Middle School continues to recruit certified teachers who are working in the school as substitute teachers, on a regular basis, who are receiving hands-on experience with strategies and practices. Substitute teachers must have demonstrated exemplary standards and expectations in classroom management, student expectations, and exhibit participation in the professional learning community.  

School Improvement Component (SIP) #5: Establish specific measurable objectives for continuous and substantial progress for each child enrolled in the school that will ensure that all such groups of students will, in accordance with adequate yearly progress, meet the State’s proficient levels of achievement on the ISTEP+ by school year 2013-14.

SIP #5: 

Reading Goal: By the spring of 2014,  >79.5% of the students in grades 6-8 and subgroups will meet State standards in ELA at pass or pass plus levels measured by ISTEP+.
Benchmark:  By the spring of 2011, >72.6% of students & subgroups will be at pass or pass plus levels in English/language arts as measured by Fall 08 ISTEP+ in grades 7-8.

By the spring of 2012, ≥76% of students and subgroups will be at or above mastery on schoolwide performance assessment measure by SRI (Scholastic Reading Inventory) and Applied Skills Reading Assessment in grades 6-8.

By the spring of 2013, ≥79.5%... 
SIP #5
Writing Goal: By the spring of 2014,  >79.5% of the students in grades 6-8 and subgroups will meet State standards in ELA at pass or pass plus levels measured by ISTEP+.
Benchmark:  By the spring of 2011, >72.6% of students & subgroups will be at pass or pass plus levels in English/language arts as measured by Spring 2011 ISTEP+ in grades 7-8.

By the spring of 2012, ≥76% of students and subgroups will be at or above mastery on schoolwide performance assessment measure by Applied Skills Reading Assessment (Writing Applications based on extended response; mastery = 4/4 (all points possible) on the ISTEP+ Integrated Reading and Writing Rubric) in grades 6-8.

By the spring of 2013, ≥79.5%... 

Current Level of Performance ELA:  On Spring ISTEP+ 2010, a total of 254/515 (49.3%) students prepared at our school passed ELA in grades 7-8.

Safe Harbor Benchmarks: * Indicates categories/ subgroups that did not meet AYP based on Spring 2010 ISTEP+.  Since we do not have the spring 2011 results at this point we can only report on the 2010.

*On the Spring 2011 ISTEP+, 57.3 percent of the students will meet State standards in English Language Arts in grades 7-8.

*On the Spring 2011 ISTEP+, 51.5 percent of the students in the Black subgroup will meet State standards in English Language Arts in grades 7-8.

  On the Spring 2011 ISTEP+, 66.8 percent of the students in the Hispanic subgroup will meet State standards in English Language Arts in grades 7-8.

*On the Spring 2011 ISTEP+, 54.5 percent of the students in the Free Lunch subgroup will meet State standards in English Language Arts in grades 7-8.                                              

*On the Spring 2011 ISTEP+, 55.7 percent of the students in the Limited English subgroup will meet State standards in English Language Arts in grades 7-8.

*On the Spring 2011 ISTEP+, 25.4 percent of the students in the Special Education subgroup will meet State standards in English Language Arts in grades 7-8.
Math Goal: By spring 2013, ≥78.7% of students and subgroups will meet State standards in Mathematics at pass or pass plus levels measured by ISTEP+ in grades  6-8. 
Benchmark: 
By the spring of 2011, ≥71.5% of students will meet State standards in Mathematics at pass or pass plus levels measured by ISTEP+ in grades 6-8.


By the spring of 2012, ≥75% of students will be at or above mastery on school-wide assessment measured by Applied Skills Math Assessment in grades 6-8.

By the spring of 2013, ≥78.7%...
Current Level of Performance Math:  On Spring ISTEP+ 2010, a total of 242/515 (46.9%) students prepared at our school passed Math in grades 6-8.
Safe Harbor Benchmarks: * Indicates the categories/ subgroups that did not meet AYP on the Spring 2010 ISTEP+


On the Spring 2011 ISTEP+, 62.8 percent of the students will meet State standards in Mathematics in grades 7-8 in Math.

On the Spring 2011 ISTEP+, 52.5 percent of the students in the Black subgroup will meet State standards in Mathematics in grades 7-8.

On the Spring 2011 ISTEP+, 65.1 percent of the students in the Hispanic subgroup will meet State standards in Mathematics in grades 7-8.

*On the Spring 2011 ISTEP+, 53.3 percent of the students in the White subgroup will meet State standards in Mathematics in grades 7-8.                                             

On the Spring 2011 ISTEP+, 58.5 percent of the students in the Free Lunch subgroup will meet State standards in Mathematics in grades 7-8.                                             

*On the Spring 2011 ISTEP+, 53.5 percent of the students in the Limited English subgroup will meet State standards in Mathematics in grades 7-8.

*On the Spring 2011 ISTEP+, 28.5 percent of the students in the Special Education subgroup will meet State standards in Mathematics in grades 7-8.
	#5a) Identify current AYP status of all groups and disaggregated subgroups in both English/Language Arts and Mathematics: 

	English Language Arts
	Overall AYP Status= No
	Special Education AYP Status= No
	Poverty AYP Status= No
	Black AYP Status= No
	White AYP Status= No
	Hispanic AYP Status= Yes
	LEP AYP Status= No

	Mathematics
	Overall AYP Status= NO
	Sp. Educ. AYP Status= No
	Poverty AYP Status= Yes
	Black AYP Status= Yes
	White AYP Status= No
	Hispanic AYP Status= Yes
	LEP AYP Status= No


Attendance Goal: Spring of 2011, the daily average attendance rate for Eggers Middle School will increased from the current rate of 96% to 97.83%!

School Improvement Component (SIP) #6: Describe how the school will provide written notice about the identification of a school in improvement to the parents of each student enrolled in the school, in a format and, to the extent practicable in a language parents can understand:
Discuss the process and procedures for providing required written notices to parents. Include timelines, any transition used, format provided to parents.  You may also include information from the Title I office’s review of letters to parents.

Discuss the process and procedures for providing required written notices to parents. Include timelines, any transition used, format provided to parents.  You may also include information from the Title I office’s review of letters to parents.

(SIP) #6: In May 2010 all parents of students enrolled in the school were sent letters (in English and/or Spanish) notifying them of the identification of the school improvement status of this school. Copies of the address labels and mailing receipts are kept in the school office for documentation.  Parents were also invited and encouraged to attend a meeting in June 2010 to discuss the school improvement status of this school and to offer input for the school improvement plan.  Copies of the agenda and sign-in sheets for this meeting are kept in the school office for documentation. The State Title I Office reviewed copies of the letters sent to parents.

When one of its schools is identified for improvement, School City of Hammond (SCH) promptly provides the following information to the parents of each child enrolled in the school:

· an explanation of what the identification means and how the school their child attends compares to other elementary and secondary schools served by the LEA and the SEA in terms of the academic achievement of its students;

· the reason(s) for the school being identified for improvement, such as insufficient participation in assessments or one or more subgroups not meeting academic proficiency targets; 

· an explanation of how parents can become involved in addressing the academic issues that led to identification; and,

· an explanation of the parents’ option to transfer their child to another school in the LEA that has not been identified for improvement.  The notification must provide parents with enough relevant information to help them decide what school is best for their child and be made well before the beginning of the school year in which this option will be available, so that if parents choose to do so they have sufficient time to exercise their choice option prior to the beginning of the school year. 

SCH informs parents about the academic achievement level of students at the school or schools to which their child may transfer and explains to parents that it will provide their child with transportation to the schools that SCH identifies as options, subject to certain cost limitations. In addition to providing school improvement information to the parents of each student in the school, SCH publishes and disseminates, to both parents and the public, information explaining – what the school is doing to address the problem of low achievement; and what SCH or the SEA is doing to help the school address this problem. Because meaningful parental involvement is one of the cornerstones of the reform initiatives contained in the No Child Left Behind Act, SCH and/or the school communicates with parents throughout the school improvement process and welcomes them as key partners in addressing the academic issues that led to the school being identified for improvement.  Clarity and timeliness of information are essential.  SCH ensures that required information is provided in an understandable and uniform format (including alternative formats upon request), regardless of the method or media used. To the extent practicable, written communication is provided in a language parents can understand, with special attention given to parents of migratory and limited English proficient students.  If that is not practicable, the information is provided in oral translations for parents with limited English proficiency.  SCH provides information to parents directly, through regular mail or by e-mail.  The same information is also disseminated through broader means of communication, such as the Internet, the media, and through public agencies serving students and their families. 

School Improvement Component (SIP) #7: The responsibilities of the school, LEA and the SEA including technical assistance to be provided.

School Responsibilities under School Improvement: 

The plan will focus on improving the quality of teaching and learning in the school, so that greater numbers of students achieve proficiency in the core academic subjects of reading and mathematics. This plan will include more affective goals to address the parent, community goals and the attendance goals. The principal and assistant principal will facilitate, monitor and evaluate the school improvement process through ongoing staff observations, staff development activities, staff collaboration, and school wide planning meetings.  Staff will participate in school wide planning meetings, staff development, team/ grade level and cross grade level collaboration, data analysis, and peer coaching and mentoring to improve student learning.

District Responsibilities under School Improvement:

SCH will ensure that public school choice is provided for children whose parents wish to transfer them from the school identified for improvement; and ensure that the identified school receives technical assistance, both during the development or revision of its school improvement plan and throughout the plan’s implementation. 

SCH will assist the school that does not make adequate progress toward meeting established student academic achievement targets and review the effectiveness of each school’s actions and activities that are supported by Title I Part A funds, including parental involvement and professional development.  SCH will use the annual review of school progress primarily to determine (1) if a school has made adequate progress toward all students meeting or exceeding the State’s student academic achievement standards by 2013-14, and (2) if a school has narrowed the achievement gap.  

School City of Hammonds’ mission focuses on continuous improvement that impacts all students’ achievement in the district. A strategic plan for the district was developed in 2000 and has been reviewed and revised annually.  The plan includes goals for integrating technical resources into the curriculum, increasing accountability for administrators and educational staff to improve student performance, providing ongoing staff development, promoting high quality educational opportunities and instruction for all students, improving the school environment for safety, climate, diversity and parent involvement, and working cooperatively with the entire school community to build relationships that foster student learning. The district works collaboratively with individual schools to align Title I/PL221 school goals with district goals, to provide technical assistance in implementing school plans and to coordinate activities among schools. The district is committed to working closely with the school staff and parents to implement reform strategies by removing barriers and fostering a climate of change, flexibility and community.

The school district has completed the process of aligning our Language Arts and Mathematics curriculum with state standards across all grade levels and has assisted schools with developing specific learning objectives, resources, technology, lessons, and activities aligned with state standards. On-going professional development and training for specific strategies are provided to teachers in schools through technical assistance at the school, district workshops, professional materials, summer workshops and other training opportunities.  These activities are coordinated with the schools’ plans so that teachers are not being asked to do one thing by the district and another thing by their school.

School City of Hammonds’ Central Office Support Staff:  
The roles and responsibilities are under the direct supervision of the Curriculum and Instruction Services.  Ruth Mueller, Assistant to the Superintendent – Ms. Mueller has expertise in school reform, curriculum, instruction and assessment.  Ms. Mueller’s office will provide support for the school reform projects and implementation of LEA/ District Improvement professional development in the schools.

Nancy Snider, Title 1 Director –Ms. Snider has expertise in school reform and will provide weekly consultation/meetings with school teams for planning, analyzing and evaluating school progress.  

Ms. Snider has expertise in data analysis and will provide support for the school reform projects by meeting with the principal on a monthly basis to review progress and assist with problem solving strategies.  Ms. Snider coordinates technical assistance for Title I schools and supports the alignment of school improvement strategies across the non-Title I elementary schools.




Kris Byquist-Vicari, Title I Coordinator    -- Ms. Vicari has expertise in working with students in poverty and will provide support to teachers and the principal through monthly consultations.  Ms. Vicari has expertise in working with parents and will provide support for the parent involvement coordinators and principals to develop implement and monitor parent involvement requirements and programs aligned with school needs and goals.

Tana Porter, Title I Office Manager -- Ms. Porter has expertise in fiscal accountability for Title I and will help school teams develop and monitor budgets and by preparing fiscal reports.

Teri Mayerik, Director of Middle/ Secondary Education – Ms. Mayerik has expertise in school administration and curriculum and instruction.  Ms. Mayerik will provide support for school reform projects by meeting with the principal and assistant principal on a monthly basis to review progress and assist with problem solving strategies. 



Connie Manous, Director of Special Education –Ms. Manous has expertise in working with students with special needs and will provide support to teachers and the principal through monthly/ regular consultations.

Peggy Harrington, Director of ELL- Ms. Harrington has expertise in working with students with special language needs and will provide support to teachers and the principal through monthly consultations.

Linda Fullilove, Supervisor of Student & Instructional Support Services – Mrs. Fullilove has expertise in working with students needing alternative learning conditions.  Mrs. Fullilove works with the school, parents and students to provide interventions to assist in transitions from alternative educational environments to the regular classroom.  She is also a liaison for the school and community.

State Responsibilities Under School Improvement: 

A State must use a portion of its reserved Title I Part A funds to create and maintain a statewide system of intensive and sustained support and improvement designed to increase the opportunity for all students and schools to meet the State’s academic content and achievement standards.

The specific technical assistance responsibilities of the SEA are (1) to reserve and allocate Title I Part A funds for school improvement activities; and (2) to create and sustain a statewide system of support that provides technical assistance to schools identified for improvement. To establish the required statewide system of support and improvement, the SEA must:

· Establish school support teams.

The purpose of these teams is to work in schools throughout the State that are in corrective action status, school improvement status, or otherwise in need of support and assistance.  The SEA must provide these teams with all of the support it deems necessary to ensure their effectiveness.

· Designate and use distinguished teachers and principals.

The SEA must choose these participants from Title I schools that have been especially successful in improving academic achievement. 

· Devise additional approaches.

The SEA must draw on the expertise of other entities to provide assistance as needed, such as institutions of higher education, educational service agencies or other local consortia, or private providers of scientifically based technical assistance. To the extent practicable, the statewide support system must work with and receive assistance from the comprehensive regional technical assistance centers and regional educational laboratories funded under ESEA, or other providers of technical assistance.  The school support team has one primary responsibility: assisting the school in strengthening its instructional program to improve student achievement.  Specifically, the school support team must: 

· Review and analyze all facets of the school’s operation, including the design and operation of the instructional program, using the findings from this review to  help the school develop recommendations for improved student performance;

· Collaborate with school staff, LEA staff, and parents to design, implement, and monitor a meaningful and realistic school improvement plan that can be expected to help the school meet its improvement goals if implemented; 

· Monitor the implementation of the school improvement plan and request additional assistance from the LEA or the SEA that either the school or the support team needs; and

· Provide feedback at least twice a year to the LEA, and to the SEA when appropriate, about the effectiveness of the personnel assigned to the school. The team must also identify outstanding teachers and principals.

Clearly the overall charge of the support team is to help the school create and implement a coherent, efficient, and practical plan for improvement.  Effective support team members will possess the knowledge, skills, experience, and interpersonal skills that will enable them to address and counter the chronic problems that are symptomatic of low-performing schools. The SEA gathers, analyzes, and maintains student academic assessment data, guaranteeing consistency in the application of accountability provisions across all LEAs and schools.  The SEA is also charged with providing schools and LEAs with effective technical assistance, thus creating a platform for disseminating and reinforcing the use of effective, research-based instructional strategies and practices.  Finally, the SEA fulfills an oversight function by monitoring the activities of LEAs with schools in improvement, corrective action, or restructuring status and making an annual judgment about whether or not the LEA itself is fulfilling its responsibilities and making adequate progress.  The LEA has primary responsibility for assisting its schools that do not make adequate progress toward meeting established student academic achievement targets. However, if the LEA does not carry out its responsibilities in this area, the SEA must take the actions it determines to be appropriate, in compliance with State law concerning school governance

Technical Assistance: External Technical Assistance was provided to this school by Marjorie R. Simic. The State Title I Office provides Technical Assistance through the Statewide System of Support for SWP by providing resources for workshops, follow-up onsite visits to the school to support Core Team &/or grade level team implementation, documents, and other sources. Or another consulting group/consultant if needed.

Technical assistance for a school identified for improvement focuses on strengthening and improving the school’s instructional program.  It helps the school address the issues that caused it to make inadequate progress for two consecutive years.  SCH ensures that the school in need of improvement receives technical assistance based on scientifically based research in three areas:

· Data analysis: SCH helps the school to analyze results from the State assessment system and other relevant examples of student work.  SCH teaches school staff how to use these data to identify and solve problems in instruction; to strengthen parental involvement and professional development; and to fulfill other responsibilities that are defined in the school improvement plan.  

· Identification and implementation of strategies: SCH helps the school choose effective instructional strategies and methods and ensure that the school staff receives high quality professional development relevant to their implementation.  The chosen strategies must be grounded in scientifically based research and address the specific instructional issues that caused the school to be identified for improvement.

· Budget analysis: reallocating resources to support improved student achievement is crucial to the successful implementation of the initiatives contained in the No Child Left Behind Act.  SCH provides the school in improvement with technical assistance in analyzing and revising its budget to fund activities most likely to increase student achievement and remove it from school improvement status.  

In all three of these areas, SCH has the opportunity to support thoughtful analysis and capacity building at the local level, both of which will not only help schools to improve, but will also help them to sustain their improvements over time. Schools in need of improvement are more likely to be in need of individualized assistance comprised of strategies and interventions that recognize and address their unique challenges.  

SCH aligns its assistance with the school improvement plan being developed by the school.  Both the school improvement plan and the SCH assistance plan are based on a close analysis of the school’s demographic and achievement data, such as on subgroup performance, and a comprehensive needs assessment that identifies both strengths and weaknesses.  This close analysis will enable SCH to target more accurately available resources to address identified deficiencies.  The goals, objectives, and action steps that result from the comprehensive analysis realistically address the school’s needs and systematically move it toward improvement.  Involving teachers, school administrators, and parents in this planning and decision-making is crucial to its successful design and implementation. 

School Improvement Component (SIP) #8: Strategies to promote effective parent involvement in the school: Identify strategies in place to ensure effective parental involvement. Include information on any collaboration with Regional Education Laboratories, Education Service Centers, Parent Involvement Resource Center, etc.  (Include strategies in addition to the NCLB requirements for parental notification which were described in SWP Component #6.)

To promote parental involvement staff has developed effective strategies that will engage parents as partners with teachers in educating their children and will involve them in meaningful decision-making at the school. Parent involvement strategies include family literacy nights, parent student take home activities and books, parent newsletters, parent conferences, parent open houses, parent participation on school wide plan review, PTSA meetings, and open houses.  Additional parent involvement activities are described in the school Action Plan.

· Program information for parents:

Through parent conferences, school newsletters, the school website, Indiana’s Academic Standards booklets, standards based report cards and ISTEP+ and other school performance assessment reports, parents are helped to understand the state’s academic content and achievement standards as well as how students will be assessed and how to monitor their children’s progress.  During communications, especially at conferences, parents are encouraged to work with teachers to improve their children’s achievement. Parents are provided information about how they can participate in decisions relating to the education of their children. Parents participate in reviewing the school wide plan to help improve student achievement.  Parents are invited to attend the annual Title I meeting to learn about the school plan, curriculum, academic standards and assessments. Eggers Middle School will inform parents of student progress in core academic areas aligned to Indiana Academic Standards and performance on benchmark assessments for reading, writing and math on a regular basis.  Eggers Middle School will provide individual academic assessment results and/or progress to parents 6 times during the school year.  Communicating performance results to parents will include: 
· September: first trimester student progress report (sent home with student with returned receipt with parent signature).

· October: Parent/Teacher conference and Report Card (Parents receive Report Cards during Parent/ Teacher conference.  Those parents who do not attend conferences, teachers and parents must schedule some form of conference to review the report.  Compacts are reviewed and signed at the conference).

· November:  School Benchmark Assessment for writing, School Benchmark Assessments for reading, Thematic Math Assessment, share reading level based on SRI sent to parents

· December: 

· January: second trimester student progress report (sent home with student with returned receipt with parent signature).

· January/ February:  Community Meeting, ISTEP+ parent presentation focusing on school improvement goals

· February: School Benchmark Assessment for writing, School Benchmark Assessments for reading, Thematic Math Assessment, share reading level based on SRI sent to parents

· March: Parent/Teacher conferences (Parents receive Report Cards during Parent/ Teacher conference.  Those parents who do not attend conferences are contacted to reschedule a conference.  Parents and teachers must conduct some form of conference to review the report card.  Compacts are reviewed and signed w/ new parents.) focusing on School Benchmark Assessment for writing, School Benchmark Assessments for reading, Thematic Math Assessment, share reading level based on SRI sent to parents

· April: third trimester student progress report (sent home with student with returned receipt with parent signature).

· May: School Benchmark Assessment for writing, School Benchmark Assessments for reading, Thematic Math Assessment, share reading level based on SRI sent to parents
· June: send home Report Cards through SCH Administrative Office (mailed to parents), conference with at-risk students  
· Eggers’ school newsletter will contain cross grade level expectations (i.e. editing marks, writing exemplars, self-checking lists, and homework tips), announcement of parent activities, school calendar, information about accessing school website and other important information.
· Materials and Training:

Parents are provided with instructional materials and training to help improve their children’s achievement when parents attend family literacy and math activities, and parent conferences.  Parents are provided information about additional websites that will provide games and learning activities related literacy and math, as well as parent involvement centers, such as Indiana Center for Parent/ Family Involvement Resource Center (Indianapolis).  Parents participate in developing and reviewing the school parent involvement policy.  

· Educate educators: 

During collaborative meetings, teachers, the principal and other staff, with the help from parents, are educated about the value of parent contributions and about how to reach out, communicate and work with parents as equal partners, to coordinate and implement parent programs, and to build ties between home and school. Parents participate in conferences with staff to discuss the home-school compact.

· Understandable communication:

Information related to school and parent programs, meetings, and other activities are presented in a format and language that parents can understand.  Information is made available to all parents on the school website, through conferences and meetings, and through direct mailings. Notices are sent to parents regarding the updating of policies and procedures and reviewing the School Improvement Plan.  This information requests parent’s participation in these processes.  Phone calls to parents are made so that parents are involved in updating compacts, parent policies/ handbooks and school improvements plans.  With the support of the Parent Facilitator, parents participate in developing and reviewing the school parent involvement compact and policy.  Policies, handbooks and compacts are prepared in Spanish and English.

· Other reasonable support:

When parents request other parent involvement activities, staff provides support for these activities by collaborating with parents and developing plans for implementation and evaluation. Parents are encouraged to participate more fully in their children’s education through activities such as parent conferences, phone calls, letters, extracurricular activities and literacy nights.
School Improvement Component (SIP) # 10: Incorporates a teacher-mentoring program (in addition to any the LEA might offer for new teachers:

Discuss the procedures in place to provide mentoring to new teachers: Grade 6-8 teachers and special resource teachers participate in team/ grade level collaboration weekly.  This collaboration focus on examining formative assessments (student work samples) that monitors errors in math and students level of use of the key strategies that teachers focus on.  Teachers review how students are using the strategies and discuss how to revise and refine their modeling of those key strategies in order to impact student performance on the next formative assessment.  During collaboration time, teachers use the data to reflect on current practices; expand, refine and build new skills that focus on meeting school improvement goals and help to address barriers to implementing key reform strategies in the school improvement plan.
Walk-throughs will be conducted by the Principal & Assistant Principal during each trimester.  A protocol will be used to focus on the implementation of key components of the model & key strategies.
The district’s mentoring program pairs novice teachers with more experienced professionals who serve as role models and provide practical support and encouragement. Mentors have been trained through the Indiana State Mentorship Program.  Additional mentors will be trained through the SCH Leadership Academy so that more schools have the teacher mentor and new teacher in the same building.  These highly qualified mentors provide support to teachers through modeling, coaching, observing, debriefing and collaborating.
Discuss the procedures in place to provide ongoing support for teachers.  Include information on how you retain highly qualified teachers.

Professional development is provided to all staff (teachers, principals, and paraprofessionals) throughout the school year to prepare them to help students meet the State’s academic achievement standards.  Professional development is provided by the Instructional Services Department, the Title I Office, the Informational Services (technology) Department, the Special Education Department as well as by the school planning committee. 

All staff is required by the SCH Human Resource Department to meet the requirements of NCLB prior to hiring.  All teachers are teaching in areas of certification and are licensed by the state of Indiana.  Paraprofessionals have met the NCLB requirements. Teacher qualifications are available to parents at the district office, at the school, and on the IDOE website. These documents will include the 2010-2011 School Wide Improvement Plan; the Title I Parent Involvement Policy; the Title I Home School Compact; and a letter (included in the SWP attachments) which verifies that all Henry W. Eggers Middle School staff are highly qualified.  The SCH Human Resource Department, Title I Director and the school principal work together to interview and hire high quality teachers in schools with the greatest need.  Interviews and informational programs are conducted throughout the state at universities and colleges with high quality education programs. An online application system provides easy access to high quality teachers throughout the country.  During the hiring process, only high quality teachers are selected after extensive interviews, contacts with references, and reviews of academic records.
Interdisciplinary (WRAC) Action Plan
	Goal:  By 2013, every student will meet or exceed State standards in reading, writing, math, science and social studies as measured by Spring ISTEP+.

	AYP ELA Benchmark:  By Spring 2012, 79.5% of students will obtain proficiency in ELA as measured by Acuity CM-A/Diagnostic in grades 6-8.





By Spring 2013, 86.4% of students will obtain proficiency in ELA as measured by Acuity CM-A/Diagnostic in grades 6-8.





By Spring 2014, 93.3% of students will obtain proficiency in ELA as measured by Acuity CM-A/Diagnostic in grades 6-8.

	AYP Math Benchmark:  By Spring 2012, 78.7% of students will obtain proficiency in Math as measured by Acuity CM-A/Diagnostic in grades 6-8.





By Spring 2013, 85.9% of students will obtain proficiency in Math as measured by Acuity CM-A/Diagnostic in grades 6-8.





By Spring 2014, 93.1% of students will obtain proficiency in Math as measured by Acuity CM-A/Diagnostic in grades 6-8.


Growth Targets

	Baseline Data 

(most recent available data that corresponds to the category for the annual goal)

SY 2009-2010
	SY 2010-2011
	SY 2011-2012
	SY 2012-2013

	% students proficient on ISTEP+ ELA 57.3%
	% students proficient on ISTEP+ 

ELA 55.4%
	% students proficient on ISTEP+ ELA
	% students proficient on ISTEP+ ELA

	% students proficient on ISTEP+ Math:  62.6%
	% students proficient on ISTEP+ 

Math 54.8%
	% students proficient on ISTEP+ Math
	% students proficient on ISTEP+ Math

	% students proficient on ISTEP+ Social Studies 33%
	% students proficient on ISTEP+ Social Studies 33.1%
	% students proficient on ISTEP+ Social Studies
	% students proficient on ISTEP+ Social Studies

	% students proficient on ISTEP+ Science  34.7%
	% students proficient on ISTEP+ 

Science  36.3%
	% students proficient on ISTEP+ Science 
	% students proficient on ISTEP+ Science 


Subgroups

	Baseline Data (most recent available data that corresponds to the subgroup for the annual goal) ELA
SY 2009-2010
	ELA

2010-2011
	ELA

2011-2012
	ELA

2012-2013
	Baseline Data (most recent available data that corresponds to the subgroup for the annual goal) Math
SY 2009-2010
	Math

2010-2011
	Math

2011-2012
	Math

2012-2013

	% Black students proficient on ELA 54.3%
	% Black students proficient on ELA

50.8%
	% Black students proficient on ELA
	% Black students proficient on ELA
	% Black students proficient on Math 57.1%
	% Black students proficient on Math

47.5%
	% Black students proficient on Math
	% Black students proficient on Math

	% White students proficient on ELA 62%
	% White students proficient on ELA

59.6%
	% White students proficient on ELA
	% White students proficient on ELA
	% White students are proficient on Math 70%
	% White students are proficient on Math 50%
	% White students are proficient on Math
	% White students are proficient on Math

	% Hispanic students proficient on ELA 61.4%
	% Hispanic students proficient on ELA 62%
	% Hispanic students proficient on ELA
	% Hispanic students proficient on ELA
	% Hispanic students proficient on Math 68.8%
	% Hispanic students proficient on Math 66.4%
	% Hispanic students proficient on Math
	% Hispanic students proficient on Math

	% Free/ Reduced students proficient on ELA 57.45%
	% Free/ Reduced students proficient on ELA 55.4%
	% Free/ Reduced students proficient on ELA
	% Free/ Reduced students proficient on ELA
	% Free/ Reduced students proficient on Math 62%
	% Free/ Reduced students proficient on Math 54.9%
	% Free/ Reduced students proficient on Math
	% Free/ Reduced students proficient on Math

	% LEP students proficient on ELA 41%
	% LEP students proficient on ELA

46.3%
	% LEP students proficient on ELA
	% LEP students proficient on ELA
	% LEP students proficient on ELA 56.4%
	% LEP students proficient on ELA

55.8%
	% LEP students proficient on ELA
	% LEP students proficient on ELA

	% Sp. Ed. students proficient on ELA 12%
	% Sp. Ed. students proficient on ELA

8.2%
	% Sp. Ed. students proficient on ELA
	% Sp. Ed. students proficient on ELA
	% Sp. Ed. students proficient on Math  26.5%
	% Sp. Ed. students proficient on Math

15.3%
	% Sp. Ed. students proficient on Math
	% Sp. Ed. students proficient on Math


	Implementation 2012-2013:
	3-Year Implementation Profile

	Strategies/Interventions/Activities
	Persons Responsible *Lead(s)


	Timeline
	Ongoing Evaluation/

Results Indicator(s)


	Professional 

Development


	Resources/ Funding Sources

 

	Planning --- Continuous Improvement

 (A Framework for Understanding Poverty, R Payne, 2000; Learning by Doing: A handbook for professional learning communities at work, R. DuFour, R. DuFour, R. Eaker, and T. Many, 2006

1. Plan Team, grade level teams and teachers will plan, implement and regularly evaluate continuous improvement by applying certain basic principles of professional learning communities: 

· goal setting and understanding how data interact to produce results; 
· focusing on learning; 
· creating a collaborative culture with a focus on learning for all; 
· translating inquiry into best practice; and 
· learning by doing 
	Administration

Data Team

Plan Team


	Year 1

2011-2012:

August
	1. Use current data on student achievement, demographics, growth patterns and other relevant data to develop a profile of the school over time, showing trends and shifts that help the school identify future as well as current needs that will be considered when planning for continuous school improvement

2.  Disaggregate student demographic and achievement data to identify subgroups not reaching proficiency.  Regularly use results to set goals, prioritize resources and develop strategic action steps to improve performance

3.  Monitor implementation of school improvement plan.
	Cultural Competency (PL221; NCLB subgroups):  Analyze performance of students on ISTEP+; the performance of the subgroups of poverty, ethnicity, & special education 
· Spring ISTEP+ will be analyzed prior to the beginning of the school year with the Administrative Team and whole staff.
· Grade Level/ Team Study Groups:  RTI; PBIS; DI (topics from July conference)

· RTI; PBIS/ DI training; 16 teachers trained (1 administrator; 4 teachers per grade level/ 2 from each team; 2 teachers from applied academics; 1 guidance counselor)

Conference team will meet July 12 to plan PD for sharing & implementing DI conference information w/ all staff (planning for SLCs)

Whole staff will meet 3 times throughout the year for monitoring continuous improvement and implementation of key strategies focused on DI; RTI; PBIS (Trimester Articulation)

Professional Development Mondays:  Teams will meet bimonthly in Small Learning Communities (SLCs) to discuss DI: RTI: PBIS clarification and application as well as impact to student performance 
	Title I $ for PD books for grade level teams:

RTI; DI; PBIS

Title I funds National

Conference on Differentiated Instruction; July 12-15

(Las Vegas, NV); sponsored by Staff Development for Educators; 8 staff

Title I/ PD funds Collaboration for conference team to meet July 25th and August 15th to plan PD (8 staff).

Title I/ PD funds 

 August 24th (whole staff) Whole Staff Differentiated Accountability Turning Point Conference

Title I/ PD funds

Collaboration time for Trimester Articulation (schoolwide)



	
	
	Year 2

2012-2013:
	1.  Use current data on student achievement, demographics, growth patterns and other relevant data to develop a profile of the school over time, showing trends and shifts that help the school identify future as well as current needs that will be considered when planning for continuous school improvement

2.  Disaggregate student demographic and achievement data to identify subgroups not reaching proficiency.  Regularly use results to set goals, prioritize resources and develop strategic action steps to improve performance

3.  Conduct ongoing review of current educational research that has implications for student learning to guide the interpretation of data and decisions about action steps.

4.  Results for student learning clearly and concisely stated, defined in measurable terms and accompanied by both short and long-term benchmarks that are reasonable to achieve.

5. Timelines for all components of the action plan are designed to have immediate impact on student performance; specifically identifies persons responsible for implementation of each action.

6.  Timeline establishes a process for data collection to provide current feedback/ evaluation of the effectiveness of implementation and impact of the continuous school improvement plan activities.

7. Maintain an ongoing process to measure progress in achieving goals of the improvement plan based on data.

8.  Teams begin to examine and monitor classrooms, performance and staff in the implementation of the improvement plan to determine if any changes in the improvement plan are needed based on how goals and objectives are being achieved
	Grade Level/ Team Study Groups:


	Title I $ for PD books for grade level teams:

Getting Started: Reculturing schools to become professional learning communities, R. Eaker, R. DuFour, and R. DuFour, 2002).



	
	
	Year 3

2013-2014:
	1.  Teams examine and monitor classrooms, performance and staff in the implementation of the improvement plan to determine if any changes in the improvement plan are needed based on how goals and objectives are being achieved
	
	

	Implementation of Aligned Curriculum to Core Academic Standards:

1.  Content teams align curriculum maps to the Common Core State Standards and Common Core State Curriculum Maps (instructional maps) for course(s) that describe/ outline:

· Specific content aligned to Indiana Common Core Standards 

· Precise skills needed to demonstrate understanding of the standard(s)

· Major concepts that students must demonstrate understanding of 

· Key vocabulary that students must understand related to concepts

· Assessments that align with the skills and demonstrate understanding of content and skill

2. Content teams regularly update curriculum maps based on implementation outcomes of instruction and assessment (lessons).

3.  Teachers post and explain the standard/ skill indicator(s) aligned to the daily lesson; agendas are posted in classrooms identifying key elements of the daily lesson, learning outcomes and practice/ homework.

4.  School-wide vocabulary initiative

Opportunities for students to meet proficient & advanced levels of student academic achievement 

1.  Grade levels provide an enriched curriculum in core academic subjects (i.e., emphasis on pre-Algebra at 7th grade; Algebra I at 8th grade; We the People at 8th grade) for students performing at advanced levels.  ISTEP+, ACUITY CM-A/DIAGNOSTIC and teacher recommendation (i.e., formative and classroom assessments) will be the universal screening.

2.  Applied Academics are provided that include: foreign languages
	Content teams/ teachers


	Year 1

2011-2012:

Fall
	1.  Aligned Common Core State Standards and State curriculum maps to areas/ contents (Meeting Record forms and teacher participation)

2.  Students able to describe what they are learning 

3.  All classrooms post standard and skill indicator(s); identify what students are expected to know and what they will be able to do for the daily lesson

4.  All classrooms post daily agenda


	1. Making standards more “students friendly”.  

2. Identify key vocabulary from common core standards that are used in assessments (for example: explain, compare, contrast, evaluate, summarize)

3. Collaboration time and content meetings to align Common Core State Standards and State Curriculum Maps to  content maps;  

develop interdisciplinary rubric; implement and bring back work samples to discuss implementation.   Monday will be PD/ curriculum.
	Title 1 $

(identify resource for strategy instruction and developing rubrics for constructed response and extended response)

	
	
	Year 2

2012-2013:
	1.  Students use interdisciplinary rubric

2.  Teachers monitor consistent use of rubrics based on improvements in students constructed and extended response
	1.  Collaboration time for content teams to review common core academic standards (English; Math; History/ Social Studies; Science) Meeting Record forms and teacher participation


	

	
	
	Year 3

2013-2014:
	1.  Evidence that curriculum is directly based on and fully aligned w/ state standards and assessments and defines what students should know and be able to do in all content areas.

2. Evidence of vertical communication with an intentional focus on curriculum transition from 8-9; 9-10 to eliminate gaps or overlaps in curriculum between middle school and the high school 

3. Evidence of procedures and use of multiple indicators monitor, evaluate, review and modify the implementation of the curriculum regularly for improvement.

4.  Curriculum is uniform and high quality between classes, with teachers accommodating individual needs in developmentally appropriate settings
	Collaboration time for content teams to review standards and instructional maps in all content areas


	

	Pedagogy --- Research-based Strategies to Improve Learning: 

1.  Teachers model categories of instructional strategies across content areas that affect student achievement (Classroom Instruction That Works, Marzano, Pickering & Pollock, 2001) that include:

· Identifying similarities and differences (i.e., comparing; classifying; creating metaphors; creating analogies; and representing similarities and differences in graphic or symbolic form ---also see #5)

· Summarizing and note taking (i.e., deleting; substituting; and keeping; frames; reciprocal teaching; formats for notes; study guides)

· Reinforcing effort and providing recognition (i.e., keeping track of effort and achievement)

· Homework and practice (i.e., consistent homework policy set-up in teacher-parent-student contract; aligned to standard and skills; focus on specific elements of a complex skill or process)
· Nonlinguistic representations (i.e., graphic representations; physical models; mental pictures; drawing pictures and pictographs; engaging in kinesthetic activity)

· Cooperative learning (i.e., helping each other learn; each of has to contribute to the group achieving its goals; group skills; group processing; organizing & managing groups)

· Setting objectives and providing feedback (i.e., goal setting; tools for feedback ---also see #5; student-led feedback)

· Generating and testing hypotheses (i.e., using a variety of structured tasks; providing students w/ templates/ criteria to “explain” responses)

· Questions, cues, and advance organizers (i.e., DoK Level 3/4; strategic thinking; question stems for inferring and analytical thinking processes ---also see #5)

2.  Teachers model basic structures of nonfiction/ expository texts to support students understanding of text, how texts are organized to convey important concepts and key words that signal information in the text (Classroom Instruction That Works, Marzano, Pickering & Pollock, 2001) that include:

· Sequence or chronological order

· Compare and contrast

· Cause and effect

· Problem and solution

· Question and answer

· Description 

3.  Teachers develop and implement elements of effective lesson design daily (instructional framework for units that employ research-based strategies) (What Works in Schools, R. Marzano, 2003):

· Anticipatory set (focus lesson)

· Objective and purpose

· Input

· Modeling (guided instruction)

· Checking for understanding

· Guided practice

· Independent practice

4.  Teachers implement and model policies and practices of cross-disciplinary writing strategies that establish appropriate expectations for the development of consistent students’ editing and revision skills when developing constructed and extended responses to DoK Level 3 and 4 questions and complex problems. (Active Literacy Across the Curriculum, H. Hayes-Jacobs, 2006) 

5.  Teachers model and use student rubrics, checklists, learning visuals and released items that guide precise skill instruction and student feedback on the content (knowledge) and ability (skill) when constructing written response to specific content, topics and concepts.

· Providing rubrics that students review, use, and even develop

· Designing models, guides and learning visuals that lead students to understand how to approach each task

· Supplying prompts that support analytical thinking and inferencing

6.  Teachers will integrate test preparation into instruction using district and state standards by:

· Analyzing the demands of the test

· Identifying connections to the standards and goals

· Designing, implementing and evaluating curriculum to meet the demands of the test(s)

· Developing instructional strategies supported in best-practice that enable students to build necessary skills

· Ensuring that skills are learned across the year and across grades

· Making overt connections between and among instructional strategies, tests, and current learning

· Developing and implementing model lessons that integrate test preparation into the curriculum
	
	Year 1

2011-2012:
	1.  Teachers participate in SLCs for PBIS; DI; RTI.

2. Teachers apply instructional practices that are determined by current research to be effective; teams study effective and varied instructional practices to improve instructional practices.


	1. Collaboration time to review and share implementation of rubrics as a group.

2.  Discuss how to support development of “student” friendly rubrics (interdisciplinary)

3.  RTI That Works; PBIS/ DI training; 16 teachers trained (1 administrator; 4 teachers per grade level/ 2 from each team; 2 teachers from applied academics; 1 guidance counselor)

4.  Conference team will meet July 12 and 19th to plan PD for sharing & implementing DI conference information w/ all staff (planning for SLCs)

5. Whole staff will meet 3 times throughout the year for monitoring continuous improvement and implementation of key strategies focused on DI; RTI; PBIS (Trimester Articulation)

6.  PD Mondays will be used w/ SLCs to discuss, clarify and implement strategies

	Title I funds National

Conference on Differentiated Instruction; July 12-15

(Las Vegas, NV); sponsored by Staff Development for Educators; 8 staff

Title I/ PD funds Collaboration for conference team to meet July 25th and August 15th to plan PD (8 staff).

Title I/ PD funds 

 August 24th (whole staff) Whole Staff Differentiated Accountability Turning Point Conference

Title I/ PD funds

Collaboration time for Trimester Articulation (schoolwide)



	
	
	Year 2

2012-2013:
	1.  Students use interdisciplinary rubrics.

2.  Use what we learned from development of interdisciplinary rubrics to expand into “strategy” rubrics
	
	

	
	
	Year 3

2013-2014:
	1.  Procedures in place to ensure effective and varied instructional practices are in the classroom.

2.  Evidence that teachers use a variety of instructional strategies (i.e., cooperative learning, strategies from Marzano, essential questions, higher order thinking, DOK 3/4, problem solving)

3.  Teachers use instructional practices that are determined by current research to be effective; teams study effective and varied instructional practices to improve instructional practices.

4.  Teachers engage student in learning activities similar to those on the state assessment(s).  Teachers display of student work aligned to Core Academic Standards (based on weekly walkthroughs)

5.  Classroom instruction is monitored on an ongoing basis according to jointly developed rubrics, standards and protocols to ensure that teachers plan and modify instruction to meet the needs of a diverse student population. 

6.  Teachers appropriately use technology as an integral part of instruction in all content area.  

7.  Feedback and support are provided to teachers to assist in the modification of instructional practices.

8.  Teachers/ teams analyze student work using performance level descriptions, using the results to inform instruction and to identify changed needed in the curriculum.


	
	

	Summative Assessments:

Acuity CM-A/Diagnostic

· Acuity CM-A/Diagnostic is a computer assessment for students in Grades 6-8. Acuity CM-A/Diagnostic assessments measure Common Core Academic Standards in ELA, mathematics, are designed to mirror the ISTEP+ blueprint. Science and social studies (custom) will remain as Acuity Diagnostic assessments. 

· With each assessment window, content from the current grade level is assessed. Only diagnostic assessments are administered four times per year for science and social studies.  While the Acuity CM-A/Diagnostic in math and language Arts provides a pre and post test assessments

· IMAST – Indiana Modified Achievement Standards Test

· Federal and state law requires that all students participate in Indiana’s assessment system. Students with the most significant cognitive disabilities may be assessed using IMAST. IMAST utilizes teacher ratings to measure the progress of students assessed on alternative academic achievement standards in math or ELA that are appropriate to the students achievement level.

Formative Assessments

· SRI – Scholastic Reading Inventory

· is a research-based, computer-adaptive reading assessment program for students in Grades 6-8 that measures reading comprehension on the Lexile Framework® for Reading. The most powerful feature of the SRI is its ability to administer fast and reliable low-stakes assessment to inform instruction and make accurate placement recommendations. Aligned to state tests, SRI helps educators forecast student achievement to those important goals.  SRI is administered 3 times (and may be given 4 times) during the year (fall; winter; spring); assessment measures reading comprehension based on lexiles for advanced; proficient; basic; below basic; BR.

Common Assessments (CA) 

· CA’s are locally and school-based developed writing assessments given in grades 6-8 and are aligned to the standards.  CA’s are administered at during the Acuity window for diagnostic 1; 2 and 3 results are used to plan instruction and/or remediation for the next trimester. 
Classroom Assessments

Classroom assessments are teacher created and used to assess skills taught in specific content areas. Classroom assessments may be given in multiple forms: paper-pencil, computer, oral, projects or performance. These assessment types include but are not limited to: multiple-choice, true-false, open-ended, essay, constructed-response and extended-response. Assessments are used to provide immediate feedback to students and teachers. Assessment results will guide decisions for instruction, re-teaching, and intervention with individual students.  Classroom assessments are designed to simulate the testing environment that includes format and time constraints similar to ISTEP+. Students demonstrate mastery of recently instructed material.  Assessments become more rigorous as the pace of instruction increases.
	
	Year 1

2011-2012:
	1.  Align assessments to Common Core State Standards.
	1.  Collaboration time and content meetings to align assessment to Common Core State Standards.

2.  Teams analyze student work and review the alignment of instruction and assessment to Common Core State Standards
	

	
	
	Year 2

2012-2013:
	1.  All assessments are aligned with Common Core State Standards, ISTEP+ and Acuity CM-A/Diagnostic.


	
	

	
	
	Year 3

2013-2014:
	1. A number of classroom assessments are interdisciplinary and multi-modal.

2. School implements a systemic assessment program to ensure continuous student progress.

3.  Performance standards are clearly communicated, evident in classrooms and observable in student work (i.e., models of actual student performances and teacher-developed examples are shared across content areas; student rubrics).

4.  All teacher-designed assessment tasks are standards based, frequent, rigorous, authentic and integrated across content areas.

5.  Students are able to reflect upon and formally evaluate their own performance.  Students share their self-evaluations with teachers and peers.

6.  Plan and Design Team routinely use multiple sources of assessment data to monitor the impact of curricular, instructional and assessment modifications on all students and sub-groups in a continuous cycle of reflections and change.
	
	

	Intervention --- Support for Targeted Students At Risk

 (Pyramid Response to Intervention, A. Buffum, M. Mattos, and C. Weber, 2009)

Tier 1

1.  Classroom teacher identifies critical area of need based on assessment screen and apply “goal clarity” expectations for instructional lessons:  

· identify standard to be the focus of instruction; 
· review the language of the standard identified and determine key vocabulary &/or concepts students will need in order to demonstrate standard mastery; 
· identify Depth of Knowledge or Level of Understanding required for student mastery; and 
· provide sample items used in the final assessment of the instruction (good understanding of how the standard is assessed on state summative assessment(s) & ensure students are provided opportunities to demonstrate mastery in a similar manner/ format
2.  RTI/ Inclusion:  All students with an IEP will be assigned to one team at each grade level.  A resource teacher/ special education teacher will be assigned to the team with the support of two resource room teachers.  

3.  Teachers will identify strategies, tools and resources used to support instructional lessons (i.e., links to those resources, tools, assessments items):

· Plugged-in to Reading - all students in grades 6-8 progress through this program during the reading block. Plugged-in to Reading is based on high-interest, authentic literature and nonfiction readings. Reading provides student with a variety of themes and genres.
· Plugged-in to Nonfiction - students in grades 6-8 progress through this program. Plugged-in to Nonfiction is based on high-interest nonfiction readings. Reading will provide student with a variety of topics and use of strategies.
Tier 2 Intervention(s) 

ISTEP+ Academy

8 Saturdays (mornings) prior to ISTEP+ (January --- March)  Teachers will develop and implement model lessons that integrate strategy instruction and test preparation aligned to Indiana Common Core Standards in ELA, math, science and social studies.

Tier 3 Intervention(s) - Intensive

Read 180

Students who have been identified with an SRI score (data from the 5th—- 7th grade spring test) will be placed into the Read 180 class. Up to 15 students are allowed per class. READ 180 is a comprehensive reading intervention program implemented to meet the needs of struggling readers. The program directly addresses individual needs through differentiated instruction, adaptive and instructional software, high-interest literature and non-fiction, and direct instruction in reading, writing, and vocabulary skills. Students will be tested three times during the year, at the end of each trimester. If the student has increased their SRI score reaching grade level proficiency, obtaining passing grades in all of their other classes, they will be placed into an applied academics class and another student that is in need of this intervention will be assigned to Read 180.

LLI – Leveled Literacy Intervention and Strategy Instruction

Inclusion students (with an IEP) receive additional support based on needs (ACUITY CM-A/DIAGNOSTIC, formative and classroom assessments).  Teachers will identify strategies, tools and resources used to support instructional lessons.  Guided instruction will emphasize vocabulary and strategy instruction and aligned to Indiana Common Core Standards in ELA. Reading will provide students with a variety of text and use of strategies.
Math Masters/ ALEKS

Students who have been identified with an ACUITY CM-A/DIAGNOSTIC score (data from the 5th—- 7th grade spring test) will be placed into Math Masters/ ALEKS class. Up to 15 students are allowed per class.  ALEKS is a comprehensive math intervention program implemented to meet the needs of struggling students. The program directly addresses individual needs through differentiated instruction, adaptive and instructional web-based software, high-interest lessons and activities, and direct instruction.  Math Masters intervention will provide a 2-tiered system of support that targets students needs based on basic math skill or strategy.  Math Masters Level 1 (RTI – Critical Risk) will focus on basic skills.  When students have mastered basic math skills, they will move to the next level of Math Masters Level 2.  Math Master Level 2 (RTI  - High Risk) will focus on application of strategies and problem solving.  Some students may only need additional support from Math Masters Level 2.  Teachers will use ACUITY, formative and classroom assessments to identify students for Level 1 &/or Level 2 Math Masters.  These same criteria will be used to exit students from Math Masters. 
	Reading Resource Teacher(s)
	Year 1

2011-2012:
	Tier 1:

1. Core instruction using high quality, research based curricula and instructional strategies that support state standards.

2.  Flexible, small group instruction targets specific skills/ critical indicators (identified using a universal screener) so that instructional goals of all students can be met.

Tier 2/3:

1. Teachers apply “goal clarity” instructional lessons to improve targeted indicators:  identify standard to be the focus of instruction; review the language of the standard identified and determine key vocabulary &/or concepts students will need in order to demonstrate standard mastery; identify DoK or LoU required for student mastery; and provide sample items used in the final assessment of the instruction (good understanding of how the standard is assessed on state summative assessment(s) & ensure students are provided opportunities to demonstrate mastery in a similar manner/ format

2.  Provides high quality supplemental instruction aligned to standards and best practice strategies aligned to improvement plan.

3.  Assessment components are identified and assess targeted skills.  Clear guidance for placement, scheduling, grouping and management.

4.  Ongoing staff development for teachers, administrators and coaches; focus on foundation concepts of reading, writing and problem solving and the use of the selected program.

5.  Necessary materials are provided to interventionists for effective support of program implementation

6.  Provide clear timelines and pacing plans for mapping the intervention program components to the instructional calendar.

7.  Instructional time for content intervention instruction is sufficient and protected.

8.  Assessment data are regularly reviewed and provide information needed to adjust instructional timelines and pacing (to ensure standard mastery and full implementation).

9.  Critical grade level/ team targets are set for each year.
	RTI What Works; PBIS/ DI training; 16 teachers trained (1 administrator; 4 teachers per grade level/ 2 from each team; 2 teachers from applied academics; 1 guidance counselor)

Conference team will meet July 12 to plan PD for sharing & implementing DI conference information w/ all staff (planning for SLCs)

	Title I $

Math and Reading Interventionists

ALEKS math 

	
	
	Year 2

2012-2013:
	1.  Teachers model use of student rubrics, formula sheets and checklists, strategy charts (visual learning posters), exemplars and other tools


	
	

	
	
	Year 3

2013-2014:
	1.  Use of assessments to monitor each student’s proficiency in every essential skill; assessing a few things frequently.

2.  Use of assessments to measure impact on the basis of evidence of improved student learning.1. All teachers model use of student rubrics, formula sheets and checklists, strategy charts (visual learning posters), exemplars and other tools

3.  All teachers display of lesson plan design (based on regular schedule of lesson plan review)

4.  Assessments are used to inform and motivate students.
	
	Title 1 $ Professional development books for all staff

*Pyramid Response to Intervention

(Buffum, Mattos, Weber)



	Progress Monitor Student Learning --- Impact of Instruction 

Collaboration

 (Learning by Doing: A handbook for professional learning communities at work, R. DuFour, R. DuFour, R. Eaker, and T. Many, 2006 and Getting Started: Reculturing schools to become professional learning communities, R. Eaker, R. DuFour, and R. DuFour, 2002).

1. Summative, formative and assessment for learning are collected, organized and charted for analysis.

2.  Progress monitor students in order to determine if students are “hitting the target”, using the data to adjust whole and small group instruction, differentiating instruction to meet growth targets, and align instruction and assessment to DoK
3.  Teams participate in weekly collaboration focused on data team process that includes:

· Collecting, organizing and charting; examining data generated from the assessment

· Identifying strengths and obstacles in student work, trends, patterns, misconceptions, lack of proficient levels of skill application

· Set a SMART goal(s) including: specific group/ content; measurement device; validate that the goal is achievable; relevant; time/ date of assessment and current reality

· Team members examine a list of the effective teaching strategies and techniques (elements of lesson design) and determine which techniques will have the desired outcome.  The group agrees upon the selected strategies and the manner in which they will be implemented by the entire team.

· Results indicators are determined; identifying what students will be able to do because teachers will (action); linked to needs identified in the analysis.)

4.  Teachers identify risk groups based on key assessments and generate lists of students.  Risk groups are used to monitor intervention groups.

5.  Meet and conference with students about their academic goals and targets based on current performance/ assessment, and specifically identify strategies to ensure success/ progress
6.  Teams use Meeting Record Forms to document collaboration meetings and regular teacher participation in Data Team meetings.  The weekly team collaboration provides support to new teachers on the team as well as in the Freshman Academy.  
	
	Year 1

2011-2012:
	1. Interventionists and special area teachers participate in Data Team meetings.  Interventionist and special area teachers (i.e., special education; ELL/LEP) use assessments to monitor impact of instruction and improvement of student learning and performance; review and revise instruction.
	1.  Collaboration time to development of data collection tools

2. Weekly collaboration for team progress monitoring

3.  Monthly collaboration for articulation
	

	
	
	Year 2

2012-2013:
	1.  Improvement toward/ evidence of progress based on Year 3 1-8 indicators
	
	

	
	
	Year 3

2013-2014:
	Collaboration

1.  Evidence that effective and varied instructional strategies are used in classrooms. (Marzano, Pickering, Pollock) (Student work; Meeting Record forms and teacher participation)

2.  Teachers collaborate in the design of “assessment for learning”/ assessments aligned with standards and scored collaboratively to improve assessment system across content areas that allows students to improve mastery as described in performance standards and the performance level descriptions (Student work; Meeting Record forms and teacher participation)

3.  Increase in homework devoted to interdisciplinary writing (writing in the content area) (Student work; Meeting Record forms and teacher participation)

4.  Assessments connected to Core Academic Standards (Student work; Meeting Record forms and teacher participation)

5.  Frequent collaborative lesson-planning sessions; focused on interdisciplinary skill concepts, indicators and strategy use (Meeting Record forms and teacher participation)

Data Team Process

6.  Teachers regularly participate in Data Team meetings (Meeting Record forms and teacher participation)

7.  Teachers regularly analyze student work (impact results/ data) using performance level description, and the results of this analysis are used to inform curriculum, instructional decisions and support for students not learning.

8.  Data collection and analysis based on culminating performances as a demonstration of students growth over time: 

· SRI --- chart/ monitor lexile growth from spring to spring)

· passing ISTEP+ 

· passing courses w/ C or better

· passing Acuity

Monitor subgroups
	
	


LRE-Least Restrictive Environment Plan

	Tasks/Activities

Goal # 1

Collaboration
	Rational
	When & by whom
	Who monitors progress and completion
	Resources needed to accomplish activities/goal
	Describe progress monitoring
	Describe continuous improvement

	LRE Facilitator will co-teach with highly qualified content area teachers following the Egger’s Action Plan

LRE Facilitator and the inclusion team will discuss needs 

of students with disabilities based on IEP

LRE Facilitator and inclusion team will meet every 6 weeks to evaluate students’ schedules.

LRE Facilitators will meet to collaborate across grade levels.
	Identify students’ needs

Differentiate Instruction

Teach to all modalities

To better service the needs of students with disabilities and to continue collaborative planning

LRE Facilitator and the highly qualified content area teachers will meet and decide if students’ schedules meet their needs, and make changes if applicable

LRE Facilitators will meet to discuss curriculum and modifications for students
	Daily, LRE Facilitator and content area teachers

Every trimester and when new students enroll, LRE Facilitator and content area teachers

Every 6 weeks, 

LRE Facilitator and content area teachers,

 parents, counselors

Every 6 weeks.

LRE Facilitator, content area 

teachers, 

case manager,  school psychologist,

parent,

counselor

Every grading period/9 weeks LRE Facilitators, case manager, administration, school psychologist


	Principal

Asst. Principal

LRE Facilitator and General Education Team Leader

Principal

Asst. Principal

LRE Facilitator and Team Leader

Principal

Asst. Principal

LRE Facilitator and Team Leader

Principal

Asst. Principal

Case Manager


	Common Plan Time- available every day.

Common Plan Time- available every day.

Common Plan Time- available every day.

Substitutes will be made available.
	Walk through with Administration, Classroom Observations, KWLs

Formative and Summative Assessments, Meeting Records

Agenda, Meeting Records, Schedules

Agenda, Meeting Records, Schedules

Agenda, Meeting records
	Improvement of student behavior, grades, and assessment scores

Content area teachers’ understanding of modifications and accommodations with disabilities

Students’ grades, Assessment scores

Students’ grades, Assessment scores

LRE teachers line of communication will strengthen 


	Tasks/Activities 

Goal # 2

Instruction
	Rational
	When & by whom
	Who monitors progress and completion
	Resources needed to accomplish activities/goal
	Describe progress monitoring
	Describe continuous improvement

	Students with IEPs will have the same learning opportunities in the general education classroom as a general education student and will follow OPL221 action plan goals

Students with IEPs will have the opportunity to participate in diagnostic reading programs such as Mind play, Systems 44, and Read 180, the New Generation for reading and for math, Alexs.
	Differentiate Instruction

Teach to all modalities

Pull out if needed for specific skill or strategy, or review

Small group and individual instruction

Since most learning disabilities are reading written communication and math, these programs will address their needs
	Daily

Content area 

teachers,  LRE Facilitator/s

Daily

Content area teachers, LRE Facilitators and interventionists


	Principal

Asst. Principal

LRE Facilitator, General Education teacher,

Team Leader

Principal

Asst. Principal

LRE Facilitator, General Education teacher,

Literacy coach
	Common Plan Time- available every day.

Funding for the Mind Play work stations and the training of personnel who will be facilitating

Systems 44 and Read 180/New Generation will be funded by Title I


	Walk through by Administration, Classroom Observations, Student observations,

KWLs

Formative and Summative Assessments, Meeting Records

Formative and Summative Assessments, Meeting Records


	Improvement of student grades, effort, and behavior.  Assessment scores

Improvement in reading, writing and math skills




	Tasks/Activities

Goal # 3

Professional Development
	Rational
	When & by whom
	Who monitors progress and completion
	Resources needed to accomplish activities/goal
	Describe progress monitoring
	Describe continuous improvement

	How to identify learning needs for students in content areas and to differentiate

Instruction to meet individual students needs
	General Education teachers and LRE teachers will learn how to incorporate strategies that will:

· Differentiate Instruction

· Teach to all modalities

· Pull out if needed for specific skill or strategy, or review

· Small group and individual instruction
	July 2011: National Differentiated Instruction Conference

Staff Development: The staff that went to the conference will hold workshops and share the information from the National 

Conference

August, 2011/before school starts

Professional Mondays 
	Principal

Asst. Principal


	Professional Monday is part of our PL 221 and is scheduled every other Monday to review, refresh and introduce new methods

Stipends for teachers
	Meeting notes and a binder that includes samples of all the professional development that was discussed throughout the year
	All teachers will become better practitioners in the classroom and therefore student learning will increase


	Teachers will learn about different types of learning disabilities and styles

How to modify assignments, tests, projects

How to co teach


	General Education teachers and LRE teachers

General Education teachers and LRE teachers learn together how to effectively modify assignments, tests, projects to meet the needs of all learners 

General Education teachers and LRE teachers learn together how to effectively


	School Psychologist on  scheduled Professional Mondays

In August and before school starts at Professional Day Workshop

Guest Professor from Purdue University Calumet

Throughout the school year teachers will visit each other classroom to observe other 

co teach

Visit other school districts that have been successfully co teaching
	Principal

Asst. Principal

Principal

Asst. Principal 

Principal

Asst. Principal


	Binder to be provided to teachers to insert handouts 

Paper for handouts

Binders for teachers

Stipends for teachers and guest speaker

Substitute teachers
	Meeting notes and a binder that includes samples of all the professional development that was discussed throughout the year

Teachers will collaborate weekly and share the various works they have modified with each other

Samples will be kept by the case manager in the LRE office for other teachers to view

Walk through with Administration, Classroom Observations and monitoring


	All teachers will become better practitioners in the classroom and therefore student learning will increase

All teachers will become better practitioners in the classroom and therefore student learning will increase 

All teachers will become better practitioners in the classroom and therefore student learning will increase




Eggers Timeline Schedule 

	Week of:
	Professional Learning

· Training

· Study Group/ Book Study
· Coaching/ Technical Assistance
	Assessment

Progress Monitoring

· Summative Assessments (i.e., ISTEP+)

· Formative Assessments (i.e., Acuity CMA/Diagnostic; SRI)
· Assessments for Learning (Acuity CMA/Diagnostic; student work sampling; class/ teacher assessments aligned to standards & ISTEP+ released items)
	Collaboration/ Small Learning Communities
· Data Analysis (i.e., summative assessment; formative assessment; assessment for learning)

· ISTEP+ Analysis

· Checkpoint 

	
	
	
	

	July 11-15, 2011

 
	DI Conference—July 12-15 (RTI)
	
	

	July 18-22, 2011


	
	
	

	July 25-29, 2011


	
	
	

	August 1-5, 2011


	Core Standards Meeting—August 1 (Indianapolis)
	
	

	August 8-12, 2011


	
	
	

	August 15-19, 2011
	Math Teachers’ Meeting (Bob Trammel—Math Coach—Aug. 18)

Reading Interventionists’ Training (Aug. 15-18)
	
	

	August 22-26, 2011


	All-School PD:

RTI, PBIS, DI, ADHD, Vocabulary, Core Standards (August 24)
	
	

	August 29-September 2, 2011


	
	Acuity CMA Pre-Testing for Math and LA opens
	

	September 5 – September 9, 2011


	
	Acuity CMA Pre-Testing for Math and LA continues
	

	September 12 – 16, 2011


	PBIS – PROF. MONDAY
	SRI testing—Sept. 12-23

Acuity CMA Pre-Testing for Math and LA continues
	

	September 

19 – 23, 2011


	
	SRI testing—Sept. 12-23

Writing Prompt #1—Sept. 19

Acuity CMA Pre-Testing for Math and LA continues
	

	September

 26 – 30, 2011

 
	PBIS – PROF. MONDAY
	Acuity CMA Pre-Testing for Math and LA continues
	SRI #1 checkpoint—Sept. 26-30


	October 3-7, 2011


	
	Acuity CMA Pre-Testing for Math and LA continues
	Writing Checkpoint #1—Oct. 3-7


	October 10-14, 2011


	RTI – PROF. MONDAY
	Acuity CMA Post-Test/Diagnostic—Oct. 12-Nov. 2


	

	October 

17-21, 2011


	
	Acuity CMA Post-Test/Diagnostic—Oct. 12-Nov. 2
	

	October 

24-28, 2011


	
	Acuity CMA Post-Test/Diagnostic—Oct. 12-Nov. 2
	

	October 

31-November 4, 2011


	
	Acuity CMA Post-Test/Diagnostic—Oct. 12-Nov. 2
	

	November 

7-11, 2011


	RTI – PROF. MONDAY
	Acuity ALGEBRA (Nov. 7-21)

Acuity CMA Pre-Testing for Math and LA 2 Opens Nov. 7-11
	Acuity #1 checkpoint—Nov. 7-11


	November 

14-18, 2011


	
	Acuity ALGEBRA (Nov. 7-21)

Writing Prompt #2—Nov. 14

Acuity CMA Pre-Testing for Math and LA 2 Nov. 14-18
	

	November 

21-25, 2011


	PBIS – PROF. MONDAY
	Acuity ALGEBRA (Nov. 7-21)

Acuity CMA Pre-Testing for Math and LA 2 Nov. 21-25 
	

	November 

28-December 2, 2011


	
	SRI testing –November 28-December 2

Acuity CMA Pre-Testing for Math and LA 2 Nov. 28-Dec. 2
	Writing Checkpoint #2—Nov. 28-Dec. 2


	December 5-9, 2011


	PBIS – PROF. MONDAY
	SRI testing—December 5-9

Acuity CMA Pre-Testing for Math and LA 2 Dec. 5-9
	

	December 

12-16, 2011


	
	Acuity CMA Pre-Testing for Math and LA 2 Dec. 12-16
	

	December 

19-23, 2011


	PBIS – PROF. MONDAY
	Acuity CMA Pre-Testing for Math and LA 2 Dec. 19-23
	SRI #2 checkpoint—Dec. 19-21


	December 

26-30, 2011


	
	
	

	January

2-6, 2011


	
	Acuity CMA Post-Test/Diagnostic—Jan. 9-30
	

	January

9-13, 2012


	DI – PROF. MONDAY
	Acuity CMA Post-Test/Diagnostic—Jan. 9-30
	

	January 

16-20, 2012


	
	Acuity CMA Post-Test/Diagnostic—Jan. 9-30

Writing Prompt #3—Jan. 17


	

	January 

23-27, 2012


	DI – PROF. MONDAY
	Acuity CMA Post-Test/Diagnostic—Jan. 9-30
	

	January 

30-February 3, 2012


	
	Acuity CMA Post-Test/Diagnostic—Jan. 9-30

Acuity ALGEBRA (Jan. 30-Feb. 10)

Acuity CMA Pre-Testing for Math and LA 3 Feb 1-March 5
	

	February 6-10, 2012


	DI – PROF. MONDAY
	Acuity ALGEBRA (Jan. 30-Feb. 10)

Acuity CMA Pre-Testing for Math and LA 3 Feb. 1-March 5
	Acuity #2 checkpoint—February 6-10
Writing Checkpoint #3—February 6-10


	February 

13-17, 2012


	
	Acuity CMA Pre-Testing for Math and LA 3 Feb. 1-March 5
	

	February 

20-24, 2012


	
	Acuity CMA Pre-Testing for Math and LA 3 Feb. 1-March 5

SRI testing Feb. 21-March 9
	

	February 

27-March 2, 2012


	Classroom management – Prof. Monday 
	Acuity CMA Pre-Testing for Math and LA 3 Feb. 1-March 5

SRI testing Feb. 21-March 9
	

	March 5-9, 2012


	
	ISTEP+ Grades 6-8

Applied Skills 

ELA/ Math/

Science/ Grade 6

Social St. Grade 7 (March 6-14)
	

	March 

12-16, 2012


	
	ISTEP+ Grades 6-8

Applied Skills 

ELA/ Math/

Science Grade 6

Social St. Grade 7 (March 6-14)

Acuity CMA Post-Test/Diagnostic—March 14-April 4
	SRI #3 checkpoint March 12-16

	March 

19-23, 2012


	Classroom management – Prof. Monday
	Acuity CMA Post-Test/Diagnostic—March 14-April 4
	

	March 

26-30, 2012


	
	Acuity CMA Post-Test/Diagnostic—March 14-April 4

Acuity ALGEBRA (March 26-April 13)
	

	April 2-6, 2012


	
	Acuity CMA Post-Test/Diagnostic—March 14-April 4

Acuity ALGEBRA (March 26-April 13)

Acuity CMA Pretest 4 for Math/LA April 4-May 3
	

	April 9-13, 2012


	
	Acuity ALGEBRA (March 26-April 13)

Acuity CMA Pretest 4 for Math/LA April 4-May 3
	Writing Checkpoint #3—February 6-10


	April 16-20, 2012


	
	Acuity CMA Pretest 4 for Math/LA April 4-May 3
	

	April 23-27, 2012


	
	Acuity CMA Pretest 4 for Math/LA April 4-May 3
	

	April 30-May 4, 2012


	
	ISTEP+ Grades 6-8

Multiple Choice 

ELA/ Math/

Science Grade 6

Social St. Grade 7 (April 30-May 9)


	

	May 7-11, 2012

 
	
	ISTEP+ Grades 6-8

Multiple Choice 

ELA/ Math/

Science Grade 6

Social St. Grade 7 (April 30-May 9)

Acuity CMA Post-Test/Diagnostic—May 9-30

SRI testing May 9-June 1
	

	May 14-18, 2012


	
	Acuity CMA Post-Test/Diagnostic—May 9-30

SRI testing May 9-June 1
	

	May 21-25, 2012


	
	Acuity CMA Post-Test/Diagnostic—May 9-30

SRI testing May 9-June 1
	

	May 28-June 1, 2012


	
	Acuity CMA Post-Test/Diagnostic—May 9-30

SRI testing May 9-June 1
	

	June 4-8, 2012


	
	
	SRI #4 AND Acuity #4 checkpoints—June 4-8

	June 11 –15, 2012


	
	
	

	June 

18 – 22, 2012
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